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INTRODUCTION

Failure and dropping out of school are wor-
rying phenomena from the point of view of
the development of society, the cultural grow-
th of populations and the increase in quality
of life. It is important to consider the latest
trends among young people when it comes to
transmitting knowledge, given that we live in
a globalized world, where the advantage of fast
communication and easy access to all kinds of
information easily becomes a disadvantage,
often contributing to a lack of interest in the
subjects dealt with in the classroom.

Even so, in some societies, such as Ango-
la, adolescents and young people have access
to digital information, but many other factors
such as the school, families, society and even
the student themselves contribute to dropping
out and affect school failure. In societies whe-
re the education system was universalized later
and where the labour market does not demand
academic qualifications, the attraction of youth
work is a major factor in school dropout. In ru-
ral areas (where dropout rates are higher), the
socio-economic determinants of this dropout
become more evident, allowing for a sociolo-
gical and cultural reading that helps to unders-
tand the problem, its seriousness and scale.

The various bibliographical references
analyzed point to terms used to discuss the
phenomena that lead students to leave scho-
ol: Lima (2014) refers to “learning difficulties”,
Osti and Brenelli (2013) focus on “low school
performance’, Berg, Rostila, Saarela and Hjen
(2014) examine “early school leaving”, Filho
and Aradjo (2017) highlight “dropout and
school abandonment”. It is clear that for the
various authors there is no agreement in the
use of these terms and their definitions, al-
though they all have in common the meaning
of the student leaving the school environment.

School failure and dropout have become
a cross-cutting problem in today’s education
systems. It dates back to around the 1960s,
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with the need for schools, for economic and
equality reasons, to find ways of guaranteeing
the success of all their pupils at school. Today,
it requires a re-evaluation, due to the profou-
nd changes that societies have been experien-
cing, both in the socialization of young people
and in the demands that they are increasingly
making on their participation in different so-
cial spheres.

However, demotivation combined with a
huge lack of interest on the part of the stu-
dents inevitably leads to an inherent lack of
study, a lack of commitment to solving the
proposed tasks and difficulty concentrating
in the classroom. Another problem is the lack
of knowledge that should have been acquired
in previous years, which sometimes leads to
students falling behind and, more often than
not, failing at school. It is also the poor use of
teaching-learning strategies by some teachers,
who limit themselves to content to the detri-
ment of know-how, as well as their attitudes
that lead to difficulties in terms of student
learning. The school, with its lack of structu-
res to promote good training, has also been a
major factor in promoting these phenomena.
This situation, coupled, more often than not,
with large class sizes, contributes to growing
demotivation among young people. Thus, if
students feel “attached” to school, they will
probably feel more motivated, with higher sel-
f-esteem and more inclined to continue their
studies. Everything must be done to ensure
that our young people feel rewarded in the
education system.

This research portrays the reality experien-
ced by the students and teachers of the Liceu
de Porto Amboim. It is structured as follows:
I. Theoretical foundation, II. Methodology,
III. Data analysis and interpretation, IV. Dis-
cussion of results and V. Design of an inter-
vention plan for the Liceu de Porto Amboim,
followed by Conclusion and Bibliographical
References.
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Failing and dropping out of school leads to
a low level of education, contributes to social
inequalities and is a major driver of margina-
lization, poverty, unemployment and weak
personal, social, cultural and economic deve-
lopment.

THEORETICAL FOUNDATION

DEFINITION OF SCHOOL

FAILURE AND DROPOUT

The study of social phenomena is always
very wide-ranging from the point of view of
the functioning of societies, the transforma-
tions they undergo in today’s world and the
current way of life.

Throughout the history of societies, many
have been faced with various educational pro-
blems, which have led them to stop and re-
flect on the issue in a clear and concise way, in
order to find a solution. In the meantime, in-
ternal solutions have been found with a high
degree of external validity, i.e. certain resolu-
tions that apply to the field of study in ques-
tion and to other communities with the same
aspects as the one studied. Society itself, with
its constitution, way of life, culture, habits and
customs, often already “excludes” the indivi-
dual, in other words, it doesn’t allow them to
fit in freely and spontaneously, thus bringing
about various problematic situations, negati-
vely affecting their psychosocial development
and school and professional training. Me-
anwhile, exclusion/self-exclusion can lead to
various problems, including failure and dro-
pping out of school. The issue of school dro-
pout and failure is still the subject of much de-
bate among educationalists, as the interaction
between multiple determining factors is in-
creasingly proving to be complex, challenging
the dominant explanatory models.

As a preliminary definition, we can follow
the Dictionary of Psychology by Doron and Pa-
rot (2001, p.428) which proposes considering
school failure as:
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The situation of a student whose results do
not meet the school’s standards. It is trans-
lated into institutional measures (repeating
a year, imposed guidelines), and one of the
consequences is that a number of young
people leave the education system without
being able to acquire either a diploma or a
professional qualification.

Ana Benavente says that when a student
“falls behind, they are already failing, becau-
se they haven’t achieved something that is su-
pposed to be achieved by all students” (Bena-
vente, Pires, Iturra, Pais, & Relva, S.d, p.1).

School failure is considered to occur when
students fail to achieve the knowledge and
skills predefined as curricular objectives, gi-
ven their scientific and socio-professional re-
levance. Thus, until recently, a “psychologizing
interpretation” of the process of school failu-
re seemed to predominate, with the student
being blamed, stigmatized individually, be-
littled by peers and teachers, and traditionally
considered intellectually incompetent or mo-
rally immature (in the derogatory language of
the school environment: ‘dumb”, “lazy”, “dis-
tracted” or even “uninterested”).

Now, we need to reflect that the student alo-
ne does not make a school, but that it is made
up of many other components that make it an
educational institution, that the factors indi-
cated in the various bibliographies and impli-
cated in failure are interconnected, that they
form a chain in the formation of the student
and the constitution of the society of the futu-
re. To talk about school failure is to question
the student, but also the teachers, the parents
and the surrounding environment, the local
school institution and the national education
system and, in general, society, culture and
the economy. And, based on this assumption
of multifactorial complexity, the phenomenon
cannot be judged on the basis of just a few fac-
tors; we need to analyze them all in detail and
examine their interactions in order to unders-
tand the problem itself and plan educational
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intervention programs, although - depending
on the specific context - some factors may be
predominant over others.

Pires (1988) distinguishes between school
failure from two different perspectives, re-
ferring to “visible failure”, when it comes to
school failure produced in quantitative terms
through failures, repeats and dropouts, and
“invisible failure”, expressed in qualitative ter-
ms, such as individual frustrations, inadequate
training and lack of preparation for democra-
tic participation. In this regard, it is impor-
tant to note that Marchesi and Perez (2004)
discuss the polysemy and semantic ambiguity
of the term failure, recognizing that there are
various understandings of it, enclosing seve-
ral ideas in the same term: “the pupil who fails
and does not progress, either in the social and
personal sphere or in school knowledge”; the
term failure in itself offers a negative image of
the pupil, centering all the responsibility for
school failure on themselves, forgetting that
other agents, such as the family, the education
system and the school itself, also have respon-
sibilities in this whole process.

With regard to the definition of dropping
out of school, we can adopt the proposal from
Doron and Parot’s Dictionary of Psychology
(2001, p.19), according to which dropping out
consists of:

Leaving the education system, at whatever
level, before having obtained a qualification
or having completed vocational training.

All over the world, the issue of school dro-
pout has preoccupied scholars. Researchers
have often looked into what can be done about
it. But as the debate continues, new factors are
being recognized, forcing ever deeper reflec-
tion and a thorough analysis of each one.

According to Filho and Aradjo (2017, p.
37), dropping out of school “means the situ-
ation in which the student leaves the school,
but returns the following year (...)”, and the
Basic Education Development Index/Ideb
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(2012) points to dropping out as the “student’s
withdrawal from the education system and gi-
ving up school activities, without requesting
a transfer”, Ferreira (2013) refers to dropping
out as the “failure of social relations that are
expressed in the inhuman reality that the stu-
dent experiences in his daily life”

However, we can see the two phenomena
accompanied by each other, i.e. “When an edu-
cational objective is not achieved, it can be said
that there is school failure” (Benavente, 1974),
and this failure can be due to various factors.
In different societies, the factors vary and can
arise according to the characteristics of the
society, its way of life, constitution, habits and
customs, among others. The factors can also be
related to socio-family conditions, school/cur-
ricular conditions, socio-cultural and socio-e-
conomic structures or even the individual cha-
racteristics of each student (Mendonga, 2006).
The phenomenon of failure can lead to school
dropout (Pires, n.d.; Rangel, 1994).

However, the problem of underachieve-
ment and dropping out of school is much
more common than you might think, consi-
dering that there are more and more internal
and external situations that “force” students to
leave school without at least completing the
training cycle they set out for.

Pires (1988) stated that talking about scho-
ol failure is the same as talking about failures,
while other authors give the idea that school
failure is a failure on the part of the school and
define it as “the difficulty that the school has
in training minds that already have a cultu-
ral knowledge of reality”, Martins & Cabrita
(1993) reinforce this idea by referring to the
fact that students do not reach the end of the
cycles within the time limits stipulated for
this. Cabrita (1993) reinforce this idea by sta-
ting that school failure is generally attributed
to the fact that students don’t reach the end of
the cycles within the time limits stipulated for
this, which is reflected in high rates of failure
and dropping out of school.
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Over time, other factors such as the socio-
-economic conditions of the family and defi-
ciencies in the educational systems have been
taken into account, partially absolving the
student and putting them aside when it comes
to failure, as if they were absolved of all res-
ponsibility for their failure.

The understanding and definition of the
“culprit” is even more pronounced when Bena-
vente (1990) points out that students are inca-
pable of resolving their contradictions, such as:

o Between the school and the reality in
which they live;

» Between the learning required by the
school and the learning they do in their
family and social environment;

o Between the aspirations, values and
norms of the family and those demanded
of them by the school.

However, it’s easy to say that the student
doesn’t study, doesn’t care, doesn't get invol-
ved or doesn't participate as they should, sub-
jectively assuming that the student and no one
or nothing else is to blame for the failure.

When we look at these assumptions, we
see a situation in which the student withdraws
from school, and failure becomes the path
that the student should have followed and
did not complete. Therefore, at this point, the
question of dropping out arises, which can be
characterized as a definitive withdrawal. Isa-
bel Valente Pires (n.d.) states that the pinna-
cle of underachievement is dropping out of
school, because a student can be held back for
a year and still continue when the next year
begins, thus not contributing to the dropout
rate, but it is important to pay attention to
those who repeat several times and therefore
do not make acceptable progress.

Benavente, Campiche, Seabra and Sebastido
(1994) state that school failure is an extreme si-
tuation of social exclusion, as it affects a section
of the population that still has a lot to contri-
bute: “in open or silent rupture with a compul-
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sory and obligatory school that is not a right,
but only a duty” (pp. 11-12). For the same au-
thors, the concept of school dropout still lacks
a specific definition, as dropout means that a
student leaves school without completing the
level of education attended for reasons other
than school transfer or death. Knowing the re-
ason for dropping out may be good, but it do-
esn't change the fundamental issue: dropping
out itself, the act of dropping out.

Although the phenomena of underachie-
vement and dropping out may have a gene-
rally identical and transversal configuration
in different cultures and societies, the speci-
ficities of each one shape their profile. In ge-
neral, failure leads to dropping out of school.
These lead to professional disqualification, the
individual carries a negative experience, cha-
racterized by frustration, failure, impotence,
concealment and flight that will interfere with
personal and professional life, Ouro (2009,
p.38) points out: “in relation to professional
expectations, the students themselves relate
the profession they wish to have with the ne-
cessary literary qualifications, referring to the
need to complete the 12th grade in order to
obtain a more qualified and better paid job.”

Benavente (1994) pointed out that young
people who leave school prematurely expe-
rience a phenomenon of social disqualifi-
cation because they are neither adults, nor
workers, nor children, nor students. Institu-
tions are not responsible for their education,
but they cannot take responsibility for their
lives. Mateus (2002, p.144) states that school
“contributes significantly to the reconstruc-
tion of students’ future projects’, but a large
number of young people leave school even wi-
thout having completed a stage of their edu-
cation and acquire new ways of living that are
considered “self-destructive”

The role of the state in creating the condi-
tions for students to remain in a school equi-
pped with the human and material resources
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to optimize the conditions of the teaching-le-
arning process is also highlighted, in line with
the ideal of equal opportunities and “educa-
tion for all’, favoring access and success at
school for all citizens. The family, as the first
social cell the individual meets in their life,
also plays a key role in stimulating and mo-
tivating the individual to continue studying
and, above all, not to give up on their ideals.

EXPLANATORY FACTORS FOR
SCHOOL FAILURE AND DROPOUT

There are many different factors in the scien-
tific literature for school failure and dropout.
However, some main and predominant factors
in both phenomena are invariably identified,
such as the family, the school and the socio-cul-
tural environment, or even the student them-
selves (Mendonga, 2006). Thus, school failure
is the result of a series of factors acting together,
none of which can cause it in isolation, and in
the words of Dore and Luscher (2001, p. 775)
“several situations work together. 775) “several
situations contribute to the retention and repe-
tition of students in school: the student leaving
the institution and the education system, the
failure to complete a level of schooling, leaving
school and then returning’, and the level at whi-
ch the student drops out is also often taken into
account. According to research carried out by
Montmarte, Mahseredjain and Houle (2001), it
was concluded that “dropping out is more no-
ticeable in general education and second cycle
classes, unlike the data obtained at the higher
level of education”

According to Palacios (2004), it should be
borne in mind that the experience of unde-
rachievement is highly probable if there is a
link between individual characteristics, their
respective educational experiences, the clash
between school culture and family life or the
influences of other broader social and cultu-
ral factors, and Paulo Feire (1978, p.34), in the
same vein, states that:

The oppressed, who introject the ‘shadow’
of the oppressors and follow their agenda,
fear freedom, insofar as freedom, implying
the expulsion of this shadow, would require
them to ‘fill in’ the "void’ left by the expul-
sion with another content’ - that of their au-
tonomy. That of their responsibility, without
which they would not be free.

An education geared towards freedom and
the inner search for what the individual wants
and needs for their life, is what is intended,
because Libaneo (1982, p.65), states that “libe-
ral pedagogy supports the idea that the school
has the function of preparing individuals for
the performance of social roles, according to
individual aptitudes.”

A case study on the causes of school dro-
pout, carried out at a school in Itupiranga, by
Silva (2015) reveals factors such as lack of inte-
rest on the part of the student, a risky situation
on the way to school, work to support oneself
and the family, lack of incentive, migration to
another municipality, lack of a healthy inter-
personal relationship within the school, failu-
re, pregnancy and marriage; A parallel study
also reveals a lack of support from the family,
a social environment that is not conducive
to school attendance, a non-inclusive school,
low economic income, etc. However, there are
some indicators that the student is facing a
temporary situation that probably won’t lead
to failure, and others where they are at im-
minent risk of failure and/or dropping out of
school. In the search for a clear classification
of the factors involved in school failure and
dropout, Filho and Aratjo (2017, p. 24) state:

Internal and external factors, such as drugs,
time at school, successive failures, lack of
encouragement from family and school, the
need to work, too much school content, al-
coholism, the location of the school, vanda-
lism, lack of values training and preparation
for the world of work, can be considered
decisive when it comes to staying or leaving
school, adding to the ranks of the unem-
ployed.

-



Socio-family factors

It is well known that the environment is
one of the important factors in determining
how an individual behaves in relation to his
or her peers, so when analyzing phenomena
as complex as school failure and dropout, we
need to take a moment to talk about the en-
vironment. In psychology, the term environ-
ment is used as a synonym for surroundings
and designates the living space of an indivi-
dual, a group, a species, and encompasses the
physical and social environment.

It is important to take into account the en-
vironment, or what is still known as the sur-
roundings, insofar as the individual transfor-
ms it and is transformed by it. Therefore, if an
individual faces difficulties in their environ-
ment, they will certainly have difficulties with
the teaching-learning process. For example,
the distance between home and school can be
a reason for failure when the individual has to
walk or spend money on transportation. Me-
anwhile, an environment that doesn’t provide
enough stimuli for the student to stay in scho-
ol is also relevant, since a good part of their
life is spent in educational establishments.

Analyzing the scientific literature, Bour-
dieu (1986), Martins (1993), Braconnier
and Marcelli (2000), Ramos, Rijo and Lima
(2012), Alves, Martins, Brito and Almeida
(2014), Torres et al. (2014), Tchifulezi (2016),
we can point to the following characteristics
of the socio-family environment associated
with failure and dropping out of school as
particularly relevant:

o Low academic performance from the
socio-family group to which the student
belongs and their reference groups, be-
cause, according to Alves, Martins, Brito
and Almeida (2014) “the success or failu-
re of young people at school, as a dimen-
sion of human development, is conditio-
ned by the social contexts in which they
interact, such as peers, family and socie-

ty” and although studies such as those
by Tomé, Camacho, Matos and Diniz
(2011) point to influences from the en-
vironment, they refer mainly to negative
influences;

o Weak sources of external influence
and motivation, because as Tomé, Cama-
cho, Matos and Diniz (2011, p. 755) sta-
te, “during adolescence, young people’s
social horizons are broadened by their
peers, but their parents remain the main
source of support.” Braconnier and Mar-
celli (2000) reinforce this by stating that
young people’s success is influenced by
the family, because this is where a subs-
tantial part of social learning takes place;

o Lack of motivation to complete their
studies, due to a perceived lack of em-
ployment or greater employment oppor-
tunities for unskilled labor, devaluation
of academic diplomas or lack of recogni-
tion of academic merit. A study by Tor-
res (2014) indicates that young people
whose parents only have schooling equal
to or higher than the 3rd cycle of basic
education, approximately 50% have alre-
ady been held back, while young people
whose parents have completed secondary
or higher education, approximately 70
and 90% have never failed and Bordieu
(1986) said that “middle-class parents
generally invest in monitoring their chil-
dren’s schooling and facilitate access to
the cultural capital they need to succeed”
It would therefore be normal for them to
invest in their children’s future by inves-
ting in what has always worked for their
parents;

o Lack of stimulus from the environ-
ment, characterized by a lack of libra-
ries or media libraries, lack of programs
that encourage school engagement, thus
Queiroz (2012) concluded that families
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living in disadvantaged social contexts
who have good expectations are mid-
dle-class and lower-class families who,
although distant and uncommunicative
with schools, seek to revitalize the dis-
credit and revalue their identity, among
other things, by promoting schooling
for young people. We can see a degree of
connection between the lack of condi-
tions and the motivation to achieve a cer-
tain goal, which often turns out not to be
a very fruitful effort, since these, combi-
ned with the lack of conditions or infras-
tructures that promote access to school,
namely public transport, can become an
impediment;

« The existence of behaviors or charac-
teristics that encourage dropping out of
school, such as the existence of cheap
gaming parlors, or other attractions as-
sociated with the consumption of alcohol
and drugs without control, because as
Benavente (1990) tells us, the theory of
sociocultural handicap finds justification
for the degree of school success in the so-
cial class to which the student belongs.

It is essential that society today is increa-
singly aware of the problem of school failure
and dropout and how these factors negatively
affect the mental growth of a population. Most
of the problems related to these two phenome-
na are linked to a lack of motivation, the fact
that families have low incomes or economic
difficulties, poor relationships with the school
or maladjustment at school level, leading to a
series of antisocial behaviors.

Regarding the family/school relationship,
Chechia and Andrade (2017) state: “The scho-
ol needs to understand and accept the langua-
ge of the family, which is most often unedu-
cated and rudimentary, and the moment the
family and the school can understand and
accept each other, the relationship between
them will probably be successful” Formosi-

nho (1988) emphasizes the role of the family
in this process, stating that “extracurricular
factors have much more influence on school
success than school factors” (p. 180). There is
therefore a strong relationship between social
origin, which is determined by the cultural
and economic level of the family, and acade-
mic achievement.

Many studies, including those by Benaven-
te (1994), are unanimous in stating that what
is more decisive than the family’s economic
standard of living is its cultural level, as this is
a very important factor in the child’s develop-
ment at school. In this context, the school, by
being egalitarian and treating all young peo-
ple as equals, ignores the students’ differences.

According to Villas-Boas (2000) “one of
the factors that can help to reduce the cultural
discontinuity between some families and the
school is parent meetings.” The school is able
to compensate for the inequalities in “cultu-
ral” and academic capital that exist in families.
Indeed, as Gracio (1997, p.83) argues:

The differences in commitment related to
the cultural capital of families are not felt in
the same way throughout the various years
of schooling, so the influence of social ori-
gin decreases as you progress through the

schooling cycles, suggesting that there is an
increase in the effects of school socialization.

Parents’ social class and schooling influen-
ce their children’s school choices and students
with the best school results choose scienti-
fic areas and education, while students with
lower results attend technological courses.
Clearly, the social context experienced by the
individual will be their strong basis for making
decisions throughout their life, the individual
will prefer to stay where they feel most com-
fortable and what they are used to living with,
in this case, according to the influence of their
parents.

U



Itisalso very common for children to follow
the same profession as their parents, being
dragged along by the way they are guided and
educated from an early age and by their for-
mation of moral standards and values. The
fact that children usually follow what is ins-
tilled in them by their parents often becomes
a decision that is not made by the child and
can cause future frustrations if it doesn’t meet
their own needs. Family problems also have
a negative impact on children’s schooling.
Muiiz (1993) states that “when the couple
doesn’t function properly, the child’s interests
are reabsorbed by family conflicts and the fe-
ars that derive from them and, therefore, the
ability to take an interest and face problems
and difficulties at school is diminished and
imbued with family problems.”

Students often fail because they are trying to
increase their family’s income while they study;,
and they drop out of school because they feel
that this way they can make it happen more
quickly. Families’ lifestyles, anxieties, economic
and even emotional needs are all causes that
need to be analyzed and looked at from a global
perspective, not just a local one.

Many students start a school day fasting or
with insufficient food, as a result of economic
shortages or lack of time. Sometimes food is
replaced, or put in second place, by valuing
more objects of modern technology or even
fashion, in which case there is a mindset that
doesn’t rationalize the expenses that are made.

However, the inability to meet the costs is
the first situation that arises in a context whe-
re there is a lack of resources. Compulsory
schooling becomes a way out, and even this
becomes difficult to achieve when it comes to
teaching materials, leaving the neediest fami-
lies out in the cold. In this situation, it is im-
portant to note that some regions have these
conditions for compulsory schooling, a con-
text that is completely different in many third
world countries, or in the most specific case,
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Angola, where there is no school transport,
school supplies are scarce, food is completely
the responsibility of the families, as is accom-
modation.

Thus, failure and dropping out of school
are also related to the lack of conditions expe-
rienced by deprived families, and it should be
noted that deprived families have little or no
time to give their children moral support and
encouragement, to the point where it is enti-
rely the student’s responsibility to make thin-
gs happen and get through a certain stage of
their education. On the other hand, we should
also note that, given this lack of conditions,
the distance traveled from home to school be-
comes a considerably negative factor, causing
tiredness and demotivation to go to school.

We have seen so far that the family plays a
very important role in students’ lives, and is a
factor to be taken into account when it comes
to failure and dropping out of school. Thus,
there are still some points to take into account
in this relationship, because, whether through
symbolic or material actions, the family plays a
decisive role in the students” school career. Par-
dal (2000) agrees with this when he states that:

The family’s level of education affects aspira-
tions, choices and academic success. Fami-
lies with a high level of cultural capital give
their children orientations related to the
prestige and quality of a school diploma. On
the other hand, families with a low cultural
level instill in their children a perspective of
the near future, seeking to reduce costs and
acquire immediate income. They are unawa-
re (or unable) to see the benefits of school.

There is a relationship between parents’
educational qualifications, their occupation
and failure at school, which can be seen not
only in how well they do during their edu-
cation, but also in their choice of courses or
areas of training. We believe that the higher
the quality of the family environment, the gre-
ater the chance of development and success at
school.
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A study carried out by Pozzobon, Mahen-
dra and Marin (2017) points out that “some
parents admitted to having significant diffi-
culties in relation to their children’s educa-
tion. They realize the importance of family
participation in school and believe that they
are at fault with their children in this regard”
While Benavente (1992) states that “families
have different attitudes towards the school de-
pending on how close their values are to those
conveyed by the school”

In general, socially disadvantaged fami-
lies are unfamiliar with the school and how
it works, they have a less than positive view
of it, they don't feel comfortable in a situation
where they have to go to school and therefore
don’t attend meetings very often. On the other
hand, in socially advantaged families, parents
follow their children’s schooling, keep them-
selves informed and talk to teachers, although
there has been some difference of opinion, in
that the more advantaged families have been
busier and therefore have little time to dedi-
cate to finding out about their student’s school
life. However, it is always extremely important
for the school to draw up and develop stra-
tegies to improve the participation of parents
and guardians in the school, in order to achie-
ve active participation and for both to move
forward in the construction of education.

We often see situations where students are
“handed over” to school at a young age and
families give teachers full responsibility for
their children’s education. The formation of
an individual begins with the family, extends
to the social environment and the school pro-
vides the appropriate knowledge to deal with
the various situations in society. That's why
it’s so important for families to be made awa-
re of the importance they have in the child’s
upbringing and education, in order to train
them as young people and adults in the future.

Filho and Araujo (2017, p. 25-27) distin-
guish social factors that are relevant to the is-
sue discussed here:

1) The lack of options when choosing vo-
cational training courses, which transla-
tes into a lack of interest or motivation,
because there is no link between the stu-
dent’s aspirations and the training they
have been subjected to;

2) Difficulty integrating into working life,
reflected in the school’s own lack of pre-
paration at the time the student leaves for
working life, caused by a social malad-
justment experienced within the school
climate;

3) The inappropriateness of the training
courses to the job market, which transla-
tes very easily into failure, as the student
sees no future in the training they are
doing and tends to give up;

4) Young people working early, young
people joining the job market early, with
different justifications and different life
prospects. Among many other things,
we can also mention social causes, such
as delinquency, drug use, early pregnan-
cy, family habits and customs, illnesses,
the social configuration motivated by the
economic and political situation and a
very important factor that has to do with
the parents’ way of life (going to the cou-
ntryside, raising livestock).

The involvement and accompaniment of
families at school and in school activities, the
establishment of contact with teachers and
class directors, is a fundamental premise and
a good indicator of the existence of family su-

pport.
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School factors

The school is a unit of complex rela-
tionships based on an educational context.
However, when we consult the literature, we
realize that there are various factors within
the school itself, which are at the root of scho-
ol failure, for example Benavente (1976) who
explains failure by the school’s inability to di-
fferentiate the ways of teaching according to
the student and their social background. Even
so, authors such as Perrenoud (2002) point to
the inconsistency, incoherence and planned
ineffectiveness of educational policies, as re-
flecting, among other dimensions involved,
a poor investment in resolving school failu-
re and only a change in the way it manifests
itself and warns that school principals and
staff are more concerned with preserving or
improving their position and managing their
organization than transforming pedagogical
practices with a view to guaranteeing school
success for all. Thus, “the combination of in-
dividual characteristics, their respective edu-
cational experiences, the clash between school
and family culture, or even the inadequacies
of other broader social and cultural factors,
makes the experience of failure highly proba-
ble” (Palacios, 2004).

According to Leite, Fernandes, Mouras and
Sampaio (2015), the absence of institutional
partnerships limits the school’s ability to col-
lectively diagnose and intervene in problems.
In this way, there is no way of getting to know
the community, there is no way of knowing
which problems are really common and se-
eking solutions for the benefit of all, because,
as Hespanha (2008) states, partnerships imply
a better knowledge of the reality where you
want to intervene and Formosinho (1997, p.
24) also points out that:

The social problems of the community are
also the problems of the students as mem-
bers of that same community, and it is to this
extent that the school should be aware of
them, since the heterogeneity of the school
population and of the contexts in which the
school is inserted implies, in itself, profound
changes in the moral and social values of the
school.

Groups that find themselves in situations
of imminent risk tend to be inclined to avoid
taking responsibility for their actions, and in
the specific case of school failure, this leads
to a constant “blame game” between teachers,
families and students, which induces the
problem to persist and become increasingly
strong and evident, as can be seen in the va-
rious studies and research carried out by dif-
ferent authors. We call for awareness of the ac-
tive role of each person in the construction of
knowledge, in changing society, in implemen-
ting values and moral norms, and a joint sear-
ch for a solution to the problems experienced
individually, but suffered collectively, bearing
in mind that the future of the student who is
failing at school today will certainly be an un-
certain one, and the direction taken today by
the modernization that characterizes society
worldwide does not allow for uncertain futu-
res, leaving them socially excluded.

In addition, everything that is considered
to be the student’s malaise is considered to
be an indicator of school failure, because just
the fact that, once schooling is over, the abi-
lity to mobilize the knowledge acquired, the
curiosity or desire to achieve greater culture
is not triggered, already demonstrates that
education has not been fulfilled and quoting
Oliveira (2017) “in order to analyze the insti-
tutional dimension of school failure, it is also
necessary to understand to what extent the
focus of the school’s action is the student and
how the educational establishment realizes its
concern’, because when a student is labeled
as being good, they internalize this label and
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act in the way they are seen to, good students,
studious and deserving of the praise they re-
ceive, on the contrary, they also get feedback,
in other words, if they are labeled as bad stu-
dents, they tend to behave in the way that cha-
racterizes them as such: low grades, aggressi-
ve and destructive behavior, claiming within
himself that he is already a bad student, and
according to the national education council in
Brasilia (2017, p. 6) “the curriculum is always
moldable and its development flexible and ne-
cessarily differentiated according to the lear-
ning contexts and the actors present (...)".

We can understand that the school, with
all its technical and structural apparatus, its
management (administrative and curricular),
pedagogy adopted, teacher training, ways of
intervening with the student and the surroun-
ding environment, can influence a weak level
of competitiveness, indicating a low level of
effort and bringing with it demotivation, often
translated into a lack of encouragement.

When we talk about school and its rela-
tionship with underachievement and dropout,
we quickly come to look directly at the rela-
tionship between teacher and student. This is
because the two are the main players in the te-
aching and learning process, and the school is
the place and the means for the two individuals
to meet. But the school ends up playing an im-
portant and even responsible role in this pro-
cess, because it has the duty to create the struc-
tures and means that will optimize learning.

Marisa Alves (2009) highlighted the “tea-
cher effect” in the production of school success,
also pointing out that it is a decisive factor in
the transformation of the student. The author
also highlights the importance of the teacher in
contributing to school success, working toge-
ther with the student and the family.

The teacher needs to be able to establish
school equity by rectifying language and, in
turn, changing communication relationships,
reducing linguistic misunderstandings and
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minimizing failure through the teacher. Alves
(2009) argues that “in the opinion of the
students, the teacher-student relationship
and the teacher’s expectations are associated
with school (in)success.” In studies on school
failure, the teacher is always pointed out as the
link that creates a balance, the conductor of the
relationship created between the two. In this
way, the teacher also needs to be so committed
and dedicated as to be able to captivate the
students and transmit positive ideas about what
he or she thinks of the process in question.

Cortesdo and Torres (1994) believe that the
teacher’s belief in the students’ chances of suc-
cess is important, as they argue that “teachers
who don’t believe transmit their disbelief,
even if unintentionally” Belief/disbelief in the
student’s potential, especially in those who are
socially disadvantaged and who have little or
no family support, becomes very important,
as it will be the basis of their emotional and
moral support and will give them the streng-
th to continue, we call this phenomenon the
Pygmalion effect, named by Robert Rosenthal
and Lenore Jacobson (Oliveira, 2007, pp. The
Pygmalion effect is considered positive from
a dualistic point of view, i.e. there needs to be
a reciprocal positive expectation between tea-
cher and student. This expectation of success
can be self-expectation (when it comes from
the individual themselves in relation to their
own success) or an external expectation of
what success might be. However, Rosenthal
and Jacobson considered 1.Q. for academic
achievement and student behavior as varia-
bles to be taken into account, but in the initial
idea, the teacher is the Pygmalion of the scho-
ol, being the communicator of expectations
that shape student behavior.

However, it is important not to assume
straight away that a particular factor is respon-
sible for a particular phenomenon, as they are
highly variable and have multidirectional cau-
sal relationships. Costa (2008, p.94) states that:
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The presentations about school failure are
not clearly assumed by any of the actors to
be the result of pedagogical and/or organi-
zational causes, which, at the level of the te-
achers, translates into a lack of questioning
of their practices, of their actions, since they
are not involved in the problem.

Pires (1988), Fernandes (1991) and For-
mosinho (1991) mention the school as being
responsible for school failure, referring to a
number of factors, including the type of cou-
rses and curricula, the structure and methods
of assessment, the way students are grouped,
and the scientific and pedagogical preparation
of teachers. Paulo Freire (1970, p. 68) in his
work Pedagogy of the Oppressed, stated that:
“between remaining because he disappears,
in a kind of dying to live, and disappearing
through and in the imposition of his presen-
ce, the ‘banking’ educator chooses the second
hypothesis.” From this we can see that when
education is imposed, there is no significant
development or change, and there remains a
void in the being who is “educated”, because in
fact theoretical knowledge is instilled in him
that has nothing to do with his reality and that
the student cannot identify with.

However, students are not all the same, as
Benavente and Correia (1980, p.20) state: “it is
important to emphasize that it is the school’s
responsibility to be proactive and to ensure
that there is variety and pedagogical distinc-
tion™

In the 1970s, Bordieu and Passeron stated
that schools can only reproduce social inequa-
lities by favoring the advantaged, and we are
still struggling with the same problem today.
Public education policies should focus more
on processes than on results.

On the other hand, let’s also talk about the
conditions of the school’s own infrastructure,
which, because of its purpose, needs to be at-
tractive, have structures and conditions that
respond to the needs of the students, even as a
matter of inclusion, and in the era in which we
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live, we can’t have a school that doesn’t have a
library, whether it’s virtual or more traditio-
nal, space for sports, a psycho-pedagogical
support office and even the promotion of co-
existence and social exchanges. A school that
provides the conditions mentioned here will
certainly promote greater student adherence
and permanence, making it the ideal place
to motivate, develop skills and provide equal
opportunities for users.

We came to the conclusion that, accor-
ding to the theoretical framework we found,
some of the factors behind school failure and
dropout are: 1) The schools inability to di-
fferentiate the ways of teaching according to
the student and their social background; 2)
The incoherence and ineffectiveness of educa-
tional policies; 3) The cultural clash between
family and school; 4) The lack of institutio-
nal partnerships; 5) The student’s unease at
school, caused by various situations; 6) Poor
teacher-student relationships and low expec-
tations of each other; 7) Lack of confidence in
the development and intellectual abilities of
students; 8) Deficiencies in school facilities; 9)
Ineffective assessment structure and methods,
ways of grouping students, scientific and pe-
dagogical preparation of teachers; 10) Redu-
ced connection to the family and the surrou-
nding environment; 11) Lack of attention to
individual and social needs.

Individual factors

Benavente (1980) refers to the innate abili-
ties of each student, because in his view, “it is
the student himself and his IQ that determi-
ne failure or success at school, understanding
the aptitudes of students in the talent, or lack
thereof, for studies and the relationship with
academic performance” But he also states
that “not all children learn for the same rea-
sons, nor at the same time, nor in the same
way”~ (1980, p.64). Peixoto (1999, p. 130) also
indicates intellectual level as an aspect linked
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to school failure, when he says that “as we
move from high to low intellectual level, the
percentage of subjects with zero failures de-
creases’, adding self-esteem and referring to
it as another aspect related to failure. When
there is nothing to achieve, the objectives are
not well defined and the means to be used are
not identified, the student wanders around
and cannot see what is around them and the
opportunities they have in their hands, this
leads to low self-esteem and they easily feel
demotivated and disgusted, consequently le-
ading to failure. Failure, in turn, is halfway to
dropping out of school. The items described
above are interconnected, and one can lead to
another and thus both lead to dropping out of
school, but there is not necessarily a logic to
their sequence.

Motivation, whether extrinsic or intrinsic,
brings about major changes in the student
and leads them to set goals and look for ways
to achieve them, because they can look for
ways and strategies for significant change on
their own. Often, the awareness of a certain
situation experienced by the family, if they
are socially disadvantaged, leads to intrinsic
motivation, which translates into the desire to
overcome barriers, succeed in life and get the
family out of the bad situation they are in.

According to Muiiz (1982), there are typical
behaviors observed in the family environment
of students who, in general, will be unsuccess-
ful. They are seen as confused, lazy, distracted,
unable to concentrate on the tasks they have
to perform, lacking interest and responsibility
and always attributing their failure to others.

According to Elizabeth Musterberg (1980),
students with serious learning problems show
the following types of behavior: 1) Restless-
ness: hyperactivity, distraction; 2) Low frus-
tration tolerance: inability to accept failure or
criticism; 3) Irritability: little inner control,
impulsiveness; 4) Anxiety: tension, embar-
rassment; 5) Retreat: passivity, apathy, depres-
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sion; 6) Aggressiveness: destructive behavior
towards others; 7) Constant attention-se-
eking: absorbent, controlling, impertinent;
8) Rebelliousness: defiance of authority, lack
of cooperation; 9) Somatic disorders: ner-
vous gestures, headaches, stomachaches, tics,
drumming with fingers, tapping feet, curling
hair; 10) Schizoid behaviour: going unnoti-
ced, talking to oneself, weak and disorganized
contact with reality, strange behaviour; 11)
Delinquent behaviour: stealing, setting fires.

These are identified as the main behaviors
that cause serious learning problems and can
lead to failure and possibly school dropout.
In a quick and summarized analysis, it can
be seen that these behaviors, characterized
as antisocial, appear in most cases of failure
and dropping out of school, because, in fact,
there is already a tendency not to participate
in school activities which, together with the
symptoms, gives the student sufficient reason
not to attend school anymore.

In addition, Elizabeth Musterberg (1980)
points out the following as characteristics of
situations considered to be temporary: 1) The
student shows distress and disgust at their poor
academic performance; 2) They show depres-
sive symptoms, but actively try to solve the
problem; 3) They ask for help and are eager to
take advantage of it; 4) There are alternations
in their performance, characterized by small
improvements, followed by relapses. In gene-
ral, when a student shows these symptoms, it
means that they are not yet rigidly structured,
because they give in at certain times.

An alarming situation is indicated when the
student’s behavior tends to have the following
characteristics: 1) The student tries to cover up
their poor performance, not expressing distress
or displeasure; 2) They look for all kinds of jus-
tifications which are generally not appropriate
to reality; 3) They seem to be unaware of their
difficulties, nor do they judge them responsi-
bly, they don't know what tasks or work to do,
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or how to do them; 4) They don’t look for so-
lutions, nor do they ask for help, and if they do
get it they refuse to accept it, always taking a
negative attitude towards any school work or
request; 5) There are no signs of improvement,
but rather they face a permanent situation with
slight variations.

Filho and Araujo (2017, pp. 25-27) also
point to internal factors as indicators of unde-
rachievement and school dropout: 1) Failure:
seen as a necessary evil, but which happens
most of the time when it is extremely neces-
sary. In Angola, for example, it can be un-
derstood that the new education system was
created to eliminate this, but there are some
important premises that we believe were not
taken into account when designing the system;
2) Exam results: the tendency is to use exams
as the main indicator of school success. In An-
gola, for example, continuous assessments are
carried out during lessons, but the exam result
will have the greatest weight in the final score.
And so a bad exam result is a strong cause of
failure; 3) Being behind at school: this causes a
correlation between age and the class attended
by the student, and being behind at school de-
lays the whole process of education from an
early age. In this way, the student will always
fall out of line in subsequent classes and the
difference in age makes socializing with other
classmates less healthy; 4) Absenteeism: the
result of dislike of school, or of some rele-
vant factor linked directly or indirectly to the
student; 5) Dropping out: in general terms, it
reflects the rejection of school by those who
feel excluded from it for many reasons; 6) Per-
sonal feelings: the self-image of failure that
everyday life helps to build and which often
precedes any of the causes mentioned above.

Thus, all the phenomena and players men-
tioned and observed here do not act separa-
tely, and one alone can be a sufficient cause,
but they are usually always accompanied by
others that are equally relevant. Educating
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young people for academic training will not
only be a solution for the individuals life as
such, but also for the lives of those who live
with them, preventing them from behaving
inappropriately in society.

We can understand that student failure de-
pends on a number of factors, namely: 1) Low
self-esteem; 2) Substance abuse; 3) Behavioral
problems; 4) School demotivation; 5) Lack of
school ambitions; 6) School absenteeism; 7)
Attraction to the world of work; 8) Indiscipli-
ne; 9) Learning difficulties; 10) Health difhi-
culties; 11) Low performance in mother ton-
gue and mathematics; 12) Early motherhood/
paternity; 13) Crime.

STRATEGIES FOR OVERCOMING
SCHOOL FAILURE AND DROPOUT

The factors described above influence
failure and dropping out of school, some of
which can be a major influence on their own
and others which act together. The subject of
failure and dropping out of school has been
studied extensively, as have the consequences
of these two phenomena, which are logically
part of a diverse range of factors.

Pozzobon, Mahendra and Marin (2017)
state:

It is therefore important to encourage stu-
dents to seek growth, to try again, and te-
achers to seek out new technologies and
information. We want a school that values
multiple skills and abilities and that works
closely with families to strengthen their go-
als for the healthy development of the citi-
zenship of the new generations.

In this context, it's common to say that we
can't talk about a problem without pointing
to solutions. So, below, we can look at some
strategies, from a general point of view, to take
into account in order to combat school failu-
re and dropout, although we can intervene in
both phenomena separately.
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Strategies for overcoming school failure

Promoting and ensuring success at school
for young people is an important task, and for
this to happen, the role of parents, teachers
and psychologists is crucial in the choices of
school path and the options to be followed
by students at the end of basic education.
When students are underachieving, action
must be taken to promote success, but their
environment must be taken into account, as
it alone cannot overcome their situation. The
following are strategies that can be used to ad-
dress this phenomenon:

o Identifying students who are weak in
terms of academic performance and being
helped by teachers to read or identify their
successes and failures, more in terms of
method and school workload than their
cognitive ability, will help them to over-
come their weaknesses or limitations, as
Almeida et al. (2008, p.175) state that “ob-
viously, by emphasizing effort, students
end up learning to value the appropriate
use of learning strategies, which are alwa-
ys necessary in any learning and academic
achievement situation.”

 Constant flexibilization and reorgani-
zation of the curriculum, as Benavente
(2001, p.114) points out, “the flexibiliza-
tion of curricula, adapting them to the
needs of the students”, while Silva (2003,
p.181) states that it is “urgent to reorga-
nize the curriculum and adapt the asses-
sment to the curriculum”.

o Promoting pedagogical quality and
human quality, i.e. the pedagogical rela-
tionship of what we achieve within the
school and classroom. UNESCO, (2014)
“(...) teachers should not take responsi-
bility alone”. This report also shows that
they only succeed if they excel in the ri-
ght context, with well-designed curricula
and assessment strategies that enhance
teaching and learning.

« Reducing the number of students per
class, giving the teacher the opportunity
for greater group and personal interac-
tion and attention to individual needs,
although some independence in terms of
study is already evident in certain classes
(for example, in the second cycle).

Strategies for overcoming

school dropout

Support and encouragement for students,
from teachers in terms of disciplinary rein-
forcement and, above all, greater support and
encouragement from parents, as Soares, Fer-
nandes, Nobrega and Nicolella (2015, p. 770)
state “(...) family mediation is very important
in cases of dropout, as the importance that the
family attaches to education can be decisive
in ensuring the continuity of studies (...).” As
Costa (2008, p. 54) says, “beyond this core of
causes and solutions lies the school, both in its
pedagogical and organizational aspects.”

The school must act from a social point of
view, together with the families, because, as Al-
ves (2009, p.51) states, “affection and help are
the basis for transforming students who are
underachieving in order to positively reverse
their situation” In addition, the results of an
intervention showed an important perspective:

(...) that through involvement, parents can
find new paths for the trajectory of their
children’s school life, and discover that scho-
ol failure can be reduced, and school can
have another meaning for the family and the
student, be respected and considered impor-
tant for their child’s personal and social ful-
fillment. (Chechia & Andrade, 2017, p. 112)

The creation of physical conditions in
schools, such as laboratories, gymnasiums,
libraries and a whole set of conditions that
are fundamental to the effective success of
students, is of the utmost importance. There
is an urgent need to create a concept of a com-
plete school, which has all the conditions for
a global and full education with equal oppor-
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tunities and, on the other hand, the creation
of properly organized spaces for students to
dedicate themselves to cultural, sporting and
vocational training activities, which seek out
their deepest vocations, thus combating the
formal atmosphere in schools.

However, it’s not always easy to achieve the
objectives proposed by the school, idealized
by political models, and adapt to society, but
we need to take into account the formation of
the individual of tomorrow and the society we
want to have in the future, the one to which
our descendants will belong, and for this rea-
son, projects have been created to participate
in and elevate the educational system. Among
others, we can mention the TurmaMais Pro-
ject (2013), whose main objective is to crea-
te organizational and pedagogical conditions
that lead to an effective improvement in stu-
dents’ learning and school results, focusing on
preventing school failure in basic education.
They advocate immediate intervention by
educational agents at the first signs of student
disinterest in school, which is a preventive in-
tervention.

In the literature consulted, the school is
highlighted as the main educational agent
that must take measures to prevent failu-
re and school dropout. In fact, according to
Silva (2015, p. 11), after an investigation that
identified factors for school dropout, “scho-
ols should draw up a suitable project for their
own students and not follow ready-made mo-
dels (...)”. In this context, it is considered ex-
tremely important to rethink and reorganize
the school in order to take into account the
commitment and total involvement of the stu-
dents, the delivery of society and the unders-
tanding of the knowledge acquired as mecha-
nisms for change, a lever for development and
social equality. Sharing the same position, So-
ares, Fernandes, Nobrega and Nicolella (2015,
p. 770) argue that “there needs to be specific
programs and projects for each school, which
increase the interest and motivation of young
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people at risk of dropping out (...)” and, there-
fore, Filho and Aratjo (2017, p. 45) also point
out ways of combating failure and dropping
out of school:
A change that is not simply a passive adap-
tation, but one that seeks to find its own
place in the construction of something new,
allowing for the expansion of human poten-
tial and the emancipation of the collective,
looking in all directions and dimensions
- historical, cognitive, social, affective and
cultural.

Creating ways of coping from the perspec-
tive of the system, the school and the indi-
vidual, capable of alleviating the causes that
lead to overcoming difficulties in order to
reduce school dropout, are discussions that
could indicate this phenomenon.

However, for Filho and Aratjo (2017, p.
45), “it is essential that educators use their
methodologies to teach beyond what is ne-
cessary for the completion of education and
age and class adequacy.” However, Silva (2015,
p. 11) states that “Teachers, together with the
pedagogical team, should always be updating
their knowledge and teaching methods (...)”

Pozzobon, Mahendra and Marin (2017),
when carrying out research into school failu-
re, in which 58 teachers participated, conclu-
ded that “..the majority of teachers surveyed
consider the existence of school recovery pro-
grams to be necessary and even beneficial, but
they do not evaluate the conditions in which
these programs are developed very positively.”
Silva (2015, p.11) corroborates the same idea,
in that he recommends a “contextualized cur-
riculum that gives more meaning to learning”
as a way of improving students’ performance
at school and reducing failure and dropout.

Of course, we will always have to deal with
cases of underachievement and dropping out
of school, but the aim is to create ways of in-
creasingly eliminating these phenomena and
creating a society in which all individuals have
equal treatment and opportunities. It is also
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important to pay attention to each particu-
lar case, such as the type of society, its habits
and customs, its constitution, way of life, the
way it views school attendance, among other
aspects, and to work towards promoting pro-
ductive involvement between family, school,
student and the surrounding environment.

SCHOOL FAILURE AND
DROPOUT IN ANGOLA

THE EDUCATION SYSTEM OF
THE REPUBLIC OF ANGOLA

The Basic Law of the Education and Tea-
ching System, no. 17/16 of October 7, 2016,
is the document that establishes the general
principles and bases of the education and tea-
ching system. In its first point, Chapter I, Ar-
ticle 2, it defines education as “a planned and
systematized process of teaching and learning,
which aims to fully prepare the individual for
the demands of individual and collective life”
In point three, it also states that:

The Education and Teaching System is the
set of structures, modalities and educational
institutions through which the educational
process is carried out, aimed at the harmo-
nious and integral formation of the indivi-
dual, with a view to building a free, demo-
cratic society, based on the rule of law, peace
and social progress.

Article 4 defines the purposes of the edu-
cation and teaching system, among others, as
the following:

b) to ensure the acquisition of knowledge
and skills necessary for adequate and effecti-
ve participation in individual and collective
life.

¢) to train individuals capable of unders-
tanding national, regional and international
problems in a critical, constructive and in-
novative way, so that they can actively parti-
cipate in society in the light of demographic
principles.

Chapter II sets out the general principles of
the education and teaching system, and Arti-
cle 9 (Universality) states that:

the education system is universal, so that
all individuals have equal rights to access,
attend and succeed in school at the various
levels of education, provided that the criteria
of each education subsystem are observed,
ensuring social inclusion and equal oppor-
tunities and fairness, as well as the prohibi-
tion of any form of discrimination.

Article 10 (Democracy) states:

the education and teaching system is demo-
cratic in nature, so that, without any distinc-
tion, all individuals directly involved in the
teaching and learning process, as agents of
education or partners, have the right to par-
ticipate in the organization and management
of structures, modalities and institutions re-
lated to education, under the terms to be re-
gulated for each education subsystem.

In Article 11 (Gratuity), the third point
states that “payments for enrolment, class at-
tendance, school materials and other charges
in the second cycle of secondary and higher
education are the responsibility of parents
and guardians or of the students themselves,
in the case of adults”, while in Article 12, the
first point states that “compulsory education
translates into the duty of the state, society, fa-
milies and companies to ensure and promote
access to and attendance at the education and
teaching system for all individuals of school
age”.

Chapter III presents the organization of the
education and teaching system. Thus, the first
section, in its article 17 (structure), point two
establishes in paragraph b) the general educa-
tion subsystem and in point three paragraph
c) secondary education, which is the field of
action of this investigation. Article 33 defines
the following specific objectives for the se-
cond cycle of general secondary education:

-



a) Ensure solid, in-depth training in a parti-
cular area of knowledge;

b) To prepare students for entry into the hi-
gher education subsystem or for vocational
training and integration into working life;

¢) Develop a world view based on philoso-
phical, logical and abstract thinking and the
ability to evaluate the application of scienti-
fic models in solving practical problems;

d) To encourage the acquisition and applica-
tion of increasingly in-depth knowledge, ba-
sed on study, critical reflection, observation
and experimentation;

e) To consolidate patriotic, moral and civic
values, developing a spirit of participation
and involvement in social life;

f) Developing practical experiences to stren-
gthen the mechanisms for bringing the
school and the community closer together,
boosting the school’s innovative and inter-
ventionist role;

g) Encourage the orientation and vocational
training of young people, through technical
and technological preparation, with a view
to entering the world of work.

Chapter V, on human, material and finan-
cial resources, Article 95 (education and tea-
ching staft), in its second point, states that:

In order to carry out their duties, teachers
and other education and teaching staff are
required to be of good moral and civic cha-
racter and integrity, to have a sense of patrio-
tism, to constantly improve their technical,
scientific and professional skills, to dedicate
themselves exclusively and on a full-time
basis, and to meet other requirements under
the terms to be regulated in the respective
career statutes.

In chapter VI, on the administration and
management of education and teaching sys-
tems, in article 105 (curricula, study plans,
study programs and school textbooks), the
first point states: “curricula, study plans and

study programs and school textbooks for pre-
-school education, primary education and se-
condary education have a national character
and are compulsory under the terms to be
approved by the holder of executive power”
Article 106 (vocational and professional gui-
dance), in points two and three, states:

vocational and professional guidance is ba-
sed on knowledge of the aspirations and abi-
lities of learners and the particularities of the
social environment and the labor market, as
well as the priorities of political, economic,
social and cultural development; vocational
and professional guidance is provided in
each educational institution and all levels of
the education and teaching system, through
curricular and extracurricular activities and
other services.

Characterization of the
phenomena in Angola

With a view to expanding education to all
areas, reducing the illiteracy rate and eradica-
ting poverty, the government of the Republic
of Angola adopted the “Education for All”
program and in the opening speech of the
2014 report, the then Minister of Education,
Dr. Pinda Simao (2014, p. 5) stated:

the angolan state’s political commitment to
quality education for all dates back to March
1990, at the world conference on education
for all held in Jomtien (Thailand), which
adopted the World Declaration on Educa-
tion for All: Meeting Basic Learning Needs
(..r).

With this in mind, the Education for All
program has six main objectives. The sixth ob-
jective is to “Improve all qualitative aspects of
education, guaranteeing recognized and mea-
surable learning results, especially in reading,
writing, calculation and practical skills essen-
tial to life” In this way, the educational reform
was implemented in Angola, comprising three
distinct phases: experimentation, generaliza-
tion and evaluation, also leading to a commit-

-



ment to teacher training with the opening of
primary schools and higher education schools
. In this context, the implementation of lite-
racy and school acceleration followed, as an
incentive to catch up on school delays. At the
end of this report, it is recommended, among
other things, that teacher training programs
be improved, and that learning be re-evalua-
ted in order to strengthen indicators of quality
and results and the effectiveness of the educa-
tion system.

As part of the 1st Colloquium on the the-
me “The inclusion of social work in education
in Angola”, Angolan social worker Paulo Cus-
todio (2010, p. 2) stated that “the causes of
school failure have to do with the precarious
conditions that schools provide, the social
conditions of families and the poor commit-
ment of students to the teaching and learning
process.”

In an investigation carried out by Paula Vi-
soleta Tchifulezi (2016), as part of her master’s
degree in Education Management and Admi-
nistration, in June 2016, the author presents
the problem of school dropout in Benguela
schools, under a descriptive-exploratory type
of research, based on observation, recording,
analysis and correlation of facts. Three scho-
ols with very similar characteristics were
analyzed from the point of view of their loca-
tion and educational agents, concluding that
“there is a list of causes of dropout identified,
which is divided into two specific points: pro-
blems of integration, family and accessibility.”
In the end, he suggests five points for action,
including:

o There should be early identification of
individual difficulties and the adoption
of global prevention strategies at school,
as these are the best methods for redu-
cing the rate of early school leavers;

o The teaching/learning process should
be adapted to the level, characteristics
and difficulties of the students in order to
allow them to adapt actively and produc-
tively in the teaching and learning pro-
cess;

« Studentlearning and motivation could
be improved by making more teaching
materials (e.g. computers, books, videos,
magazines, newspapers, etc.) available in
sufficient numbers.

Enés Eyanga (n.d., p. 3) also reflects on
school dropout in Angola, diagnosing the
causes and consequences and proposing me-
asures to minimize this phenomenon. The
main causes are:

Difficulty in assimilating curriculum con-
tent, incorrect assessment; lack of profes-
sional ethics and deontology on the part of
teachers; family issues (divorce, financial di-
fhiculties, excessive savings, large numbers of
children, early pregnancy, early marriages);
the use of alcohol and drugs, encouraging
early entry into the world of work and mo-
ney; difficulty in dealing with conflicts that
arise at school, such as: rejection by peers,
for some physical or even personality traits;
lack of support from parents and guardians;
lack of incentives from teachers and difficul-
ty in assimilating curriculum content.

The same author points to the following as
possible consequences: the poor development
of society, an increase in juvenile delinquen-
cy, a lack of job opportunities, the breakdown
of families, risky and often undignified work,
an increase in youth prostitution and con-
sequently a relevant factor in the increase in
HIV-AIDS cases, an increase in poverty and
wages that do not meet basic needs.

Ana Paula Inés (2015), the then Secretary
of State for Education, at the opening of a
seminar to raise awareness about the role of
education in preventing and responding to
emergencies, pointed to social and cultural
factors as causes of school dropout.
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Introducio: A presente agio extensionista v parte do interedimbio institucional no mbito
da Rede Intemacional de Extensio Universitiria ¢ da parcenia entre UFTM-1SUIP no
“Projecto LongeVIDAde". Objectivo: cluborar uma estratigia de integracio dos idosos
na vida social do lar da Terceirg Idade 11 de Novembro no Municipio de Porto Amboim,
Metodologin: Durante ns nossas primeiras intervengdes trabalhamos com um pblic-
alvo constituido por membros da direceiio, funciondrios, idowoe, estudantes estagidrios do
curso de Puicologia da Educagiio Juntamente com a covrdenacdo do curso, uma médica
como parte do Departamento de Cidneias da Satlide ¢ inteprantes do Departamento de
Extensio Universitinia do ISUP. Resultadoes: Como pante do desenvolvimento e dos
resultados do projecto LongeVIDAde Iragamos irés etapas: 1% etapa §3 fod cumprida com
arealizagio das reuniGes organizaivas e preparatorias, na 2° etapa refere-se a visbilidade
do projecto, o Facto de ser replicavel em virios locais, o facto de termos CUTS0E CIN comunm
0 mais ou menos da mesma srca, professores e alunos das duas instituigies envolvidos
ni projecto, resultados esperados com g parceria ¢ a 3 ctapa previéose g implementagiio do
projecto pelo ISUP, bem comao adquinit os recursos humanos e materiags NCCessines.
Aphicaram-se diferentes métodos de nivel empinico. Como acedes do prisfectn temos
realizado diferentes actividades: controle de sInas vitais (10 minutos): FCPA, FR o [es0
¢ avaliagio de sintomas depressivos: exercicios fisicos em grupo monitorados (40
mumos): postura, miensidade, sintomas (lontura, desequilibrio. ) espiritualidade (10
tmnuos ). momento de oracoes (todo idoso tem liberdade de se expressar): previé-se
diagnosticar a memdria, motncidade, autovalidacio, Conclusio: Consideramos que,
tendo em comta a8 evidéncias, o projecio LongeVIDAdE tem potencial ¢ pode produzr
muitos resultados positivos, constituindi-se como referéncia a nivel local ¢ nacional.

Palavras-chave: Sadde, funcionalidade, qualidade de vida
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A presente investigagiio ¢ parte da ci peracdo ¢ intercambio do departamento de extensio
uneversitiria do 1SUP- Bairro da Cauila e o administragio municipal de Porto Amboim,
ne  “Projeto. Cauila™ A pesguisa  lem como objetive:  elaborar inlervencies
psicopedagigicas para a inclusio dos alynos com Necessidades Fdueativas Fspeciais
(NEE) do Complexe Escolar José Sabino do Bairme Cauila do Municipio de Porto
Amboim, Trabalhow-se¢ com um publico-alve constiido por membros da direciio,
docentes, familias, slunos, estudantes estagiirios e professores do cureo de Psicologia da
Educacio ¢ uma médica. Como parte do desenvolvimento do “Projeto Cawila™ foram
Iragadas trts etapes: na 1" etapa se realizaram reunioes organizalivas © preparmtorias, na
2* clapa reflere-se & vighilidade do projeto. a atuacio dos docentes o estudanies, face iy
fecessidades  formativas dos professores ¢ alumos, bem como das necessidades
sociofamiliares, alisdo aes resultados espeTados com @ intervengdo ¢ a 3 ctapa refere-se
4 mplementagio do projeto pelo ISUP, Aplicaram-se métodos de nivel cmpincn;
observagdo, cnirevistas e Inguéritos por questiondrios, Comeo apocs do projeio lemos
realizado diferentes atividades: disgnostico das MEE, ohservagies. encontros com
familias, professores. e como resullados foi elaborado wm planoe de imbalho pedugdaico
que permitiv a capacitacio das familiag, professores do complexo (confertneias sobre
motivagio ¢ inchusdo, aulas instrutivas, demonstrativas, abertas, elaboracio de meios de
ensing). Consideramos que, tendo ém conta as evidéncias, a neeessidade global, nacional
e provincial de atendimento aos alunos com estas necessidades, o projeto Canila tem
potencial ¢ pode produzir resultados positives, constituindo-se como referénci a nivel
local ¢ nacional.

Palavras-chave: Adaptacio Curricular, Acessibilidade, Fyuidade
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S0ciedade ¢ ng B2C0l3; frazam Consigo mudancas ngs formas ge rela-t:i{mar—sra!, actuar, pensar,
dialogar, trocar informacdes e SRPEMGNCiaE o prodysi conhecimento, © Instituto Superior
Folitécnica de Porto Amboim (ISUR), dg Provincia Cuanza Sy Angola em sey programa de

EXeCucio do cursg de formaciio Para poder contingar £om o objecto socia do Isup mediante 5
educacio a distancia. Foj réalizade um diagnostico o 52 docentes, Que mostroy ym baixo indice
ge uso das Tics Pelos mesmos em 503 praticy Pedagdgica, entre 05 quais destacam-sa 23% dao



Abstract

Information ang Communication Technologies (ICTs) play a revolutionary role in society and at
school; they bring changes in the ways of relaling, acting, thinking, dialoguing, exchanging
information and BRperences and producing knowledge. The Higher Palytechnic Institute of Porto
Amboim (ISUP), from the Cuanza Sul Province, Angola, i its program for the continugus training
of teachers: planned a training course in ICTs far the teachers of this institution; in arder 1o
encourage the evolution of critical thinking and the Capacity for innovation and collaborstion of
leachers, for the development of their teaching activities through the use of ICTs. The hygienic
sanitary measures adopted by the Repubiic of Angola to face the spread of COVID-19 reinforced
the need to camy out the training course in order to pe able lo continue with the social object af
ISUP through distance education, A diagnostic was applied to 52 teachers, which showed g oy
rale of use of ICT by them in their Pedagogical practice. amaong which 23% of the use of digital
platforms stand out: of this result, only 4% have masterad Moodle. The course was given over a
perod of 15 days, and according to the assessment of the tasks, the Course participants were
frained in the use of ICTs, The response of the survey applied at the end of the Coursa showead
thal the objectives of the Course were achisved.

Keywords: ICT; Formation: Teachers: University Education: Distance Education

Introdugio

Q surgimento da Intermet mudou a forma de interagir as sociedades, entre as quias situa-se 3
académica. O professor do secuio XX tem que adaptar-se a0 contaxto histdrico socio cultural
onde ministra suas aulas, A formagdc continua do docente ajuda g aprnimorar, actualizar e adquirir
08 conhiecimentos e habilidades Para incorporar as novas metedologias ao processo de Ensing-
Aprendizagem (PEA),

Autores como Lévy (1992}, Almeida (2001) Martins (2009), Femandes (201 3} e outros abordam
0 papel da Tecrologia da Informacso e a Comunicacii {TIC) na sociedade na escola, sey
impacio na mudanca das formas de relacionar-se, actuar, pensar, dialogar, trocar informagtes e
experiéncias e produzic conhesimenio, lambam sobre a mudanga no processo de Ensing-
Aprendizagem, criando NOVDS Cendrios educativos.

Segundo Moore e Kearsley (2007) as mudancas no ensing sie abordadas como uma Revolugdo
Copemicana, onde o eseola e Professores tenham-se visto coma centro do PEA: no modamn

2



facflil‘ador: nesle novo contextn O esludante medianie U uso dlas TiCs Iomg-se auto-regulador de
SU# aprendizagem,

crigtivos, capazes de ‘enlender o relacionar conhecimentos, AssUMmir responsabilidades o
trabaihar em equipes Looperativas, Tambem que tenham Capacidades parg am-aprend[zagum,
resolucdo de problemas, adaplabilidade e flexibilidade frente o nvas tarefas.

O Instituto Superior Politécnico de Porto Amboim (ISUP) da provincia Cuanza Sy, Angola, aplicoy
um diagndstico para determinar o grau de conhecimenta e uso das TiCs pelos docentes em suas
praticas pedagdgicas, os resullados mostraram baixos indices do usg das TICs pelos professores
para interagir com stus #studantes, esty TeEp0sta suporow o planeaments do curso de Formagdo

Mo contexio histdrico sCCiocuirg] actual, onde g pandemia do COVID-19 obriga a sociedade
universal a tomar medidas higiénico sanitarias o continuar o curso normai da vida, o ISUP adoptou

determinados pelas instituicBes da BNsing superior,
Um estudo realizado por Valencia, Sema, Qchoa, Caicedo, Montes & Chavez (2016) com 2

svaliacio de LEpacgos educativos significativas apoiados nag TICs, devem sar privilegiados pelg
professor; o curse teve em contg desenvolver estas habilidades, para que os docentes SEjAm
Sapazes de adaplar-se an NOVD contexto.

Apresenta-se um Programa com o nome "Curso de Formacio nas Tecnclogias da Informacio o



pedagégicas & apoiar 5 Educacio 4 Distincia (ED).

Além dissg moslram-se og indicadores dg participacio dos Professores do ISUP ng CUrso, assim
COMO 5USS oOpiniBes sobre og conteddos ministrados o 2% lemas nos quaiz alps precisam
aprofundar says conhecimentos.

Materiais o Métodos

adoptada pels Instituicao para evitar 5 Propagacio da COVID-19. O mesmo tenha Coma fim,
estimar os nivejs dos conhecimentos ng uso das TICs pelos professores, nas praticas
pedagdgicas,

Estraln Populacan Amosirs Eihmzumcnﬁgimn_{‘f:ﬂ _
Monitsrns Rt 7 100,0 9.6
Colaboradorgs 3 265 B4 35,6
Efectivgs 15 19 547 26,0
e ——— .  Z L — 7T

Os métodos tedricos empregados foram:
Anslitico-sintétice - Fai ulilizada para analisgr 3 biblingrafia e sintelizar os estudos j4 realizadag,



O métodn matematicn estatistieg dplicado foi Deseritivn: para g Processamentp, andlise g

.
———

Tabeoly 7- Bomiin do yag oy Covmistacinr
Ab % Aspecion
— A -

- il!] ﬂuﬁ:’l‘ﬂntﬂ
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Para elaboracao Padronizada de materiais didactions, QU visam a ufflizarse COmo supors das
TICs na platalonma digital do ISUP, o responder o Necessidade das dulas de educacio sami.

Presencial e Foy
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(50% PowerPaint o Excel, 23% refere-se ag Word), no uso da Internet ( 31% Videg Conferéncias,
29% procura da informagao, 134, mostra interessa na aplicacio das provas g distancia), outros
interesses {(28% trabalho com Pautas (registro electrdnico de valores), 17% deseja desanvolver
habifidades na instalacio do Windows e 109 fala de aprimorar as destrezas em Paint).
Frograms do Curso:

Baseado no diagnostico das habilidades incorporadas ¢ fequendas por parte das Professores
Para eumprir com o objectiva do Curso, implementou-sp o Programa & sequir (labels 2)

Tabala S Proqrame do Cuvso ge Fomacan nas Tecnaitegiss da tformaeda o g cumm‘n&ﬁa.ﬂqn
— ——— Docantss do Ensing Suparior =

Mo Tomas S S _____Objeciive; e,
Farniliwrizar ag prdeEssar no usg das Teenologiag
i Introdugsio as Tics dit  informache o B comunicagin parg sug
s MLOrpOracio rgy prijtics docente,
Criar materajs difiicticos medanla o sa da
2 Microsofl Wond (Avarcain) Microsoft Word para sua ihcarporacio na peitica

Fortaacer 35 hatifidades  dn Profeszor aa

Powa - elahoracio de malerais didsiicos com cardctar

& Microson TRt Avan ! de mulmedia madiants o ysa de Powerfeing par
g SUS NCOrpomedn nn Prtica educative,

Cesonvoiver as Mafildadas  do Professar e
i Convelividade Aulas Virtuaiz desitrozas Lrichko de grupon & zalas virtusis

Deservoler go habilidades do poleEece na
Sratisacks o oilibcio dos mealeviaEs diddcticos
mediante & platatoma digilal do 151p ihoodia)
Dars su interacodio con U5 eabsdantes & distineig.
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A bibliografia seleccionada para elaborar o curso foi vasta, mostra-ze ac que foram citadas no

cursa:

Brandfio A L. (2008) Introdugds 4 Educacdo a Distancia

Belloni, M. L (2002).  Ensaje sobre &  educagin g distdncia  ng brasi,
Mfd_ﬂémﬁmjigﬁﬁﬂﬂj;mﬁiﬁﬂﬂ&@ﬁ@j

Capron, H.L. & Johnson, J.A, (2004). Introducdo & Informatica (82 ed.). S8o Paulo: Pearson
Prentice Hall,

CorreaR. L. & Santos J, G. (2013). A Imponténcia da Tecnologia da Informacdo e Comunicacso
{TIC) na Educagdo a Distsnois (EAD) do Ensing Suparior {IES)

Gamboa, A, M. (2020). Conferéncias das Aulas do Curso Informétics na Optica de Uitilizador,
Paorto Amboim, ISUP,

Santos, A4, (2003). nformatica na empresa (3 ed.). Sdo Paulo: Atlas.

Pereira D M. & Santos G S.(2011). As Tecnologias de Informagdo e Comunicacio (TICs) como
alizdas pars o desenvolvimentio,

Cuintaro M, A {2002). Introducdo na computacan, Merids.

Participacio dos Professores- ‘

O curso contoy COm 3 prezsenca da Ivtalidade dos professores do IBUP, com um 934% de

assisténcia, no easo da elaboracio e entrega das tarefas, 58% dos cursistas entregaram em

tempo as mesmas,

forma resumida o Seguir.

No tema ge INrodugao as TICs, 100% dos docentes declaram que acharam interessante, pelo
conlexto aclual onde deve-s¢ manter o distanciancimento social provocadg pela pandemia da
COVID-18 desta forma s& conlribui a garantic as medidas higienicos sanitarias Que o gobemo da
Angola esla a implementar, o tema de PowerPoint também contou com o 100% da acapiacio,
No cs80 dos contetdos do lema Word, 70% dos cursistas, encontraram-the como interessante,
10% preferiu o tema daz Reforéncias Bibliograficas, 10% gs temas de Quebrs Seccdo e
Numéragio e o resto o tema de Sumdrio. Os temas de Conectividade e Aulas virtuais foram
classificados como novadores. No caso do tema Moodle o 759, declara ter adquiridos Bog



alcancada,

Por ltimo o5 CUrsistas expressaram 5UEs opinides de forms abarta, as mesmas 530 mostradas
a Segquir com a estrutura de Pasitive, MNegativo, Inlerassania {PNI}. Foram excluidas as opiniges
de felicitaches o agradecimentos para os Rrofessores que ministraram 0 curso:

Positivo;

* Todos pe conteddos ministrados, sdo de grande valia, para o professar que se deseja no
Século XX 0O dbjectivo deste médulo foi Cumpride,

* O curso foi muitn POSitivo actualizaram-ge & 38 aprenderam novos conhecimentos das
TICs. Muita oportuno, ;

= O curso tem muitas Ventagens para o momento actual am qQue vivemag hoje de
confinamento social, s6 sa lem que fazer as praticas em casa e demonstrar as habilidades

para com os estudantos.

Colegas, o inferesse pelos temas.

* Foi muito bom ter esie CUrso.

* O ourso & muito atil, Permitira uma nteracgio positiva Agora que existe o distanciamentn
social) com os esludantes. Aprender @ sempre algo muito importante para a formacdo dos
docentas.



= E preciso QuUe a instituicio tenha em Conta que os gastos de Comunicagies nog Quais
incurrem-se para o uso de Intemnet sdo elevados.

*  Seria bom Smpregar mais lempo, para aprofundar nos termas que sao de interesse dos
Frofessores,

= Deve-ss melhorar 2 Lingua Portuguesa das professores que ministraram o curso.

¢  Faltou informacao para a feitura de um video,

Interessante:

* O curso fof muite bom, porque ao final da formacio os pensamentos sdo diferentes do que
i@ se tenham, como Aprender a Desaprendear.

« Na abertura da madulo de Diddclica, o 5 Diractor afirmay que 5e lhe preguntasse qual
dos cursos era mais importante, respondearia que era o de Pedagogia. Porem, depnis de
parlicipar neste médulo de Técnicas de Informatica no Ensing superior, concluem que esgle
£ 0 Curso ge SUparle para todog os gutrps,

* O curso foi muito inovador g interessante,

= O curso & muiln bom, porque modemiza & incentiva o usa das TICs no ensing Superior,

Sequndo Ponte (2000), as lecnologias provocam uma incomodidade nos docentes, guestip
visivel na diagndstico 90 observar 03 baixos indices de utilizagio das lecnclogias com fins
educativos,

Segundo Vifas (S/D}, a memonizacio r reproducdo de uma informacio em um livre de Eexty ndo
pode ser vista como a methar forma de 2ducacdo hoje em dig devi-se ter om conta que dentrp e
fora da sala de aulg os estudantes estio o @prender de diferentes formas (activa, colabiorativa &
AUENoma) e og professores devemn ter ge habilidades suficientes PAra Dromover asta tipo de

10



Conclus:&ﬂﬁ

ED,
3. Os cursistas foram tdpacitadog ng Criacdo ge materiziz didécticos, syq colocacso a

Brandio A | (2008}, Introducso 4 Educacdo 5 Distancia, 15BN- 9?8-5550522-21—1
David, D_ Rovada, M, Redive, R., Colossi, Fmop., o & Franzoni, a_ fEGU?J. Azpoctas

F‘emmdes. R. M. (04 de 10 de 2013). Importancia das TIC e de TECUrS0s multimédis na zuls de
histdria, Visey,

Executiva Mo, 02420, Luanda, Angala.
Maore, M., & Kearsley, . (2007). Educagio 5 Distancig. Sdo Paulp: Thomsan Flioheira,
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INTRODUCTION

Failure and dropping out of school are wor-
rying phenomena from the point of view of
the development of society, the cultural grow-
th of populations and the increase in quality
of life. It is important to consider the latest
trends among young people when it comes to
transmitting knowledge, given that we live in
a globalized world, where the advantage of fast
communication and easy access to all kinds of
information easily becomes a disadvantage,
often contributing to a lack of interest in the
subjects dealt with in the classroom.

Even so, in some societies, such as Ango-
la, adolescents and young people have access
to digital information, but many other factors
such as the school, families, society and even
the student themselves contribute to dropping
out and affect school failure. In societies whe-
re the education system was universalized later
and where the labour market does not demand
academic qualifications, the attraction of youth
work is a major factor in school dropout. In ru-
ral areas (where dropout rates are higher), the
socio-economic determinants of this dropout
become more evident, allowing for a sociolo-
gical and cultural reading that helps to unders-
tand the problem, its seriousness and scale.

The various bibliographical references
analyzed point to terms used to discuss the
phenomena that lead students to leave scho-
ol: Lima (2014) refers to “learning difficulties”,
Osti and Brenelli (2013) focus on “low school
performance”, Berg, Rostila, Saarela and Hjen
(2014) examine “early school leaving”, Filho
and Aratjo (2017) highlight “dropout and
school abandonment”. It is clear that for the
various authors there is no agreement in the
use of these terms and their definitions, al-
though they all have in common the meaning
of the student leaving the school environment.

School failure and dropout have become
a cross-cutting problem in today’s education
systems. It dates back to around the 1960s,

International Journal of Human Sciences Research ISSN 2764-0558

with the need for schools, for economic and
equality reasons, to find ways of guaranteeing
the success of all their pupils at school. Today,
it requires a re-evaluation, due to the profou-
nd changes that societies have been experien-
cing, both in the socialization of young people
and in the demands that they are increasingly
making on their participation in different so-
cial spheres.

However, demotivation combined with a
huge lack of interest on the part of the stu-
dents inevitably leads to an inherent lack of
study, a lack of commitment to solving the
proposed tasks and difficulty concentrating
in the classroom. Another problem is the lack
of knowledge that should have been acquired
in previous years, which sometimes leads to
students falling behind and, more often than
not, failing at school. It is also the poor use of
teaching-learning strategies by some teachers,
who limit themselves to content to the detri-
ment of know-how, as well as their attitudes
that lead to difficulties in terms of student
learning. The school, with its lack of structu-
res to promote good training, has also been a
major factor in promoting these phenomena.
This situation, coupled, more often than not,
with large class sizes, contributes to growing
demotivation among young people. Thus, if
students feel “attached” to school, they will
probably feel more motivated, with higher sel-
f-esteem and more inclined to continue their
studies. Everything must be done to ensure
that our young people feel rewarded in the
education system.

This research portrays the reality experien-
ced by the students and teachers of the Liceu
de Porto Amboim. It is structured as follows:
I. Theoretical foundation, II. Methodology,
III. Data analysis and interpretation, IV. Dis-
cussion of results and V. Design of an inter-
vention plan for the Liceu de Porto Amboim,
followed by Conclusion and Bibliographical
References.

DOI: https://doi.org/10.22533/at.ed.558572516045 n



Failing and dropping out of school leads to
a low level of education, contributes to social
inequalities and is a major driver of margina-
lization, poverty, unemployment and weak
personal, social, cultural and economic deve-
lopment.

THEORETICAL FOUNDATION

DEFINITION OF SCHOOL

FAILURE AND DROPOUT

The study of social phenomena is always
very wide-ranging from the point of view of
the functioning of societies, the transforma-
tions they undergo in today’s world and the
current way of life.

Throughout the history of societies, many
have been faced with various educational pro-
blems, which have led them to stop and re-
flect on the issue in a clear and concise way, in
order to find a solution. In the meantime, in-
ternal solutions have been found with a high
degree of external validity, i.e. certain resolu-
tions that apply to the field of study in ques-
tion and to other communities with the same
aspects as the one studied. Society itself, with
its constitution, way of life, culture, habits and
customs, often already “excludes” the indivi-
dual, in other words, it doesn’t allow them to
fit in freely and spontaneously, thus bringing
about various problematic situations, negati-
vely affecting their psychosocial development
and school and professional training. Me-
anwhile, exclusion/self-exclusion can lead to
various problems, including failure and dro-
pping out of school. The issue of school dro-
pout and failure is still the subject of much de-
bate among educationalists, as the interaction
between multiple determining factors is in-
creasingly proving to be complex, challenging
the dominant explanatory models.

As a preliminary definition, we can follow
the Dictionary of Psychology by Doron and Pa-
rot (2001, p.428) which proposes considering
school failure as:

International Journal of Human Sciences Research ISSN 2764-0558

The situation of a student whose results do
not meet the school’s standards. It is trans-
lated into institutional measures (repeating
a year, imposed guidelines), and one of the
consequences is that a number of young
people leave the education system without
being able to acquire either a diploma or a
professional qualification.

Ana Benavente says that when a student
“falls behind, they are already failing, becau-
se they haven’t achieved something that is su-
pposed to be achieved by all students” (Bena-
vente, Pires, Iturra, Pais, & Relva, S.d, p.1).

School failure is considered to occur when
students fail to achieve the knowledge and
skills predefined as curricular objectives, gi-
ven their scientific and socio-professional re-
levance. Thus, until recently, a “psychologizing
interpretation” of the process of school failu-
re seemed to predominate, with the student
being blamed, stigmatized individually, be-
littled by peers and teachers, and traditionally
considered intellectually incompetent or mo-
rally immature (in the derogatory language of
the school environment: “dumb”, “lazy”, “dis-
tracted” or even “uninterested”).

Now, we need to reflect that the student alo-
ne does not make a school, but that it is made
up of many other components that make it an
educational institution, that the factors indi-
cated in the various bibliographies and impli-
cated in failure are interconnected, that they
form a chain in the formation of the student
and the constitution of the society of the futu-
re. To talk about school failure is to question
the student, but also the teachers, the parents
and the surrounding environment, the local
school institution and the national education
system and, in general, society, culture and
the economy. And, based on this assumption
of multifactorial complexity, the phenomenon
cannot be judged on the basis of just a few fac-
tors; we need to analyze them all in detail and
examine their interactions in order to unders-
tand the problem itself and plan educational

DOI: https://doi.org/10.22533/at.ed.558572516045 n



intervention programs, although - depending
on the specific context - some factors may be
predominant over others.

Pires (1988) distinguishes between school
failure from two different perspectives, re-
ferring to “visible failure”, when it comes to
school failure produced in quantitative terms
through failures, repeats and dropouts, and
“invisible failure”, expressed in qualitative ter-
ms, such as individual frustrations, inadequate
training and lack of preparation for democra-
tic participation. In this regard, it is impor-
tant to note that Marchesi and Perez (2004)
discuss the polysemy and semantic ambiguity
of the term failure, recognizing that there are
various understandings of it, enclosing seve-
ral ideas in the same term: “the pupil who fails
and does not progress, either in the social and
personal sphere or in school knowledge”; the
term failure in itself offers a negative image of
the pupil, centering all the responsibility for
school failure on themselves, forgetting that
other agents, such as the family, the education
system and the school itself, also have respon-
sibilities in this whole process.

With regard to the definition of dropping
out of school, we can adopt the proposal from
Doron and Parot’s Dictionary of Psychology
(2001, p.19), according to which dropping out
consists of:

Leaving the education system, at whatever
level, before having obtained a qualification
or having completed vocational training.

All over the world, the issue of school dro-
pout has preoccupied scholars. Researchers
have often looked into what can be done about
it. But as the debate continues, new factors are
being recognized, forcing ever deeper reflec-
tion and a thorough analysis of each one.

According to Filho and Aradjo (2017, p.
37), dropping out of school “means the situ-
ation in which the student leaves the school,
but returns the following year (...)", and the
Basic Education Development Index/Ideb
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(2012) points to dropping out as the “student’s
withdrawal from the education system and gi-
ving up school activities, without requesting
a transfer”, Ferreira (2013) refers to dropping
out as the “failure of social relations that are
expressed in the inhuman reality that the stu-
dent experiences in his daily life”.

However, we can see the two phenomena
accompanied by each other, i.e. “when an edu-
cational objective is not achieved, it can be said
that there is school failure” (Benavente, 1974),
and this failure can be due to various factors.
In different societies, the factors vary and can
arise according to the characteristics of the
society, its way of life, constitution, habits and
customs, among others. The factors can also be
related to socio-family conditions, school/cur-
ricular conditions, socio-cultural and socio-e-
conomic structures or even the individual cha-
racteristics of each student (Mendonga, 2006).
The phenomenon of failure can lead to school
dropout (Pires, n.d.; Rangel, 1994).

However, the problem of underachieve-
ment and dropping out of school is much
more common than you might think, consi-
dering that there are more and more internal
and external situations that “force” students to
leave school without at least completing the
training cycle they set out for.

Pires (1988) stated that talking about scho-
ol failure is the same as talking about failures,
while other authors give the idea that school
failure is a failure on the part of the school and
define it as “the difficulty that the school has
in training minds that already have a cultu-
ral knowledge of reality”, Martins & Cabrita
(1993) reinforce this idea by referring to the
fact that students do not reach the end of the
cycles within the time limits stipulated for
this. Cabrita (1993) reinforce this idea by sta-
ting that school failure is generally attributed
to the fact that students don’t reach the end of
the cycles within the time limits stipulated for
this, which is reflected in high rates of failure
and dropping out of school.

DOI: https://doi.org/10.22533/at.ed.558572516045 n



Over time, other factors such as the socio-
-economic conditions of the family and defi-
ciencies in the educational systems have been
taken into account, partially absolving the
student and putting them aside when it comes
to failure, as if they were absolved of all res-
ponsibility for their failure.

The understanding and definition of the
“culprit” is even more pronounced when Bena-
vente (1990) points out that students are inca-
pable of resolving their contradictions, such as:

» Between the school and the reality in
which they live;

» Between the learning required by the
school and the learning they do in their
family and social environment;

o Between the aspirations, values and
norms of the family and those demanded
of them by the school.

However, it’s easy to say that the student
doesn’t study, doesn't care, doesn’t get invol-
ved or doesn't participate as they should, sub-
jectively assuming that the student and no one
or nothing else is to blame for the failure.

When we look at these assumptions, we
see a situation in which the student withdraws
from school, and failure becomes the path
that the student should have followed and
did not complete. Therefore, at this point, the
question of dropping out arises, which can be
characterized as a definitive withdrawal. Isa-
bel Valente Pires (n.d.) states that the pinna-
cle of underachievement is dropping out of
school, because a student can be held back for
a year and still continue when the next year
begins, thus not contributing to the dropout
rate, but it is important to pay attention to
those who repeat several times and therefore
do not make acceptable progress.

Benavente, Campiche, Seabra and Sebastiao
(1994) state that school failure is an extreme si-
tuation of social exclusion, as it affects a section
of the population that still has a lot to contri-
bute: “in open or silent rupture with a compul-
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sory and obligatory school that is not a right,
but only a duty” (pp. 11-12). For the same au-
thors, the concept of school dropout still lacks
a specific definition, as dropout means that a
student leaves school without completing the
level of education attended for reasons other
than school transfer or death. Knowing the re-
ason for dropping out may be good, but it do-
esn't change the fundamental issue: dropping
out itself, the act of dropping out.

Although the phenomena of underachie-
vement and dropping out may have a gene-
rally identical and transversal configuration
in different cultures and societies, the speci-
ficities of each one shape their profile. In ge-
neral, failure leads to dropping out of school.
These lead to professional disqualification, the
individual carries a negative experience, cha-
racterized by frustration, failure, impotence,
concealment and flight that will interfere with
personal and professional life, Ouro (2009,
p-38) points out: “in relation to professional
expectations, the students themselves relate
the profession they wish to have with the ne-
cessary literary qualifications, referring to the
need to complete the 12th grade in order to
obtain a more qualified and better paid job”

Benavente (1994) pointed out that young
people who leave school prematurely expe-
rience a phenomenon of social disqualifi-
cation because they are neither adults, nor
workers, nor children, nor students. Institu-
tions are not responsible for their education,
but they cannot take responsibility for their
lives. Mateus (2002, p.144) states that school
“contributes significantly to the reconstruc-
tion of students’ future projects”, but a large
number of young people leave school even wi-
thout having completed a stage of their edu-
cation and acquire new ways of living that are
considered “self-destructive”

The role of the state in creating the condi-
tions for students to remain in a school equi-
pped with the human and material resources
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to optimize the conditions of the teaching-le-
arning process is also highlighted, in line with
the ideal of equal opportunities and “educa-
tion for all’, favoring access and success at
school for all citizens. The family, as the first
social cell the individual meets in their life,
also plays a key role in stimulating and mo-
tivating the individual to continue studying
and, above all, not to give up on their ideals.

EXPLANATORY FACTORS FOR
SCHOOL FAILURE AND DROPOUT

There are many different factors in the scien-
tific literature for school failure and dropout.
However, some main and predominant factors
in both phenomena are invariably identified,
such as the family, the school and the socio-cul-
tural environment, or even the student them-
selves (Mendonga, 2006). Thus, school failure
is the result of a series of factors acting together,
none of which can cause it in isolation, and in
the words of Dore and Luscher (2001, p. 775)
“several situations work together. 775) “several
situations contribute to the retention and repe-
tition of students in school: the student leaving
the institution and the education system, the
failure to complete a level of schooling, leaving
school and then returning’, and the level at whi-
ch the student drops out is also often taken into
account. According to research carried out by
Montmarte, Mahseredjain and Houle (2001), it
was concluded that “dropping out is more no-
ticeable in general education and second cycle
classes, unlike the data obtained at the higher
level of education”

According to Palacios (2004), it should be
borne in mind that the experience of unde-
rachievement is highly probable if there is a
link between individual characteristics, their
respective educational experiences, the clash
between school culture and family life or the
influences of other broader social and cultu-
ral factors, and Paulo Feire (1978, p.34), in the
same vein, states that:
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The oppressed, who introject the ‘shadow’
of the oppressors and follow their agenda,
fear freedom, insofar as freedom, implying
the expulsion of this shadow, would require
them to ‘fill in’ the "void’ left by the expul-
sion with another ‘content’ - that of their au-
tonomy. That of their responsibility, without
which they would not be free.

An education geared towards freedom and
the inner search for what the individual wants
and needs for their life, is what is intended,
because Libaneo (1982, p.65), states that “libe-
ral pedagogy supports the idea that the school
has the function of preparing individuals for
the performance of social roles, according to
individual aptitudes”

A case study on the causes of school dro-
pout, carried out at a school in Itupiranga, by
Silva (2015) reveals factors such as lack of inte-
rest on the part of the student, a risky situation
on the way to school, work to support oneself
and the family, lack of incentive, migration to
another municipality, lack of a healthy inter-
personal relationship within the school, failu-
re, pregnancy and marriage; A parallel study
also reveals a lack of support from the family,
a social environment that is not conducive
to school attendance, a non-inclusive school,
low economic income, etc. However, there are
some indicators that the student is facing a
temporary situation that probably won’t lead
to failure, and others where they are at im-
minent risk of failure and/or dropping out of
school. In the search for a clear classification
of the factors involved in school failure and
dropout, Filho and Aratjo (2017, p. 24) state:

Internal and external factors, such as drugs,
time at school, successive failures, lack of
encouragement from family and school, the
need to work, too much school content, al-
coholism, the location of the school, vanda-
lism, lack of values training and preparation
for the world of work, can be considered
decisive when it comes to staying or leaving
school, adding to the ranks of the unem-
ployed.
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Socio-family factors

It is well known that the environment is
one of the important factors in determining
how an individual behaves in relation to his
or her peers, so when analyzing phenomena
as complex as school failure and dropout, we
need to take a moment to talk about the en-
vironment. In psychology, the term environ-
ment is used as a synonym for surroundings
and designates the living space of an indivi-
dual, a group, a species, and encompasses the
physical and social environment.

It is important to take into account the en-
vironment, or what is still known as the sur-
roundings, insofar as the individual transfor-
ms it and is transformed by it. Therefore, if an
individual faces difficulties in their environ-
ment, they will certainly have difficulties with
the teaching-learning process. For example,
the distance between home and school can be
a reason for failure when the individual has to
walk or spend money on transportation. Me-
anwhile, an environment that doesn’t provide
enough stimuli for the student to stay in scho-
ol is also relevant, since a good part of their
life is spent in educational establishments.

Analyzing the scientific literature, Bour-
dieu (1986), Martins (1993), Braconnier
and Marcelli (2000), Ramos, Rijo and Lima
(2012), Alves, Martins, Brito and Almeida
(2014), Torres et al. (2014), Tchifulezi (2016),
we can point to the following characteristics
of the socio-family environment associated
with failure and dropping out of school as
particularly relevant:

o Low academic performance from the
socio-family group to which the student
belongs and their reference groups, be-
cause, according to Alves, Martins, Brito
and Almeida (2014) “the success or failu-
re of young people at school, as a dimen-
sion of human development, is conditio-
ned by the social contexts in which they
interact, such as peers, family and socie-
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ty” and although studies such as those
by Tomé, Camacho, Matos and Diniz
(2011) point to influences from the en-
vironment, they refer mainly to negative
influences;

o Weak sources of external influence
and motivation, because as Tomé, Cama-
cho, Matos and Diniz (2011, p. 755) sta-
te, “during adolescence, young people’s
social horizons are broadened by their
peers, but their parents remain the main
source of support.” Braconnier and Mar-
celli (2000) reinforce this by stating that
young people’s success is influenced by
the family, because this is where a subs-
tantial part of social learning takes place;

o Lack of motivation to complete their
studies, due to a perceived lack of em-
ployment or greater employment oppor-
tunities for unskilled labor, devaluation
of academic diplomas or lack of recogni-
tion of academic merit. A study by Tor-
res (2014) indicates that young people
whose parents only have schooling equal
to or higher than the 3rd cycle of basic
education, approximately 50% have alre-
ady been held back, while young people
whose parents have completed secondary
or higher education, approximately 70
and 90% have never failed and Bordieu
(1986) said that “middle-class parents
generally invest in monitoring their chil-
dren’s schooling and facilitate access to
the cultural capital they need to succeed”
It would therefore be normal for them to
invest in their children’s future by inves-
ting in what has always worked for their
parents;

o Lack of stimulus from the environ-
ment, characterized by a lack of libra-
ries or media libraries, lack of programs
that encourage school engagement, thus
Queiroz (2012) concluded that families
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living in disadvantaged social contexts
who have good expectations are mid-
dle-class and lower-class families who,
although distant and uncommunicative
with schools, seek to revitalize the dis-
credit and revalue their identity, among
other things, by promoting schooling
for young people. We can see a degree of
connection between the lack of condi-
tions and the motivation to achieve a cer-
tain goal, which often turns out not to be
a very fruitful effort, since these, combi-
ned with the lack of conditions or infras-
tructures that promote access to school,
namely public transport, can become an
impediment;

« The existence of behaviors or charac-
teristics that encourage dropping out of
school, such as the existence of cheap
gaming parlors, or other attractions as-
sociated with the consumption of alcohol
and drugs without control, because as
Benavente (1990) tells us, the theory of
sociocultural handicap finds justification
for the degree of school success in the so-
cial class to which the student belongs.

It is essential that society today is increa-
singly aware of the problem of school failure
and dropout and how these factors negatively
affect the mental growth of a population. Most
of the problems related to these two phenome-
na are linked to a lack of motivation, the fact
that families have low incomes or economic
difficulties, poor relationships with the school
or maladjustment at school level, leading to a
series of antisocial behaviors.

Regarding the family/school relationship,
Chechia and Andrade (2017) state: “The scho-
ol needs to understand and accept the langua-
ge of the family, which is most often unedu-
cated and rudimentary, and the moment the
family and the school can understand and
accept each other, the relationship between
them will probably be successful.” Formosi-

nho (1988) emphasizes the role of the family
in this process, stating that “extracurricular
factors have much more influence on school
success than school factors” (p. 180). There is
therefore a strong relationship between social
origin, which is determined by the cultural
and economic level of the family, and acade-
mic achievement.

Many studies, including those by Benaven-
te (1994), are unanimous in stating that what
is more decisive than the family’s economic
standard of living is its cultural level, as this is
a very important factor in the child’s develop-
ment at school. In this context, the school, by
being egalitarian and treating all young peo-
ple as equals, ignores the students’ differences.

According to Villas-Boas (2000) “one of
the factors that can help to reduce the cultural
discontinuity between some families and the
school is parent meetings.” The school is able
to compensate for the inequalities in “cultu-
ral” and academic capital that exist in families.
Indeed, as Gracio (1997, p.83) argues:

The differences in commitment related to
the cultural capital of families are not felt in
the same way throughout the various years
of schooling, so the influence of social ori-
gin decreases as you progress through the

schooling cycles, suggesting that there is an
increase in the effects of school socialization.

Parents’ social class and schooling influen-
ce their children’s school choices and students
with the best school results choose scienti-
fic areas and education, while students with
lower results attend technological courses.
Clearly, the social context experienced by the
individual will be their strong basis for making
decisions throughout their life, the individual
will prefer to stay where they feel most com-
fortable and what they are used to living with,
in this case, according to the influence of their
parents.
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Itisalso very common for children to follow
the same profession as their parents, being
dragged along by the way they are guided and
educated from an early age and by their for-
mation of moral standards and values. The
fact that children usually follow what is ins-
tilled in them by their parents often becomes
a decision that is not made by the child and
can cause future frustrations if it doesn’t meet
their own needs. Family problems also have
a negative impact on children’s schooling.
Muiiz (1993) states that “when the couple
doesn’t function properly, the child’s interests
are reabsorbed by family conflicts and the fe-
ars that derive from them and, therefore, the
ability to take an interest and face problems
and difficulties at school is diminished and
imbued with family problems.

Students often fail because they are trying to
increase their family’s income while they study,
and they drop out of school because they feel
that this way they can make it happen more
quickly. Families’ lifestyles, anxieties, economic
and even emotional needs are all causes that
need to be analyzed and looked at from a global
perspective, not just a local one.

Many students start a school day fasting or
with insufficient food, as a result of economic
shortages or lack of time. Sometimes food is
replaced, or put in second place, by valuing
more objects of modern technology or even
fashion, in which case there is a mindset that
doesn’t rationalize the expenses that are made.

However, the inability to meet the costs is
the first situation that arises in a context whe-
re there is a lack of resources. Compulsory
schooling becomes a way out, and even this
becomes difficult to achieve when it comes to
teaching materials, leaving the neediest fami-
lies out in the cold. In this situation, it is im-
portant to note that some regions have these
conditions for compulsory schooling, a con-
text that is completely different in many third
world countries, or in the most specific case,
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Angola, where there is no school transport,
school supplies are scarce, food is completely
the responsibility of the families, as is accom-
modation.

Thus, failure and dropping out of school
are also related to the lack of conditions expe-
rienced by deprived families, and it should be
noted that deprived families have little or no
time to give their children moral support and
encouragement, to the point where it is enti-
rely the student’s responsibility to make thin-
gs happen and get through a certain stage of
their education. On the other hand, we should
also note that, given this lack of conditions,
the distance traveled from home to school be-
comes a considerably negative factor, causing
tiredness and demotivation to go to school.

We have seen so far that the family plays a
very important role in students’ lives, and is a
factor to be taken into account when it comes
to failure and dropping out of school. Thus,
there are still some points to take into account
in this relationship, because, whether through
symbolic or material actions, the family plays a
decisive role in the students’ school career. Par-
dal (2000) agrees with this when he states that:

The family’s level of education affects aspira-
tions, choices and academic success. Fami-
lies with a high level of cultural capital give
their children orientations related to the
prestige and quality of a school diploma. On
the other hand, families with a low cultural
level instill in their children a perspective of
the near future, seeking to reduce costs and
acquire immediate income. They are unawa-
re (or unable) to see the benefits of school.

There is a relationship between parents’
educational qualifications, their occupation
and failure at school, which can be seen not
only in how well they do during their edu-
cation, but also in their choice of courses or
areas of training. We believe that the higher
the quality of the family environment, the gre-
ater the chance of development and success at
school.

DOI: https://doi.org/10.22533/at.ed.558572516045 n



A study carried out by Pozzobon, Mahen-
dra and Marin (2017) points out that “some
parents admitted to having significant diffi-
culties in relation to their children’s educa-
tion. They realize the importance of family
participation in school and believe that they
are at fault with their children in this regard”
While Benavente (1992) states that “families
have different attitudes towards the school de-
pending on how close their values are to those
conveyed by the school”

In general, socially disadvantaged fami-
lies are unfamiliar with the school and how
it works, they have a less than positive view
of it, they don't feel comfortable in a situation
where they have to go to school and therefore
don’t attend meetings very often. On the other
hand, in socially advantaged families, parents
follow their childrens schooling, keep them-
selves informed and talk to teachers, although
there has been some difference of opinion, in
that the more advantaged families have been
busier and therefore have little time to dedi-
cate to finding out about their student’s school
life. However, it is always extremely important
for the school to draw up and develop stra-
tegies to improve the participation of parents
and guardians in the school, in order to achie-
ve active participation and for both to move
forward in the construction of education.

We often see situations where students are
“handed over” to school at a young age and
families give teachers full responsibility for
their children’s education. The formation of
an individual begins with the family, extends
to the social environment and the school pro-
vides the appropriate knowledge to deal with
the various situations in society. That’s why
it’s so important for families to be made awa-
re of the importance they have in the child’s
upbringing and education, in order to train
them as young people and adults in the future.

Filho and Araujo (2017, p. 25-27) distin-
guish social factors that are relevant to the is-
sue discussed here:

1) The lack of options when choosing vo-
cational training courses, which transla-
tes into a lack of interest or motivation,
because there is no link between the stu-
dent’s aspirations and the training they
have been subjected to;

2) Difficulty integrating into working life,
reflected in the school’s own lack of pre-
paration at the time the student leaves for
working life, caused by a social malad-
justment experienced within the school
climate;

3) The inappropriateness of the training
courses to the job market, which transla-
tes very easily into failure, as the student
sees no future in the training they are
doing and tends to give up;

4) Young people working early, young
people joining the job market early, with
different justifications and different life
prospects. Among many other things,
we can also mention social causes, such
as delinquency, drug use, early pregnan-
cy, family habits and customs, illnesses,
the social configuration motivated by the
economic and political situation and a
very important factor that has to do with
the parents’ way of life (going to the cou-
ntryside, raising livestock).

The involvement and accompaniment of
families at school and in school activities, the
establishment of contact with teachers and
class directors, is a fundamental premise and
a good indicator of the existence of family su-

pport.
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School factors

The school is a unit of complex rela-
tionships based on an educational context.
However, when we consult the literature, we
realize that there are various factors within
the school itself, which are at the root of scho-
ol failure, for example Benavente (1976) who
explains failure by the school’s inability to di-
fferentiate the ways of teaching according to
the student and their social background. Even
so, authors such as Perrenoud (2002) point to
the inconsistency, incoherence and planned
ineffectiveness of educational policies, as re-
flecting, among other dimensions involved,
a poor investment in resolving school failu-
re and only a change in the way it manifests
itself and warns that school principals and
staff are more concerned with preserving or
improving their position and managing their
organization than transforming pedagogical
practices with a view to guaranteeing school
success for all. Thus, “the combination of in-
dividual characteristics, their respective edu-
cational experiences, the clash between school
and family culture, or even the inadequacies
of other broader social and cultural factors,
makes the experience of failure highly proba-
ble” (Palacios, 2004).

According to Leite, Fernandes, Mouras and
Sampaio (2015), the absence of institutional
partnerships limits the school’s ability to col-
lectively diagnose and intervene in problems.
In this way, there is no way of getting to know
the community, there is no way of knowing
which problems are really common and se-
eking solutions for the benefit of all, because,
as Hespanha (2008) states, partnerships imply
a better knowledge of the reality where you
want to intervene and Formosinho (1997, p.
24) also points out that:
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The social problems of the community are
also the problems of the students as mem-
bers of that same community, and it is to this
extent that the school should be aware of
them, since the heterogeneity of the school
population and of the contexts in which the
school is inserted implies, in itself, profound
changes in the moral and social values of the
school.

Groups that find themselves in situations
of imminent risk tend to be inclined to avoid
taking responsibility for their actions, and in
the specific case of school failure, this leads
to a constant “blame game” between teachers,
families and students, which induces the
problem to persist and become increasingly
strong and evident, as can be seen in the va-
rious studies and research carried out by dif-
ferent authors. We call for awareness of the ac-
tive role of each person in the construction of
knowledge, in changing society, in implemen-
ting values and moral norms, and a joint sear-
ch for a solution to the problems experienced
individually, but suffered collectively, bearing
in mind that the future of the student who is
failing at school today will certainly be an un-
certain one, and the direction taken today by
the modernization that characterizes society
worldwide does not allow for uncertain futu-
res, leaving them socially excluded.

In addition, everything that is considered
to be the student’s malaise is considered to
be an indicator of school failure, because just
the fact that, once schooling is over, the abi-
lity to mobilize the knowledge acquired, the
curiosity or desire to achieve greater culture
is not triggered, already demonstrates that
education has not been fulfilled and quoting
Oliveira (2017) “in order to analyze the insti-
tutional dimension of school failure, it is also
necessary to understand to what extent the
focus of the school’s action is the student and
how the educational establishment realizes its
concern’, because when a student is labeled
as being good, they internalize this label and
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act in the way they are seen to, good students,
studious and deserving of the praise they re-
ceive, on the contrary, they also get feedback,
in other words, if they are labeled as bad stu-
dents, they tend to behave in the way that cha-
racterizes them as such: low grades, aggressi-
ve and destructive behavior, claiming within
himself that he is already a bad student, and
according to the national education council in
Brasilia (2017, p. 6) “the curriculum is always
moldable and its development flexible and ne-
cessarily differentiated according to the lear-
ning contexts and the actors present (...)".

We can understand that the school, with
all its technical and structural apparatus, its
management (administrative and curricular),
pedagogy adopted, teacher training, ways of
intervening with the student and the surroun-
ding environment, can influence a weak level
of competitiveness, indicating a low level of
effort and bringing with it demotivation, often
translated into a lack of encouragement.

When we talk about school and its rela-
tionship with underachievement and dropout,
we quickly come to look directly at the rela-
tionship between teacher and student. This is
because the two are the main players in the te-
aching and learning process, and the school is
the place and the means for the two individuals
to meet. But the school ends up playing an im-
portant and even responsible role in this pro-
cess, because it has the duty to create the struc-
tures and means that will optimize learning.

Marisa Alves (2009) highlighted the “tea-
cher effect” in the production of school success,
also pointing out that it is a decisive factor in
the transformation of the student. The author
also highlights the importance of the teacher in
contributing to school success, working toge-
ther with the student and the family.

The teacher needs to be able to establish
school equity by rectifying language and, in
turn, changing communication relationships,
reducing linguistic misunderstandings and
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minimizing failure through the teacher. Alves
(2009) argues that “in the opinion of the
students, the teacher-student relationship
and the teacher’s expectations are associated
with school (in)success” In studies on school
failure, the teacher is always pointed out as the
link that creates a balance, the conductor of the
relationship created between the two. In this
way, the teacher also needs to be so committed
and dedicated as to be able to captivate the
students and transmit positive ideas about what
he or she thinks of the process in question.

Cortesdo and Torres (1994) believe that the
teacher’s belief in the students’ chances of suc-
cess is important, as they argue that “teachers
who dont believe transmit their disbelief,
even if unintentionally” Belief/disbelief in the
student’s potential, especially in those who are
socially disadvantaged and who have little or
no family support, becomes very important,
as it will be the basis of their emotional and
moral support and will give them the streng-
th to continue, we call this phenomenon the
Pygmalion effect, named by Robert Rosenthal
and Lenore Jacobson (Oliveira, 2007, pp. The
Pygmalion effect is considered positive from
a dualistic point of view, i.e. there needs to be
a reciprocal positive expectation between tea-
cher and student. This expectation of success
can be self-expectation (when it comes from
the individual themselves in relation to their
own success) or an external expectation of
what success might be. However, Rosenthal
and Jacobson considered 1.Q. for academic
achievement and student behavior as varia-
bles to be taken into account, but in the initial
idea, the teacher is the Pygmalion of the scho-
ol, being the communicator of expectations
that shape student behavior.

However, it is important not to assume
straight away that a particular factor is respon-
sible for a particular phenomenon, as they are
highly variable and have multidirectional cau-
sal relationships. Costa (2008, p.94) states that:
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The presentations about school failure are
not clearly assumed by any of the actors to
be the result of pedagogical and/or organi-
zational causes, which, at the level of the te-
achers, translates into a lack of questioning
of their practices, of their actions, since they
are not involved in the problem.

Pires (1988), Fernandes (1991) and For-
mosinho (1991) mention the school as being
responsible for school failure, referring to a
number of factors, including the type of cou-
rses and curricula, the structure and methods
of assessment, the way students are grouped,
and the scientific and pedagogical preparation
of teachers. Paulo Freire (1970, p. 68) in his
work Pedagogy of the Oppressed, stated that:
“between remaining because he disappears,
in a kind of dying to live, and disappearing
through and in the imposition of his presen-
ce, the ‘banking’ educator chooses the second
hypothesis.” From this we can see that when
education is imposed, there is no significant
development or change, and there remains a
void in the being who is “educated”, because in
fact theoretical knowledge is instilled in him
that has nothing to do with his reality and that
the student cannot identify with.

However, students are not all the same, as
Benavente and Correia (1980, p.20) state: “it is
important to emphasize that it is the school’s
responsibility to be proactive and to ensure
that there is variety and pedagogical distinc-
tion”.

In the 1970s, Bordieu and Passeron stated
that schools can only reproduce social inequa-
lities by favoring the advantaged, and we are
still struggling with the same problem today.
Public education policies should focus more
on processes than on results.

On the other hand, let’s also talk about the
conditions of the school’s own infrastructure,
which, because of its purpose, needs to be at-
tractive, have structures and conditions that
respond to the needs of the students, even as a
matter of inclusion, and in the era in which we
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live, we can’t have a school that doesn’t have a
library, whether it's virtual or more traditio-
nal, space for sports, a psycho-pedagogical
support office and even the promotion of co-
existence and social exchanges. A school that
provides the conditions mentioned here will
certainly promote greater student adherence
and permanence, making it the ideal place
to motivate, develop skills and provide equal
opportunities for users.

We came to the conclusion that, accor-
ding to the theoretical framework we found,
some of the factors behind school failure and
dropout are: 1) The school’s inability to di-
fferentiate the ways of teaching according to
the student and their social background; 2)
The incoherence and ineffectiveness of educa-
tional policies; 3) The cultural clash between
family and school; 4) The lack of institutio-
nal partnerships; 5) The student’s unease at
school, caused by various situations; 6) Poor
teacher-student relationships and low expec-
tations of each other; 7) Lack of confidence in
the development and intellectual abilities of
students; 8) Deficiencies in school facilities; 9)
Ineffective assessment structure and methods,
ways of grouping students, scientific and pe-
dagogical preparation of teachers; 10) Redu-
ced connection to the family and the surrou-
nding environment; 11) Lack of attention to
individual and social needs.

Individual factors

Benavente (1980) refers to the innate abili-
ties of each student, because in his view, “it is
the student himself and his IQ that determi-
ne failure or success at school, understanding
the aptitudes of students in the talent, or lack
thereof, for studies and the relationship with
academic performance” But he also states
that “not all children learn for the same rea-
sons, nor at the same time, nor in the same
way” (1980, p.64). Peixoto (1999, p. 130) also
indicates intellectual level as an aspect linked
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to school failure, when he says that “as we
move from high to low intellectual level, the
percentage of subjects with zero failures de-
creases’, adding self-esteem and referring to
it as another aspect related to failure. When
there is nothing to achieve, the objectives are
not well defined and the means to be used are
not identified, the student wanders around
and cannot see what is around them and the
opportunities they have in their hands, this
leads to low self-esteem and they easily feel
demotivated and disgusted, consequently le-
ading to failure. Failure, in turn, is halfway to
dropping out of school. The items described
above are interconnected, and one can lead to
another and thus both lead to dropping out of
school, but there is not necessarily a logic to
their sequence.

Motivation, whether extrinsic or intrinsic,
brings about major changes in the student
and leads them to set goals and look for ways
to achieve them, because they can look for
ways and strategies for significant change on
their own. Often, the awareness of a certain
situation experienced by the family, if they
are socially disadvantaged, leads to intrinsic
motivation, which translates into the desire to
overcome barriers, succeed in life and get the
family out of the bad situation they are in.

According to Muiiz (1982), there are typical
behaviors observed in the family environment
of students who, in general, will be unsuccess-
ful. They are seen as confused, lazy, distracted,
unable to concentrate on the tasks they have
to perform, lacking interest and responsibility
and always attributing their failure to others.

According to Elizabeth Musterberg (1980),
students with serious learning problems show
the following types of behavior: 1) Restless-
ness: hyperactivity, distraction; 2) Low frus-
tration tolerance: inability to accept failure or
criticism; 3) Irritability: little inner control,
impulsiveness; 4) Anxiety: tension, embar-
rassment; 5) Retreat: passivity, apathy, depres-
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sion; 6) Aggressiveness: destructive behavior
towards others; 7) Constant attention-se-
eking: absorbent, controlling, impertinent;
8) Rebelliousness: defiance of authority, lack
of cooperation; 9) Somatic disorders: ner-
vous gestures, headaches, stomachaches, tics,
drumming with fingers, tapping feet, curling
hair; 10) Schizoid behaviour: going unnoti-
ced, talking to oneself, weak and disorganized
contact with reality, strange behaviour; 11)
Delinquent behaviour: stealing, setting fires.

These are identified as the main behaviors
that cause serious learning problems and can
lead to failure and possibly school dropout.
In a quick and summarized analysis, it can
be seen that these behaviors, characterized
as antisocial, appear in most cases of failure
and dropping out of school, because, in fact,
there is already a tendency not to participate
in school activities which, together with the
symptoms, gives the student sufficient reason
not to attend school anymore.

In addition, Elizabeth Musterberg (1980)
points out the following as characteristics of
situations considered to be temporary: 1) The
student shows distress and disgust at their poor
academic performance; 2) They show depres-
sive symptoms, but actively try to solve the
problem; 3) They ask for help and are eager to
take advantage of it; 4) There are alternations
in their performance, characterized by small
improvements, followed by relapses. In gene-
ral, when a student shows these symptoms, it
means that they are not yet rigidly structured,
because they give in at certain times.

An alarming situation is indicated when the
student’s behavior tends to have the following
characteristics: 1) The student tries to cover up
their poor performance, not expressing distress
or displeasure; 2) They look for all kinds of jus-
tifications which are generally not appropriate
to reality; 3) They seem to be unaware of their
difficulties, nor do they judge them responsi-
bly, they don't know what tasks or work to do,
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or how to do them; 4) They don't look for so-
lutions, nor do they ask for help, and if they do
get it they refuse to accept it, always taking a
negative attitude towards any school work or
request; 5) There are no signs of improvement,
but rather they face a permanent situation with
slight variations.

Filho and Araujo (2017, pp. 25-27) also
point to internal factors as indicators of unde-
rachievement and school dropout: 1) Failure:
seen as a necessary evil, but which happens
most of the time when it is extremely neces-
sary. In Angola, for example, it can be un-
derstood that the new education system was
created to eliminate this, but there are some
important premises that we believe were not
taken into account when designing the system;
2) Exam results: the tendency is to use exams
as the main indicator of school success. In An-
gola, for example, continuous assessments are
carried out during lessons, but the exam result
will have the greatest weight in the final score.
And so a bad exam result is a strong cause of
failure; 3) Being behind at school: this causes a
correlation between age and the class attended
by the student, and being behind at school de-
lays the whole process of education from an
early age. In this way, the student will always
fall out of line in subsequent classes and the
difference in age makes socializing with other
classmates less healthy; 4) Absenteeism: the
result of dislike of school, or of some rele-
vant factor linked directly or indirectly to the
student; 5) Dropping out: in general terms, it
reflects the rejection of school by those who
feel excluded from it for many reasons; 6) Per-
sonal feelings: the self-image of failure that
everyday life helps to build and which often
precedes any of the causes mentioned above.

Thus, all the phenomena and players men-
tioned and observed here do not act separa-
tely, and one alone can be a sufficient cause,
but they are usually always accompanied by
others that are equally relevant. Educating

young people for academic training will not
only be a solution for the individual’s life as
such, but also for the lives of those who live
with them, preventing them from behaving
inappropriately in society.

We can understand that student failure de-
pends on a number of factors, namely: 1) Low
self-esteem; 2) Substance abuse; 3) Behavioral
problems; 4) School demotivation; 5) Lack of
school ambitions; 6) School absenteeism; 7)
Attraction to the world of work; 8) Indiscipli-
ne; 9) Learning difficulties; 10) Health difh-
culties; 11) Low performance in mother ton-
gue and mathematics; 12) Early motherhood/
paternity; 13) Crime.

STRATEGIES FOR OVERCOMING
SCHOOL FAILURE AND DROPOUT

The factors described
failure and dropping out of school, some of
which can be a major influence on their own
and others which act together. The subject of
failure and dropping out of school has been
studied extensively, as have the consequences
of these two phenomena, which are logically
part of a diverse range of factors.

Pozzobon, Mahendra and Marin (2017)
state:

above influence

It is therefore important to encourage stu-
dents to seek growth, to try again, and te-
achers to seek out new technologies and
information. We want a school that values
multiple skills and abilities and that works
closely with families to strengthen their go-
als for the healthy development of the citi-
zenship of the new generations.

In this context, it's common to say that we
can't talk about a problem without pointing
to solutions. So, below, we can look at some
strategies, from a general point of view, to take
into account in order to combat school failu-
re and dropout, although we can intervene in
both phenomena separately.

-



Strategies for overcoming school failure

Promoting and ensuring success at school
for young people is an important task, and for
this to happen, the role of parents, teachers
and psychologists is crucial in the choices of
school path and the options to be followed
by students at the end of basic education.
When students are underachieving, action
must be taken to promote success, but their
environment must be taken into account, as
it alone cannot overcome their situation. The
following are strategies that can be used to ad-
dress this phenomenon:

o Identifying students who are weak in
terms of academic performance and being
helped by teachers to read or identify their
successes and failures, more in terms of
method and school workload than their
cognitive ability, will help them to over-
come their weaknesses or limitations, as
Almeida et al. (2008, p.175) state that “ob-
viously, by emphasizing effort, students
end up learning to value the appropriate
use of learning strategies, which are alwa-
ys necessary in any learning and academic
achievement situation.”

« Constant flexibilization and reorgani-
zation of the curriculum, as Benavente
(2001, p.114) points out, “the flexibiliza-
tion of curricula, adapting them to the
needs of the students”, while Silva (2003,
p.181) states that it is “urgent to reorga-
nize the curriculum and adapt the asses-
sment to the curriculum”

« Promoting pedagogical quality and
human quality, i.e. the pedagogical rela-
tionship of what we achieve within the
school and classroom. UNESCO, (2014)
“(...) teachers should not take responsi-
bility alone”. This report also shows that
they only succeed if they excel in the ri-
ght context, with well-designed curricula
and assessment strategies that enhance
teaching and learning.
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» Reducing the number of students per
class, giving the teacher the opportunity
for greater group and personal interac-
tion and attention to individual needs,
although some independence in terms of
study is already evident in certain classes
(for example, in the second cycle).

Strategies for overcoming

school dropout

Support and encouragement for students,
from teachers in terms of disciplinary rein-
forcement and, above all, greater support and
encouragement from parents, as Soares, Fer-
nandes, Nobrega and Nicolella (2015, p. 770)
state “(...) family mediation is very important
in cases of dropout, as the importance that the
family attaches to education can be decisive
in ensuring the continuity of studies (...).” As
Costa (2008, p. 54) says, “beyond this core of
causes and solutions lies the school, both in its
pedagogical and organizational aspects.”

The school must act from a social point of
view, together with the families, because, as Al-
ves (2009, p.51) states, “affection and help are
the basis for transforming students who are
underachieving in order to positively reverse
their situation” In addition, the results of an
intervention showed an important perspective:

(...) that through involvement, parents can
find new paths for the trajectory of their
children’s school life, and discover that scho-
ol failure can be reduced, and school can
have another meaning for the family and the
student, be respected and considered impor-
tant for their child’s personal and social ful-
fillment. (Chechia & Andrade, 2017, p. 112)

The creation of physical conditions in
schools, such as laboratories, gymnasiums,
libraries and a whole set of conditions that
are fundamental to the effective success of
students, is of the utmost importance. There
is an urgent need to create a concept of a com-
plete school, which has all the conditions for
a global and full education with equal oppor-
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tunities and, on the other hand, the creation
of properly organized spaces for students to
dedicate themselves to cultural, sporting and
vocational training activities, which seek out
their deepest vocations, thus combating the
formal atmosphere in schools.

However, it’s not always easy to achieve the
objectives proposed by the school, idealized
by political models, and adapt to society, but
we need to take into account the formation of
the individual of tomorrow and the society we
want to have in the future, the one to which
our descendants will belong, and for this rea-
son, projects have been created to participate
in and elevate the educational system. Among
others, we can mention the TurmaMais Pro-
ject (2013), whose main objective is to crea-
te organizational and pedagogical conditions
that lead to an effective improvement in stu-
dents’ learning and school results, focusing on
preventing school failure in basic education.
They advocate immediate intervention by
educational agents at the first signs of student
disinterest in school, which is a preventive in-
tervention.

In the literature consulted, the school is
highlighted as the main educational agent
that must take measures to prevent failu-
re and school dropout. In fact, according to
Silva (2015, p. 11), after an investigation that
identified factors for school dropout, “scho-
ols should draw up a suitable project for their
own students and not follow ready-made mo-
dels (...)”. In this context, it is considered ex-
tremely important to rethink and reorganize
the school in order to take into account the
commitment and total involvement of the stu-
dents, the delivery of society and the unders-
tanding of the knowledge acquired as mecha-
nisms for change, a lever for development and
social equality. Sharing the same position, So-
ares, Fernandes, Nobrega and Nicolella (2015,
p. 770) argue that “there needs to be specific
programs and projects for each school, which
increase the interest and motivation of young
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people at risk of dropping out (...)” and, there-
fore, Filho and Aratjo (2017, p. 45) also point
out ways of combating failure and dropping
out of school:

A change that is not simply a passive adap-
tation, but one that seeks to find its own
place in the construction of something new,
allowing for the expansion of human poten-
tial and the emancipation of the collective,
looking in all directions and dimensions
- historical, cognitive, social, affective and
cultural.

Creating ways of coping from the perspec-
tive of the system, the school and the indi-
vidual, capable of alleviating the causes that
lead to overcoming difficulties in order to
reduce school dropout, are discussions that
could indicate this phenomenon.

However, for Filho and Araujo (2017, p.
45), “it is essential that educators use their
methodologies to teach beyond what is ne-
cessary for the completion of education and
age and class adequacy” However, Silva (2015,
p. 11) states that “Teachers, together with the
pedagogical team, should always be updating
their knowledge and teaching methods (...)”

Pozzobon, Mahendra and Marin (2017),
when carrying out research into school failu-
re, in which 58 teachers participated, conclu-
ded that “..the majority of teachers surveyed
consider the existence of school recovery pro-
grams to be necessary and even beneficial, but
they do not evaluate the conditions in which
these programs are developed very positively.”
Silva (2015, p.11) corroborates the same idea,
in that he recommends a “contextualized cur-
riculum that gives more meaning to learning”
as a way of improving students’ performance
at school and reducing failure and dropout.

Of course, we will always have to deal with
cases of underachievement and dropping out
of school, but the aim is to create ways of in-
creasingly eliminating these phenomena and
creating a society in which all individuals have
equal treatment and opportunities. It is also
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important to pay attention to each particu-
lar case , such as the type of society, its habits
and customs, its constitution, way of life, the
way it views school attendance, among other
aspects, and to work towards promoting pro-
ductive involvement between family, school,
student and the surrounding environment.

SCHOOL FAILURE AND
DROPOUT IN ANGOLA

THE EDUCATION SYSTEM OF
THE REPUBLIC OF ANGOLA

The Basic Law of the Education and Tea-
ching System, no. 17/16 of October 7, 2016,
is the document that establishes the general
principles and bases of the education and tea-
ching system. In its first point, Chapter I, Ar-
ticle 2, it defines education as “a planned and
systematized process of teaching and learning,
which aims to fully prepare the individual for
the demands of individual and collective life”.
In point three, it also states that:

The Education and Teaching System is the
set of structures, modalities and educational
institutions through which the educational
process is carried out, aimed at the harmo-
nious and integral formation of the indivi-
dual, with a view to building a free, demo-
cratic society, based on the rule of law, peace
and social progress.

Article 4 defines the purposes of the edu-
cation and teaching system, among others, as
the following:

b) to ensure the acquisition of knowledge
and skills necessary for adequate and effecti-
ve participation in individual and collective
life.

¢) to train individuals capable of unders-
tanding national, regional and international
problems in a critical, constructive and in-
novative way, so that they can actively parti-
cipate in society in the light of demographic
principles.

Chapter II sets out the general principles of
the education and teaching system, and Arti-
cle 9 (Universality) states that:

the education system is universal, so that
all individuals have equal rights to access,
attend and succeed in school at the various
levels of education, provided that the criteria
of each education subsystem are observed,
ensuring social inclusion and equal oppor-
tunities and fairness, as well as the prohibi-
tion of any form of discrimination.

Article 10 (Democracy) states:

the education and teaching system is demo-
cratic in nature, so that, without any distinc-
tion, all individuals directly involved in the
teaching and learning process, as agents of
education or partners, have the right to par-
ticipate in the organization and management
of structures, modalities and institutions re-
lated to education, under the terms to be re-
gulated for each education subsystem.

In Article 11 (Gratuity), the third point
states that “payments for enrolment, class at-
tendance, school materials and other charges
in the second cycle of secondary and higher
education are the responsibility of parents
and guardians or of the students themselves,
in the case of adults”, while in Article 12, the
first point states that “compulsory education
translates into the duty of the state, society, fa-
milies and companies to ensure and promote
access to and attendance at the education and
teaching system for all individuals of school
age”.

Chapter III presents the organization of the
education and teaching system. Thus, the first
section, in its article 17 (structure), point two
establishes in paragraph b) the general educa-
tion subsystem and in point three paragraph
c) secondary education, which is the field of
action of this investigation. Article 33 defines
the following specific objectives for the se-
cond cycle of general secondary education:
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a) Ensure solid, in-depth training in a parti-
cular area of knowledge;

b) To prepare students for entry into the hi-
gher education subsystem or for vocational
training and integration into working life;

¢) Develop a world view based on philoso-
phical, logical and abstract thinking and the
ability to evaluate the application of scienti-
fic models in solving practical problems;

d) To encourage the acquisition and applica-
tion of increasingly in-depth knowledge, ba-
sed on study, critical reflection, observation
and experimentation;

e) To consolidate patriotic, moral and civic
values, developing a spirit of participation
and involvement in social life;

f) Developing practical experiences to stren-
gthen the mechanisms for bringing the
school and the community closer together,
boosting the school’s innovative and inter-
ventionist role;

g) Encourage the orientation and vocational
training of young people, through technical
and technological preparation, with a view
to entering the world of work.

Chapter V, on human, material and finan-
cial resources, Article 95 (education and tea-
ching staff), in its second point, states that:

In order to carry out their duties, teachers
and other education and teaching staff are
required to be of good moral and civic cha-
racter and integrity, to have a sense of patrio-
tism, to constantly improve their technical,
scientific and professional skills, to dedicate
themselves exclusively and on a full-time
basis, and to meet other requirements under
the terms to be regulated in the respective
career statutes.

In chapter VI, on the administration and
management of education and teaching sys-
tems, in article 105 (curricula, study plans,
study programs and school textbooks), the
first point states: “curricula, study plans and

study programs and school textbooks for pre-
-school education, primary education and se-
condary education have a national character
and are compulsory under the terms to be
approved by the holder of executive power.”
Article 106 (vocational and professional gui-
dance), in points two and three, states:

vocational and professional guidance is ba-
sed on knowledge of the aspirations and abi-
lities of learners and the particularities of the
social environment and the labor market, as
well as the priorities of political, economic,
social and cultural development; vocational
and professional guidance is provided in
each educational institution and all levels of
the education and teaching system, through
curricular and extracurricular activities and
other services.

Characterization of the
phenomena in Angola

With a view to expanding education to all
areas, reducing the illiteracy rate and eradica-
ting poverty, the government of the Republic
of Angola adopted the “Education for All”
program and in the opening speech of the
2014 report, the then Minister of Education,
Dr. Pinda Simao (2014, p. 5) stated:

the angolan state’s political commitment to
quality education for all dates back to March
1990, at the world conference on education
for all held in Jomtien (Thailand), which
adopted the World Declaration on Educa-
tion for All: Meeting Basic Learning Needs

()

With this in mind, the Education for All
program has six main objectives. The sixth ob-
jective is to “Improve all qualitative aspects of
education, guaranteeing recognized and mea-
surable learning results, especially in reading,
writing, calculation and practical skills essen-
tial to life.” In this way, the educational reform
was implemented in Angola, comprising three
distinct phases: experimentation, generaliza-
tion and evaluation, also leading to a commit-
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ment to teacher training with the opening of
primary schools and higher education schools
. In this context, the implementation of lite-
racy and school acceleration followed, as an
incentive to catch up on school delays. At the
end of this report, it is recommended, among
other things, that teacher training programs
be improved, and that learning be re-evalua-
ted in order to strengthen indicators of quality
and results and the effectiveness of the educa-
tion system.

As part of the 1st Colloquium on the the-
me “The inclusion of social work in education
in Angola”, Angolan social worker Paulo Cus-
todio (2010, p. 2) stated that “the causes of
school failure have to do with the precarious
conditions that schools provide, the social
conditions of families and the poor commit-
ment of students to the teaching and learning
process.”

In an investigation carried out by Paula Vi-
soleta Tchifulezi (2016), as part of her master’s
degree in Education Management and Admi-
nistration, in June 2016, the author presents
the problem of school dropout in Benguela
schools, under a descriptive-exploratory type
of research, based on observation, recording,
analysis and correlation of facts. Three scho-
ols with very similar characteristics were
analyzed from the point of view of their loca-
tion and educational agents, concluding that
“there is a list of causes of dropout identified,
which is divided into two specific points: pro-
blems of integration, family and accessibility”
In the end, he suggests five points for action,
including:

o There should be early identification of
individual difficulties and the adoption
of global prevention strategies at school,
as these are the best methods for redu-
cing the rate of early school leavers;

« The teaching/learning process should
be adapted to the level, characteristics
and difficulties of the students in order to
allow them to adapt actively and produc-
tively in the teaching and learning pro-
cess;

« Studentlearning and motivation could
be improved by making more teaching
materials (e.g. computers, books, videos,
magazines, newspapers, etc.) available in
sufficient numbers.

Enés Eyanga (n.d., p. 3) also reflects on
school dropout in Angola, diagnosing the
causes and consequences and proposing me-
asures to minimize this phenomenon. The
main causes are:

Difficulty in assimilating curriculum con-
tent, incorrect assessment; lack of profes-
sional ethics and deontology on the part of
teachers; family issues (divorce, financial di-
fliculties, excessive savings, large numbers of
children, early pregnancy, early marriages);
the use of alcohol and drugs, encouraging
early entry into the world of work and mo-
ney; difficulty in dealing with conflicts that
arise at school, such as: rejection by peers,
for some physical or even personality traits;
lack of support from parents and guardians;
lack of incentives from teachers and difficul-
ty in assimilating curriculum content.

The same author points to the following as
possible consequences: the poor development
of society, an increase in juvenile delinquen-
cy, a lack of job opportunities, the breakdown
of families, risky and often undignified work,
an increase in youth prostitution and con-
sequently a relevant factor in the increase in
HIV-AIDS cases, an increase in poverty and
wages that do not meet basic needs.

Ana Paula Inés (2015), the then Secretary
of State for Education, at the opening of a
seminar to raise awareness about the role of
education in preventing and responding to
emergencies, pointed to social and cultural
factors as causes of school dropout.
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Resumo

O presente trabalho trata da analise do processo do ensino-aprendizagem nos contetdos de
orientagao cartografica da 72 classe na disciplina de geografia. Para o estudo, foram seleccionadas
(3) trés escolas no municipio de Porto Amboim as quais denominamos A, B e C. Para avaliagédo da
situagdo em estudo, elaboraram-se questionarios/ inquéritos dirigidos aos professores e alunos,
sendo que ao corpo directivo foi direccionada uma entrevista. Em cada escola foram seleccionados
(60) sessenta alunos, usando a escolha na base de todos os nimeros primos e impares. Quanto
aos professores foram seleccionados 14, sendo 6 da escola A, 6 da escola B e 2 da escola C, dos
quais (3) trés sao coordenadores da disciplina de geografia. O corpo directivo integrou os directores
gerais e subdirectores pedagdgicos de cada escola. Os resultados dos inquéritos/questionarios e
entrevistas foram processados e apresentados em graficos. Podemos aferir que as aulas tedricas
nos conteudos de orientagdo cartografica ndo tém sido acompanhadas com as aulas praticas. Por
outro lado, da analise do programa de disciplina de geografia da 72 classe constatou-se que a
distribuicdo dos tempos lectivos varia em fungéo do trimestre e que existem (3) trés horas de
reservas, as quais se sugere a sua utilizagdo nas aulas praticas. Neste trabalho propbe-se um
sistema de acgbes didacticos-praticas que poderia ser um instrumento para o desenvolvimento de
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habilidades cartograficas nos alunos, no processo de ensino-aprendizagem da disciplina de
geografia na 72 classe.

Palavras-chave: Orientagdo cartografica; Praticas de campo; Ensino Geografia.

Resumen

El presente trabajo aborda el analisis del proceso de ensefianza-aprendizaje en los contenidos de
orientacion cartografica de la 72 clase en la disciplina de la geografia. Para el estudio, (3) se
seleccionaron tres escuelas en el municipio de Porto Amboim, que denominamos A, By C. Para la
evaluacion de la situacion en estudio, se prepararon cuestionarios / encuestas para maestros y
estudiantes, y se dirigid una entrevista al érgano rector. En cada escuela se seleccionaron (60)
sesenta estudiantes, utilizando la eleccion sobre la base de todos los numeros primos e impares.
En cuanto a los docentes, fueron seleccionados 14, 6 de la escuela A, 6 de la escuela By 2 de la
escuela C, de los cuales (3) tres son coordinadores de la disciplina de geografia. El érgano de
gobierno ha integrado a los directores generales y subdirectores pedagdgicos de cada escuela. Los
resultados de las encuestas/cuestionarios y entrevistas fueron procesados y presentados en
graficos. Podemos ver que las clases tedricas en los contenidos de orientacion cartografica no han
ido acompafadas de las clases practicas. Por otro lado, el analisis del programa de disciplina de
geografia de la 72 clase encontré que la distribucién de los tiempos escolares varia segun el
trimestre y que hay (3) tres horas de reservas, lo que sugiere su uso en clases practicas. Por otro
lado, el analisis del programa de disciplina de geografia de la 72 clase encontrd que la distribucion
de los tiempos escolares varia segun el trimestre y que hay (3) tres horas de reservas, lo que sugiere
su uso en clases practicas. Este trabajo propone un sistema de acciones didactico-practicas que
podrian ser un instrumento para el desarrollo de habilidades cartograficas en los estudiantes, en el
proceso de ensefanza-aprendizaje de la disciplina de geografia en la 72 clase.

Palabras clave: Orientacion cartografica; Practicas sobre el terreno; Ensefio geografia.

Abstract

This research deals with the analysis of the teaching-learning process in the contents of cartographic
orientation of the 7th grade in the subject of geography. For the study, (3) three schools were
selected in the municipality of Porto Amboim, which we named A, B and C. In order to assess the
situation under study, questionnaires/surveys were prepared for teachers and students, and an
interview was directed to the governing body. In each school sixty students (60) were selected, using
the choice in the base of all prime and odd numbers. As for the teachers, 14 were selected, 6 from
school A, 6 from school B and 2 from school C. Three (3) of them are coordinators of the geography
subject. The governing body included the general directors and pedagogical subdirectors of each
school. The results of the surveys/questionnaires and interviews were processed and presented in
graphs. We can see that the theoretical classes in cartographic orientation content have not been
accompanied by practical classes. On the other hand, from the analysis of the 7th grade geography
subject program, it was found that the distribution of teaching time varies according to the quarter
and that there are (3) three hours of reservations, which are suggested to be used in practical
classes. This work proposes a system of didactic-practical actions that could be an instrument for
the development of cartographic skills in students, in the teaching-learning process of the subject of
geography in the 7th grade.

Keywords: Cartographic orientation; Field practices; Teaching geography.
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INTRODUGAO

A Geografia, enquanto ciéncia visa discutir as transformagdes ocorridas no espago
a partir da relagdo sociedade versus natureza, que tem na cartografia um mecanismo
didactico e eficaz, na transmissao de conhecimentos e das transformagdes ocorridas no
espaco, para tal, € necessario o ensino dessa ciéncia desde as classes iniciais nos ciclos
de formacgao, de modo a estimular o desenvolvimento das nog¢des espaciais nas criangas.

No entanto, autores como Almeida, R. (2004), Mariza C. P. e Rosely S. A. (2007),
referem ser comum observar diversas limitagbes quanto a incorporacdo do saber
cartografico no processo de ensino-aprendizagem de geografia na educagao (caso que
observado também no contexto angolano), as quais passam pelo préprio nivel de
abstracgcdo que aquele conhecimento congrega o que, por vezes, o torna de dificil
compreenséo para estudantes e, em alguns casos, para professores.

O estudo da orientagdo cartografica segundo Almeida, R. (2002), Mariza C. P. e
Rosely S. A. (2007); Pimenta S. A., Carvalho, A B. (2008), além de servir como ferramenta
para o melhor entendimento dos conteudos, viabiliza o desenvolvimento da leitura e
interpretacdo de mapas, fundamentalmente para que o aluno compreenda a distribuigéo e
organizagdo dos espacgos que fazem parte da realidade vivenciada. Além disso, contribui
no desenvolvimento de habilidades relativas a representacao espacial.

A importancia pedagoégica do presente estudo visa melhorar a forma como o aluno
deve relacionar-se com o “lugar” e a constru¢ao de conhecimentos geograficos através de
uma analise da relagéo entre as vivéncias socio-espaciais do aluno e a geografia ensinada
concrectamente no ensino da orientagdo cartografica. Em outras palavras, buscou-se
entender como o aluno consegue relacionar a geografia aprendida na escola com o seu
quotidiano. Partimos do pressuposto de que os agentes do processo de ensino-
aprendizagem, alunos e professores, pertencem a um meio social, pelo qual sao
influenciados e, no qual, certamente, exercem influéncias.

A investigagao centra-se na avaliagao dos conteudos de orientagéo cartografia no
processo de ensino-aprendizagem na 72 classe em algumas escolas do municipio de Porto
Amboim, de formas a dotar os professores de geografia de ferramentas para o
desenvolvimento de habilidades ao longo das suas aulas de orientagdo cartografica
permitindo que aos alunos uma participacdo activa na construgdo do seu proprio

conhecimento.
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Olhando para a realidade vivida nas escolas secundarias concretamente nas escolas
do 1° ciclo do municipio de Porto Amboim, detectamos varias insuficiéncias no que tange:

¢ As limitadas metodologias que os professores utilizam na condug¢ao do processo de
ensino-aprendizagem na disciplina de geografia;

e O uso de métodos inadequados por parte dos professores, que ndo promovem a
aplicacdo pratica dos conhecimentos; tornando os alunos meros depédsitos de
contéudos;

o Uso excessivo do método expositivo, facto que torna o aluno um instrumento, ou seja
um actor passivo, nao participando na contrugao do seu proprio conhecimento;

o A falta de preparacdo metodoldgica para professores em matéria de metodologias
para a conducado do processo de ensino-aprendizagem de forma mais dindmica e
eficaz.

Analizadas as insuficiéncias vividas pelos professores de geografia e alunos em
algumas instituicbes escolares, levou a definicdo do seguinte tema: A orientagdo
cartografica no ensino da geografia na 72 classe. Uma Experiéncia em algumas escolas do
municipio de Porto Amboim.

Como Problema Ciéntifico apresenta-se o seguinte: Como tem sido o processo de
ensino-aprendizagem na disciplina de Geografia para desenvolvimento de habilidades
cartograficas na 72 classe nas escolas do municipio de Porto Amboim?

Objecto de estudo ou da investigagdao: Processo de formagdo continua de
professores.

Campo de acgdao da investigagdo: Preparacdo de professores para
desenvolvimento de habilidades cartograficas no processo de ensino-aprendizagem da
disciplina de geografia.

Objectivo geral da investigagao: Avaliar o processo de ensino-aprendizagem nos
conteudos de Cartografia na 72 classe, na disciplina de Geografia em algumas escolas do

Municipio de Porto Amboim.
MATERIAIS E METODOS

Caracterizagao do Campo de Pesquisa

Para a investigagado foram selecionadas trés escolas do municipio de Porto Amboim,
na Provincia do Cuanza Sul, sendo elas codificadas em escola A com 12 turmas, localizada

no centro da cidade (zona A), uma outra como escola B com 8 turmas localizada também
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na cidade (zona B) e a escola C com 4 turmas, localizada num dos bairros da periféria da
cidade (Cauila). A amostra foi de 180 alunos, 14 professores de geografia e 6 membros do
corpo directivo das escolas, que perfaz um total de 200 intervinientes como demonstra a
tabela n°1 abaixo. As referidas escolas albergam um total de 24 turmas da 72 classe do 1°
ciclo do ensino secundario, essas escolas desenvolvem aulas noutras classes e niveis de

ensino ja que elas tém a designagdo de complexos escolares e uma unica de colégio.

Procedimentos

No intuito de valorizar as opinides dos alunos e professores de Geografia sobre a
forma como se desevolve o processo de ensino e aprendizagem na disciplina de Geografia
nestas escolas, concrectamente nos conteldos de orientagcdo ou representacido
cartograficas, de formas a dar maior solidez e eficacia na nossa investigagao, foram
selecionados todos os professores de Geografia; os alunos foram selecionados de forma
aleatdria com base em todos nimeros primos e impares ou seja fazendo variar os nimeros
em todos turmas das classes em referéncia nas escolas em estudo fazendo com que a
amostra fosse representativa por turmas pelas quais os professores de Geografia
desevolvem a sua actividade docente, este procedimento permitiu aferir de forma concreta,
como tem sido leccionadas as aulas de Geografia nas tematicas referenciadas.

Trata-se de uma pesquisa descritiva com a abordagem metodolégica mista
(qualitativa e quantitativa).

A metodologia utilizada para esta pesquisa baseou-se em uma analise documental
(Programa da disciplina e a dosificagdo quinzenal), aplicagdo de inquéritos/questionarios
aos professores de Geografia e aos alunos; entrevistas as direcgbes das escolas. Os
inquéritos/questionarios permitiram que os professores e alunos respondessem de forma
clara sobre o processo de ensino-aprendizagem dos conteudos relacionados com a
representagao geografica e cartografica.

O questionario continha perguntas abertas e fechadas sobre a forma como
desenvolvem as suas aulas de geografia e de que materiais didacticos se tém socorrido
para tornar as suas aprendizagens mais significativas. Buscou-se identificar que formagao
tém os professores que actuam na area de geografia bem como analisar os principais
desafios enfrentados por eles para que possam dar uma boa aula de geografia no que se
refere aos conteudos que trabalham os fundamentos da cartografia.

As entrevistas ao corpo directivo de cada escola serviu para aferir o nivel de

preparagdo dos professores e as condigdbes que as mesmas tém proprocionado aos
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professores para o desenvolvimento das suas tarefas lectivas por formas a garantir uma
aprendizagem activa e participativa ao ministrar os conteudos que tém a ver com as nog¢des

basicas de cartografia ou orientagdo no espaco.
ANALISE E INTERPRETAGAO DOS RESULTADOS

Este capitulo centra-se na analise e interpretacdo dos resultados obtidos por meio
de instrumentos utilizados na recolha de dados ou informagdes relacionadas com o tema
em estudo, que sdo a entrevista e inquéritos dirigido ao corpo directivo, professores e
alunos em algumas escolas do municipio de Porto Amboim concrectamente na disciplina
de geografia no que tém a ver com o desenvolvimento de habilidades no ensino dos

conteudos de orientagao cartografica ou nogdes basicas de cartografia na 72 classe.

Resultado da entrevista dirigida ao Corpo directivo das Escolas seleccionadas (A-B

e C) do municipio de Porto Amboim

Pretendeu-se com esta entrevista aferir o nivel de desenvolvimento do processo de
ensino-aprendizagem na disciplina de geografia, concrectamente no estudo dos conteldos
que tém a ver com orientagéo e representagao cartografica ou orientagdo no espago, na 72
classe em algumas escolas do municipio de Porto Amboim.

Aos dirigentes destas instituigbes de ensino foi indagado se os programas de
Geografia da 72 classe, contam com aulas praticas lectivas para o desenvolvimento dos
conteudos de representagdo cartografica. Conforme indicado no grafico n°1, 4 que
representam 66,7 % dos 6 entrevistados afirmaram que o referido programa nao tem na sua
distribuigao lectiva tempo ou reservas de horas para que os professores possam trabalhar
a componente pratica dos conteudos aprendidos. Esta situagcdo tem levado os alunos a
submeterem—se apenas a aprendizagem tedrica, tirando a possibilidade de estes
relacionarem os conhecimentos aprendidos a pratica. Compulsando o programa constata-
se que existem horas de reserva que de uma forma racional poderiam facilitar a gestao
pedagdgica das escolas em referéncia, recomendar aos professores o uso delas para as

aulas praticas, o que permitiria a consolidacdo dos conhecimentos.
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Grafico 1 — Resultado da Pergunta sobre o programa de geografia da 72 classe

Membros de Direcgao

No concernente a existéncia de guias metodolégicos que ajudam no
desenvolvimento de actividades praticas para facilitar processo de ensino e aprendizagem
dos alunos, como apresenta o grafico n° 2 os 6 dirigentes entrevistados que correspondem
a 100% , foram unanimes em afirmar que as escolas em estudo ndo possuem tal instrutivo
pedagdgico, tanto que ao longo do processo de ensino os professores nao conseguem
realizar actividades didacticas praticas para elevar o nivel de compreensao dos conteudos
principalmente de orientagao cartografica por parte dos alunos ficando assim em falta esta

O programa de geografia da 72 classes conta com aulas praticas
para as aulas nos temas de orientagao ou representagao cartografica.
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Fonte: Elaborado pelos autores (2022)

componente na aprendizagem dos mesmos.

Grafico 2 — Resultado da Pergunta sobre a existéncia de guias metodolégicos
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Fonte: Elaborado pelos autores (2022)
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Sobre a vinculagdo dos conhecimentos tedricos com a pratica por parte dos
professores, através da realizagédo de aulas de campo, representado no graficon® 3, 5 dos
entrevistados que representam 83,3 % disseram que poucas vezes, ou mesmo nunca, a
nivel das escolas se promoveram aulas de campo, situagado que compromete a solidez dos
conhecimentos adquiridos ao longo das aulas tedricas, visto que acgbes deste tipo elevam
o nivel de desenvolvimento de habilidades cartograficas dos alunos consequentemente dos

proprios professores.

Grafico 3 — Resultado da Pergunta sobre a vinculagao dos conhecimentos teéricos com a pratica

Com base a vinculagao da tedria e a pratica que permite a solidez dos conhecimentos
tem-se promovido aulas de campo.
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Fonte: Elaborado pelos autores (2022)

Resultados do inquérito dirigido aos Professores de Geografia das Escolas

Seleccionadas (A-B e C) municipio de Porto Amboim.

Pretendeu-se com este inquérito valorizar as opinides dos professores sobre a forma
como desenvolvem o processo de ensino-aprendizagem na disciplina de geografia,
concrectamente no estudo dos conteudos que tém a ver com orientagao ou representagao
cartografica ou orientagao no espago, na 72 classe.

De acordo com os resultados obtidos, dos 14 professores inquiridos ao longo da
nossa investigacao (ver graf. N° 6), 10 que representam 71% afirmaram que o programa da
7% classe na disciplina de geografia na sua programagdo de conteudos ou seja na

distribuicdo lectiva de tempos nédo contempla aulas praticas de campo, concrectamente
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naqueles conteudos de dificil compreenséo, tornando desta forma o processo de ensino
sem a componente pratica lectiva, situagdo que dificulta a aprendizagem, visto que esta
componente é deveras importante para a solidificagdo dos conhecimentos adquiridos de
forma tedrica.

Grafico 4 — Resultado da Pergunta sobre o programa da 72 classe

O programa de geografia da 72 classes conta com aulas praticas para
nos temas de orientagao ou representagao cartografica.
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Fonte: Elaborado pelos autores (2022)

Quanto a area de formagao / especializacao dos professores que leccionam a
disciplina de geografia, a realidade mostrou que dos 14 professores como demonstra o
grafico n° 7, 12 que representam 85,8% nao possuem a formagao na area, apenas 2 o que
representam 14,2% dos professores possuem a formagdo em ciéncias da educagéo na
especialidade de ensino da geografia, situagdo que leva as direcgbes destas escolas a
recorrerem ou optarem em colocar para o ensino desta disciplina professores com outras
formagdes, 0 que torna muitas vezes, o processo de aprendizagem desta disciplina menos

eficaz principalmente nos conteudos que requerem competéncias especificas de geografia.
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Grafico 5 — Resultado da Pergunta sobre a area de formacgao / especializagéo dos professores

Quanto a area de formacgao / especializagao dos professores
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Fonte: Elaborado pelos autores (2022)

Perguntamos aos professores se ao longo das suas aulas no desenvolvimento do
processo de ensino-aprendizagem nos contetdos de orientagdo cartografica os mesmos
tém promovido aulas praticas, conforme o grafico n® 8, 12 destes que perfazem 85,8 %
disseram que nao realizam por n&o encontrarem tempo na sua programagao ou
planificagdo. Esta situagdo pode tornar o ensino menos significativo e dinamico, visto que
desta forma existe uma contrariedade com o principio didactico que é o de vincular os

conhecimentos tedricos com a pratica.

Grafico 6 — Resultado da Pergunta sobre o desenvolvimento do processo de ensino-aprendizagem
nos conteudos de orientagéo cartografica

No desenvolvimento do processo de ensino-aprendizagem nas

aulas de orientagao cartografica tem promovido aulas de campo
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Fonte: Elaborado pelos autores (2022)
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Sobre a disponibilidade ou uso de meios de ensino para o desenvolvimento de aulas
de orientacado cartografica de forma condigna (ver graf. n°® 9), 10 professores o que
representa 71% afirmaram que ndo usam nenhum meio de ensino que permita que eles
desenvolvam o processo de ensino eficaz, apenas 4 que perfazem 29% disseram que usam
mapas que muitas vezes ndo estudam a tematica em causa, factor que nao facilita o
desenvolvimento de habilidades cartograficas, visto que as escolas ndo dispdem de
instrumentos cartograficos, recorrendo assim ao trabalho apenas com o livro que nem todos

também possuem.

Resultado do inquérito dirigido aos alunos das Escolas A-B e C do municipio de Porto

Amboim

Pretendeu-se com este inquérito valorizar as opinides dos alunos sobre a forma
como se desenvolve o processo de ensino-aprendizagem na disciplina de geografia,
concretamente no estudo dos conteudos que tém a ver com orientagao cartografica na 72
classe.

No grafico n° 11 os resultados indicam que dos 180 alunos inqueridos das escolas
seleccionadas, 149 que correspondem a 82,2% responderam que nas suas escolas nao se
realizam aulas praticas de campo nos conteudos de orientagdo cartografica ou nogdes
basicas de cartografia, para relacionar os contetdos aprendidos na sala de aula, factor que
fragiliza os alunos em termos de desenvolvimento de habilidades cartograficas bem como

a sua orientagdo no espago que os rodeia.

Grafico 7 — Resultado da Pergunta sobre realizagao de aulas praticas de campo

Na tua escola realizam-se aulas de campo para relacionar os
contetdos aprendidos na sala de aulas
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Fonte: Elaborado pelos autores (2022)
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Quanto a programacéo de actividades praticas para facilitar a compreenséo dos
conteudos de orientagao no espaco pelos professores das referidas escolas como ilustra o
grafico n° 12, 130 alunos que prefazem 77, 2% disseram que ndo ha programacgao de
actividades do género, situagdo que torna os alunos fracos em termos do dominio de
matérias que tém a ver com a orientagdo espacial, visto que as aulas tém sido apenas

ministradas de forma teorica.

Grafico 8 — Resultado da Pergunta sobre a programagéao de actividades praticas

Nas aulas de Geografia quando falam de orientagao cartografica
realizam actividades praticas.
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Fonte: Elaborado pelos autores (2022)

No que se refere ao uso de instrumentos cartograficos ou meios de ensino que
ajudam na compreenséo e assimilagdo dos conteudos, o grafico n° 13 ilustra que, 110
destes que correspondem a 60,2 % dos inqueridos, afirmaram que os professores ao longo
das aulas, para além dos livros € mapas que nem sempre abordam o tema em estudo,
utilizam outros instrumentos didacticos para facilitar a aprendizagem e outros até nao se
fazem acompanhar de nenhum meio de ensino, apoiando-se apenas no livro, situagao que

torna o processo de ensino menos atractivo e dinamico.
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Grafico 9 — Resultado da Pergunta sobre o uso de instrumentos cartograficos

Quanto ao uso de instrumentos cartograficos ou meios de ensino.
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Fonte: Elaborado pelos autores (2022)

Questionados se para além da figura Rosa-Dos-Ventos o professor ensina outras
formas de orientagao no espaco (vide grafico 14), 120 alunos que totalizam 66,7 % foram
unanimes em afirmar que poucas vezes os professores nas suas aulas apresentam as
outras formas de se orientar no espago, situacdo que torna os alunos limitados na
orientagdo no espago porque pouco ou nada sabem sobre as varias formas de orientacao
no espaco.

Actividades praticas para intervéngiao pedagogica, que possam contribuir na
melhoria do ensino da orientagao cartografica na disciplina de geografia na 72 classe

O conjunto de Actividades praticas — metodoldgicas que nos propusemos apresentar
€ baseada na pedagogia Waldorf, Lanz, R. (2005) e sustentado de trabalhos de Almeida,
R. D.; PASSINI, Elza Y. (1991); Cavalcanti, L. (2002); Castrogiovanni, A. C, (2003); Camila
de Freitas, C. (2011) e Luis, A. B. V. (2011), apud Manico, E. F. (2021) e sera um
instrumento muito importante para o desenvolvimento de habilidades nos alunos, no
processo de ensino-aprendizagem da disciplina de geografia concrectamente nos
conteudos de orientagao cartografica, coordenadas geograficas e estudos de Escalas na
72 classe em algumas escolas do municipio de Porto Amboim e néo sé.

Os problemas enfrentados no ensino de geografia, bem como no ensino dos

conteudos de cartografia em Angola, estdo quase todos ligados a uma associagéo a
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técnicas tradicionais, com grande destaque para o uso do livro didatico, como o unico
elemento central do processo de ensino.

Como é referenciado por Manico F. A. (2021) a orientagédo pela observagao visual
da posigao do sol, Orientagéo pelo Ponteiro do relégio, Orientagéo pela técnica da sombra
de uma estaca vertical, Orientagdo pela bussola e a Orientagdo pelo GPS (Sistema de
posicionamneto Global), podem de forma pratica serem aprendidas através da:

o A aplicagdo do jogo didacticos: Descobrindo a escala: O jogo baseado no
conteudo escala cartogréfica, Tesouro perdido: foi pensado para contemplar
questbes de orientagdo cartografica, Batalha geografica: busca contemplar as

dificuldades no conteldo de “coordenadas geograficas.

o Uso da tecnica de modelagem: Construcéo de bussolas e esquema de orientagao
pelo sol. Apds as abordagens do conteudo, os alunos podem ser incentivados a
construir os instrumentos. Coordenadas geograficas: o conteudo evidencia o
conhecimento das coordenadas geogréficas, paralelos, meridianos, latitudes e
longitudes, bem como sua importancia na determinagao da localizagdo geografica

de lugares e objectos.
CONSIDERAGOES FINAIS

A Geografia como ciéncia abarca um conjunto de conhecimentos que estédo
presentes no quotidiano das pessoas. A sua relevancia pode ser notada em diversas
actividades que envolvam a vivéncia do espago ocupado, através de diversas relagdes
exercidas pelos varios sujeitos e no deslocamento espacial realizado pelas pessoas.

Para realizar o ensino de Geografia de forma eficaz na escola é preciso uma
abordagem dos conteudos curriculares que contemplem tanto a compreenséo da dimensao
socioespacial do individuo, quanto a caracterizagao do espaco fisico habitado por ele.

Assim o estudo cartografico além de servir como ferramenta para o melhor
entendimento dos conteudos, viabiliza o desenvolvimento da leitura e interpretagcdo de
mapas, ferramentas fundamentais para que o aluno compreenda a distribuicdo e
organizagdo dos espagos que fazem parte da realidade vivenciada, contribuindo para o
desenvolvimento de habilidades relativas a representacao espacial.

Por ultimo apresentamos uma metodologia investigativa para o ensino da orientacao
cartografica usando instrumentos ou recursos proprios para processo de ensino-

aprendizagem de Geografia, através de um conjunto de actividades praticas apresentado
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neste estudo poderia ser um instrumento fundamental para a realizagao exitosa das aulas

de geografia na 72 classe nas escolas em estudo e nao so.
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INTRODUCTION

Failure and dropping out of school are wor-
rying phenomena from the point of view of
the development of society, the cultural grow-
th of populations and the increase in quality
of life. It is important to consider the latest
trends among young people when it comes to
transmitting knowledge, given that we live in
a globalized world, where the advantage of fast
communication and easy access to all kinds of
information easily becomes a disadvantage,
often contributing to a lack of interest in the
subjects dealt with in the classroom.

Even so, in some societies, such as Ango-
la, adolescents and young people have access
to digital information, but many other factors
such as the school, families, society and even
the student themselves contribute to dropping
out and affect school failure. In societies whe-
re the education system was universalized later
and where the labour market does not demand
academic qualifications, the attraction of youth
work is a major factor in school dropout. In ru-
ral areas (where dropout rates are higher), the
socio-economic determinants of this dropout
become more evident, allowing for a sociolo-
gical and cultural reading that helps to unders-
tand the problem, its seriousness and scale.

The various bibliographical references
analyzed point to terms used to discuss the
phenomena that lead students to leave scho-
ol: Lima (2014) refers to “learning difficulties”,
Osti and Brenelli (2013) focus on “low school
performance”, Berg, Rostila, Saarela and Hjen
(2014) examine “early school leaving”, Filho
and Aratjo (2017) highlight “dropout and
school abandonment”. It is clear that for the
various authors there is no agreement in the
use of these terms and their definitions, al-
though they all have in common the meaning
of the student leaving the school environment.

School failure and dropout have become
a cross-cutting problem in today’s education
systems. It dates back to around the 1960s,
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with the need for schools, for economic and
equality reasons, to find ways of guaranteeing
the success of all their pupils at school. Today,
it requires a re-evaluation, due to the profou-
nd changes that societies have been experien-
cing, both in the socialization of young people
and in the demands that they are increasingly
making on their participation in different so-
cial spheres.

However, demotivation combined with a
huge lack of interest on the part of the stu-
dents inevitably leads to an inherent lack of
study, a lack of commitment to solving the
proposed tasks and difficulty concentrating
in the classroom. Another problem is the lack
of knowledge that should have been acquired
in previous years, which sometimes leads to
students falling behind and, more often than
not, failing at school. It is also the poor use of
teaching-learning strategies by some teachers,
who limit themselves to content to the detri-
ment of know-how, as well as their attitudes
that lead to difficulties in terms of student
learning. The school, with its lack of structu-
res to promote good training, has also been a
major factor in promoting these phenomena.
This situation, coupled, more often than not,
with large class sizes, contributes to growing
demotivation among young people. Thus, if
students feel “attached” to school, they will
probably feel more motivated, with higher sel-
f-esteem and more inclined to continue their
studies. Everything must be done to ensure
that our young people feel rewarded in the
education system.

This research portrays the reality experien-
ced by the students and teachers of the Liceu
de Porto Amboim. It is structured as follows:
I. Theoretical foundation, II. Methodology,
III. Data analysis and interpretation, IV. Dis-
cussion of results and V. Design of an inter-
vention plan for the Liceu de Porto Amboim,
followed by Conclusion and Bibliographical
References.
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Failing and dropping out of school leads to
a low level of education, contributes to social
inequalities and is a major driver of margina-
lization, poverty, unemployment and weak
personal, social, cultural and economic deve-
lopment.

THEORETICAL FOUNDATION

DEFINITION OF SCHOOL

FAILURE AND DROPOUT

The study of social phenomena is always
very wide-ranging from the point of view of
the functioning of societies, the transforma-
tions they undergo in today’s world and the
current way of life.

Throughout the history of societies, many
have been faced with various educational pro-
blems, which have led them to stop and re-
flect on the issue in a clear and concise way, in
order to find a solution. In the meantime, in-
ternal solutions have been found with a high
degree of external validity, i.e. certain resolu-
tions that apply to the field of study in ques-
tion and to other communities with the same
aspects as the one studied. Society itself, with
its constitution, way of life, culture, habits and
customs, often already “excludes” the indivi-
dual, in other words, it doesn't allow them to
fit in freely and spontaneously, thus bringing
about various problematic situations, negati-
vely affecting their psychosocial development
and school and professional training. Me-
anwhile, exclusion/self-exclusion can lead to
various problems, including failure and dro-
pping out of school. The issue of school dro-
pout and failure is still the subject of much de-
bate among educationalists, as the interaction
between multiple determining factors is in-
creasingly proving to be complex, challenging
the dominant explanatory models.

As a preliminary definition, we can follow
the Dictionary of Psychology by Doron and Pa-
rot (2001, p.428) which proposes considering
school failure as:
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The situation of a student whose results do
not meet the school’s standards. It is trans-
lated into institutional measures (repeating
a year, imposed guidelines), and one of the
consequences is that a number of young
people leave the education system without
being able to acquire either a diploma or a
professional qualification.

Ana Benavente says that when a student
“falls behind, they are already failing, becau-
se they haven’t achieved something that is su-
pposed to be achieved by all students” (Bena-
vente, Pires, Iturra, Pais, & Relva, S.d, p.1).

School failure is considered to occur when
students fail to achieve the knowledge and
skills predefined as curricular objectives, gi-
ven their scientific and socio-professional re-
levance. Thus, until recently, a “psychologizing
interpretation” of the process of school failu-
re seemed to predominate, with the student
being blamed, stigmatized individually, be-
littled by peers and teachers, and traditionally
considered intellectually incompetent or mo-
rally immature (in the derogatory language of
the school environment: ‘dumb”, “lazy”, “dis-
tracted” or even “uninterested”).

Now, we need to reflect that the student alo-
ne does not make a school, but that it is made
up of many other components that make it an
educational institution, that the factors indi-
cated in the various bibliographies and impli-
cated in failure are interconnected, that they
form a chain in the formation of the student
and the constitution of the society of the futu-
re. To talk about school failure is to question
the student, but also the teachers, the parents
and the surrounding environment, the local
school institution and the national education
system and, in general, society, culture and
the economy. And, based on this assumption
of multifactorial complexity, the phenomenon
cannot be judged on the basis of just a few fac-
tors; we need to analyze them all in detail and
examine their interactions in order to unders-
tand the problem itself and plan educational
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intervention programs, although - depending
on the specific context - some factors may be
predominant over others.

Pires (1988) distinguishes between school
failure from two different perspectives, re-
ferring to “visible failure”, when it comes to
school failure produced in quantitative terms
through failures, repeats and dropouts, and
“invisible failure”, expressed in qualitative ter-
ms, such as individual frustrations, inadequate
training and lack of preparation for democra-
tic participation. In this regard, it is impor-
tant to note that Marchesi and Perez (2004)
discuss the polysemy and semantic ambiguity
of the term failure, recognizing that there are
various understandings of it, enclosing seve-
ral ideas in the same term: “the pupil who fails
and does not progress, either in the social and
personal sphere or in school knowledge”; the
term failure in itself offers a negative image of
the pupil, centering all the responsibility for
school failure on themselves, forgetting that
other agents, such as the family, the education
system and the school itself, also have respon-
sibilities in this whole process.

With regard to the definition of dropping
out of school, we can adopt the proposal from
Doron and Parot’s Dictionary of Psychology
(2001, p.19), according to which dropping out
consists of:

Leaving the education system, at whatever
level, before having obtained a qualification
or having completed vocational training.

All over the world, the issue of school dro-
pout has preoccupied scholars. Researchers
have often looked into what can be done about
it. But as the debate continues, new factors are
being recognized, forcing ever deeper reflec-
tion and a thorough analysis of each one.

According to Filho and Araujo (2017, p.
37), dropping out of school “means the situ-
ation in which the student leaves the school,
but returns the following year (...)", and the
Basic Education Development Index/Ideb
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(2012) points to dropping out as the “student’s
withdrawal from the education system and gi-
ving up school activities, without requesting
a transfer”, Ferreira (2013) refers to dropping
out as the “failure of social relations that are
expressed in the inhuman reality that the stu-
dent experiences in his daily life”.

However, we can see the two phenomena
accompanied by each other, i.e. “when an edu-
cational objective is not achieved, it can be said
that there is school failure” (Benavente, 1974),
and this failure can be due to various factors.
In different societies, the factors vary and can
arise according to the characteristics of the
society, its way of life, constitution, habits and
customs, among others. The factors can also be
related to socio-family conditions, school/cur-
ricular conditions, socio-cultural and socio-e-
conomic structures or even the individual cha-
racteristics of each student (Mendonga, 2006).
The phenomenon of failure can lead to school
dropout (Pires, n.d.; Rangel, 1994).

However, the problem of underachieve-
ment and dropping out of school is much
more common than you might think, consi-
dering that there are more and more internal
and external situations that “force” students to
leave school without at least completing the
training cycle they set out for.

Pires (1988) stated that talking about scho-
ol failure is the same as talking about failures,
while other authors give the idea that school
failure is a failure on the part of the school and
define it as “the difficulty that the school has
in training minds that already have a cultu-
ral knowledge of reality”, Martins & Cabrita
(1993) reinforce this idea by referring to the
fact that students do not reach the end of the
cycles within the time limits stipulated for
this. Cabrita (1993) reinforce this idea by sta-
ting that school failure is generally attributed
to the fact that students don’t reach the end of
the cycles within the time limits stipulated for
this, which is reflected in high rates of failure
and dropping out of school.
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Over time, other factors such as the socio-
-economic conditions of the family and defi-
ciencies in the educational systems have been
taken into account, partially absolving the
student and putting them aside when it comes
to failure, as if they were absolved of all res-
ponsibility for their failure.

The understanding and definition of the
“culprit” is even more pronounced when Bena-
vente (1990) points out that students are inca-
pable of resolving their contradictions, such as:

« Between the school and the reality in
which they live;

o Between the learning required by the
school and the learning they do in their
family and social environment;

o Between the aspirations, values and
norms of the family and those demanded
of them by the school.

However, it’s easy to say that the student
doesn’'t study, doesn't care, doesn’t get invol-
ved or doesn't participate as they should, sub-
jectively assuming that the student and no one
or nothing else is to blame for the failure.

When we look at these assumptions, we
see a situation in which the student withdraws
from school, and failure becomes the path
that the student should have followed and
did not complete. Therefore, at this point, the
question of dropping out arises, which can be
characterized as a definitive withdrawal. Isa-
bel Valente Pires (n.d.) states that the pinna-
cle of underachievement is dropping out of
school, because a student can be held back for
a year and still continue when the next year
begins, thus not contributing to the dropout
rate, but it is important to pay attention to
those who repeat several times and therefore
do not make acceptable progress.

Benavente, Campiche, Seabra and Sebastido
(1994) state that school failure is an extreme si-
tuation of social exclusion, as it affects a section
of the population that still has a lot to contri-
bute: “in open or silent rupture with a compul-
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sory and obligatory school that is not a right,
but only a duty” (pp. 11-12). For the same au-
thors, the concept of school dropout still lacks
a specific definition, as dropout means that a
student leaves school without completing the
level of education attended for reasons other
than school transfer or death. Knowing the re-
ason for dropping out may be good, but it do-
esn't change the fundamental issue: dropping
out itself, the act of dropping out.

Although the phenomena of underachie-
vement and dropping out may have a gene-
rally identical and transversal configuration
in different cultures and societies, the speci-
ficities of each one shape their profile. In ge-
neral, failure leads to dropping out of school.
These lead to professional disqualification, the
individual carries a negative experience, cha-
racterized by frustration, failure, impotence,
concealment and flight that will interfere with
personal and professional life, Ouro (2009,
p-38) points out: “in relation to professional
expectations, the students themselves relate
the profession they wish to have with the ne-
cessary literary qualifications, referring to the
need to complete the 12th grade in order to
obtain a more qualified and better paid job.”

Benavente (1994) pointed out that young
people who leave school prematurely expe-
rience a phenomenon of social disqualifi-
cation because they are neither adults, nor
workers, nor children, nor students. Institu-
tions are not responsible for their education,
but they cannot take responsibility for their
lives. Mateus (2002, p.144) states that school
“contributes significantly to the reconstruc-
tion of students” future projects”, but a large
number of young people leave school even wi-
thout having completed a stage of their edu-
cation and acquire new ways of living that are
considered “self-destructive”

The role of the state in creating the condi-
tions for students to remain in a school equi-
pped with the human and material resources
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to optimize the conditions of the teaching-le-
arning process is also highlighted, in line with
the ideal of equal opportunities and “educa-
tion for all”, favoring access and success at
school for all citizens. The family, as the first
social cell the individual meets in their life,
also plays a key role in stimulating and mo-
tivating the individual to continue studying
and, above all, not to give up on their ideals.

EXPLANATORY FACTORS FOR
SCHOOL FAILURE AND DROPOUT

There are many different factors in the scien-
tific literature for school failure and dropout.
However, some main and predominant factors
in both phenomena are invariably identified,
such as the family, the school and the socio-cul-
tural environment, or even the student them-
selves (Mendonga, 2006). Thus, school failure
is the result of a series of factors acting together,
none of which can cause it in isolation, and in
the words of Dore and Luscher (2001, p. 775)
“several situations work together. 775) “several
situations contribute to the retention and repe-
tition of students in school: the student leaving
the institution and the education system, the
failure to complete a level of schooling, leaving
school and then returning’, and the level at whi-
ch the student drops out is also often taken into
account. According to research carried out by
Montmarte, Mahseredjain and Houle (2001), it
was concluded that “dropping out is more no-
ticeable in general education and second cycle
classes, unlike the data obtained at the higher
level of education.”

According to Palacios (2004), it should be
borne in mind that the experience of unde-
rachievement is highly probable if there is a
link between individual characteristics, their
respective educational experiences, the clash
between school culture and family life or the
influences of other broader social and cultu-
ral factors, and Paulo Feire (1978, p.34), in the
same vein, states that:

International Journal of Human Sciences Research ISSN 2764-0558

The oppressed, who introject the ‘shadow’
of the oppressors and follow their agenda,
fear freedom, insofar as freedom, implying
the expulsion of this shadow, would require
them to ‘fill in’ the "void’ left by the expul-
sion with another content’ - that of their au-
tonomy. That of their responsibility, without
which they would not be free.

An education geared towards freedom and
the inner search for what the individual wants
and needs for their life, is what is intended,
because Libaneo (1982, p.65), states that “libe-
ral pedagogy supports the idea that the school
has the function of preparing individuals for
the performance of social roles, according to
individual aptitudes”

A case study on the causes of school dro-
pout, carried out at a school in Itupiranga, by
Silva (2015) reveals factors such as lack of inte-
rest on the part of the student, a risky situation
on the way to school, work to support oneself
and the family, lack of incentive, migration to
another municipality, lack of a healthy inter-
personal relationship within the school, failu-
re, pregnancy and marriage; A parallel study
also reveals a lack of support from the family,
a social environment that is not conducive
to school attendance, a non-inclusive school,
low economic income, etc. However, there are
some indicators that the student is facing a
temporary situation that probably won't lead
to failure, and others where they are at im-
minent risk of failure and/or dropping out of
school. In the search for a clear classification
of the factors involved in school failure and
dropout, Filho and Aratjo (2017, p. 24) state:

Internal and external factors, such as drugs,
time at school, successive failures, lack of
encouragement from family and school, the
need to work, too much school content, al-
coholism, the location of the school, vanda-
lism, lack of values training and preparation
for the world of work, can be considered
decisive when it comes to staying or leaving
school, adding to the ranks of the unem-
ployed.
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Socio-family factors

It is well known that the environment is
one of the important factors in determining
how an individual behaves in relation to his
or her peers, so when analyzing phenomena
as complex as school failure and dropout, we
need to take a moment to talk about the en-
vironment. In psychology, the term environ-
ment is used as a synonym for surroundings
and designates the living space of an indivi-
dual, a group, a species, and encompasses the
physical and social environment.

It is important to take into account the en-
vironment, or what is still known as the sur-
roundings, insofar as the individual transfor-
ms it and is transformed by it. Therefore, if an
individual faces difficulties in their environ-
ment, they will certainly have difficulties with
the teaching-learning process. For example,
the distance between home and school can be
a reason for failure when the individual has to
walk or spend money on transportation. Me-
anwhile, an environment that doesn’t provide
enough stimuli for the student to stay in scho-
ol is also relevant, since a good part of their
life is spent in educational establishments.

Analyzing the scientific literature, Bour-
dieu (1986), Martins (1993), Braconnier
and Marcelli (2000), Ramos, Rijo and Lima
(2012), Alves, Martins, Brito and Almeida
(2014), Torres et al. (2014), Tchifulezi (2016),
we can point to the following characteristics
of the socio-family environment associated
with failure and dropping out of school as
particularly relevant:

o Low academic performance from the
socio-family group to which the student
belongs and their reference groups, be-
cause, according to Alves, Martins, Brito
and Almeida (2014) “the success or failu-
re of young people at school, as a dimen-
sion of human development, is conditio-
ned by the social contexts in which they
interact, such as peers, family and socie-
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ty” and although studies such as those
by Tomé, Camacho, Matos and Diniz
(2011) point to influences from the en-
vironment, they refer mainly to negative
influences;

« Weak sources of external influence
and motivation, because as Tom¢, Cama-
cho, Matos and Diniz (2011, p. 755) sta-
te, “during adolescence, young people’s
social horizons are broadened by their
peers, but their parents remain the main
source of support.” Braconnier and Mar-
celli (2000) reinforce this by stating that
young people’s success is influenced by
the family, because this is where a subs-
tantial part of social learning takes place;

o Lack of motivation to complete their
studies, due to a perceived lack of em-
ployment or greater employment oppor-
tunities for unskilled labor, devaluation
of academic diplomas or lack of recogni-
tion of academic merit. A study by Tor-
res (2014) indicates that young people
whose parents only have schooling equal
to or higher than the 3rd cycle of basic
education, approximately 50% have alre-
ady been held back, while young people
whose parents have completed secondary
or higher education, approximately 70
and 90% have never failed and Bordieu
(1986) said that “middle-class parents
generally invest in monitoring their chil-
dren’s schooling and facilitate access to
the cultural capital they need to succeed”
It would therefore be normal for them to
invest in their children’s future by inves-
ting in what has always worked for their
parents;

o Lack of stimulus from the environ-
ment, characterized by a lack of libra-
ries or media libraries, lack of programs
that encourage school engagement, thus
Queiroz (2012) concluded that families
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living in disadvantaged social contexts
who have good expectations are mid-
dle-class and lower-class families who,
although distant and uncommunicative
with schools, seek to revitalize the dis-
credit and revalue their identity, among
other things, by promoting schooling
for young people. We can see a degree of
connection between the lack of condi-
tions and the motivation to achieve a cer-
tain goal, which often turns out not to be
a very fruitful effort, since these, combi-
ned with the lack of conditions or infras-
tructures that promote access to school,
namely public transport, can become an
impediment;

o The existence of behaviors or charac-
teristics that encourage dropping out of
school, such as the existence of cheap
gaming parlors, or other attractions as-
sociated with the consumption of alcohol
and drugs without control, because as
Benavente (1990) tells us, the theory of
sociocultural handicap finds justification
for the degree of school success in the so-
cial class to which the student belongs.

It is essential that society today is increa-
singly aware of the problem of school failure
and dropout and how these factors negatively
affect the mental growth of a population. Most
of the problems related to these two phenome-
na are linked to a lack of motivation, the fact
that families have low incomes or economic
difficulties, poor relationships with the school
or maladjustment at school level, leading to a
series of antisocial behaviors.

Regarding the family/school relationship,
Chechia and Andrade (2017) state: “The scho-
ol needs to understand and accept the langua-
ge of the family, which is most often unedu-
cated and rudimentary, and the moment the
family and the school can understand and
accept each other, the relationship between
them will probably be successful” Formosi-

nho (1988) emphasizes the role of the family
in this process, stating that “extracurricular
factors have much more influence on school
success than school factors” (p. 180). There is
therefore a strong relationship between social
origin, which is determined by the cultural
and economic level of the family, and acade-
mic achievement.

Many studies, including those by Benaven-
te (1994), are unanimous in stating that what
is more decisive than the family’s economic
standard of living is its cultural level, as this is
a very important factor in the child’s develop-
ment at school. In this context, the school, by
being egalitarian and treating all young peo-
ple as equals, ignores the students’ differences.

According to Villas-Boas (2000) “one of
the factors that can help to reduce the cultural
discontinuity between some families and the
school is parent meetings.” The school is able
to compensate for the inequalities in “cultu-
ral” and academic capital that exist in families.
Indeed, as Gracio (1997, p.83) argues:

The differences in commitment related to
the cultural capital of families are not felt in
the same way throughout the various years
of schooling, so the influence of social ori-
gin decreases as you progress through the

schooling cycles, suggesting that there is an
increase in the effects of school socialization.

Parents’ social class and schooling influen-
ce their children’s school choices and students
with the best school results choose scienti-
fic areas and education, while students with
lower results attend technological courses.
Clearly, the social context experienced by the
individual will be their strong basis for making
decisions throughout their life, the individual
will prefer to stay where they feel most com-
fortable and what they are used to living with,
in this case, according to the influence of their
parents.

-



Itisalso very common for children to follow
the same profession as their parents, being
dragged along by the way they are guided and
educated from an early age and by their for-
mation of moral standards and values. The
fact that children usually follow what is ins-
tilled in them by their parents often becomes
a decision that is not made by the child and
can cause future frustrations if it doesn’t meet
their own needs. Family problems also have
a negative impact on children’s schooling.
Muniz (1993) states that “when the couple
doesn’t function properly, the child’s interests
are reabsorbed by family conflicts and the fe-
ars that derive from them and, therefore, the
ability to take an interest and face problems
and difficulties at school is diminished and
imbued with family problems””

Students often fail because they are trying to
increase their family’s income while they study,
and they drop out of school because they feel
that this way they can make it happen more
quickly. Families’ lifestyles, anxieties, economic
and even emotional needs are all causes that
need to be analyzed and looked at from a global
perspective, not just a local one.

Many students start a school day fasting or
with insufficient food, as a result of economic
shortages or lack of time. Sometimes food is
replaced, or put in second place, by valuing
more objects of modern technology or even
fashion, in which case there is a mindset that
doesn’t rationalize the expenses that are made.

However, the inability to meet the costs is
the first situation that arises in a context whe-
re there is a lack of resources. Compulsory
schooling becomes a way out, and even this
becomes difficult to achieve when it comes to
teaching materials, leaving the neediest fami-
lies out in the cold. In this situation, it is im-
portant to note that some regions have these
conditions for compulsory schooling, a con-
text that is completely different in many third
world countries, or in the most specific case,
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Angola, where there is no school transport,
school supplies are scarce, food is completely
the responsibility of the families, as is accom-
modation.

Thus, failure and dropping out of school
are also related to the lack of conditions expe-
rienced by deprived families, and it should be
noted that deprived families have little or no
time to give their children moral support and
encouragement, to the point where it is enti-
rely the student’s responsibility to make thin-
gs happen and get through a certain stage of
their education. On the other hand, we should
also note that, given this lack of conditions,
the distance traveled from home to school be-
comes a considerably negative factor, causing
tiredness and demotivation to go to school.

We have seen so far that the family plays a
very important role in students’ lives, and is a
factor to be taken into account when it comes
to failure and dropping out of school. Thus,
there are still some points to take into account
in this relationship, because, whether through
symbolic or material actions, the family plays a
decisive role in the students’ school career. Par-
dal (2000) agrees with this when he states that:

The family’s level of education affects aspira-
tions, choices and academic success. Fami-
lies with a high level of cultural capital give
their children orientations related to the
prestige and quality of a school diploma. On
the other hand, families with a low cultural
level instill in their children a perspective of
the near future, seeking to reduce costs and
acquire immediate income. They are unawa-
re (or unable) to see the benefits of school.

There is a relationship between parents’
educational qualifications, their occupation
and failure at school, which can be seen not
only in how well they do during their edu-
cation, but also in their choice of courses or
areas of training. We believe that the higher
the quality of the family environment, the gre-
ater the chance of development and success at
school.

DOI: https://doi.org/10.22533/at.ed.558572516045 n




A study carried out by Pozzobon, Mahen-
dra and Marin (2017) points out that “some
parents admitted to having significant difhi-
culties in relation to their children’s educa-
tion. They realize the importance of family
participation in school and believe that they
are at fault with their children in this regard”
While Benavente (1992) states that “families
have different attitudes towards the school de-
pending on how close their values are to those
conveyed by the school”

In general, socially disadvantaged fami-
lies are unfamiliar with the school and how
it works, they have a less than positive view
of it, they don't feel comfortable in a situation
where they have to go to school and therefore
don’t attend meetings very often. On the other
hand, in socially advantaged families, parents
follow their children’s schooling, keep them-
selves informed and talk to teachers, although
there has been some difference of opinion, in
that the more advantaged families have been
busier and therefore have little time to dedi-
cate to finding out about their student’s school
life. However, it is always extremely important
for the school to draw up and develop stra-
tegies to improve the participation of parents
and guardians in the school, in order to achie-
ve active participation and for both to move
forward in the construction of education.

We often see situations where students are
“handed over” to school at a young age and
families give teachers full responsibility for
their children’s education. The formation of
an individual begins with the family, extends
to the social environment and the school pro-
vides the appropriate knowledge to deal with
the various situations in society. That's why
it’s so important for families to be made awa-
re of the importance they have in the child’s
upbringing and education, in order to train
them as young people and adults in the future.

Filho and Araujo (2017, p. 25-27) distin-
guish social factors that are relevant to the is-
sue discussed here:

1) The lack of options when choosing vo-
cational training courses, which transla-
tes into a lack of interest or motivation,
because there is no link between the stu-
dent’s aspirations and the training they
have been subjected to;

2) Difficulty integrating into working life,
reflected in the school’s own lack of pre-
paration at the time the student leaves for
working life, caused by a social malad-
justment experienced within the school
climate;

3) The inappropriateness of the training
courses to the job market, which transla-
tes very easily into failure, as the student
sees no future in the training they are
doing and tends to give up;

4) Young people working early, young
people joining the job market early, with
different justifications and different life
prospects. Among many other things,
we can also mention social causes, such
as delinquency, drug use, early pregnan-
cy, family habits and customs, illnesses,
the social configuration motivated by the
economic and political situation and a
very important factor that has to do with
the parents’ way of life (going to the cou-
ntryside, raising livestock).

The involvement and accompaniment of
families at school and in school activities, the
establishment of contact with teachers and
class directors, is a fundamental premise and
a good indicator of the existence of family su-

pport.

.=



School factors

The school is a unit of complex rela-
tionships based on an educational context.
However, when we consult the literature, we
realize that there are various factors within
the school itself, which are at the root of scho-
ol failure, for example Benavente (1976) who
explains failure by the school’s inability to di-
fferentiate the ways of teaching according to
the student and their social background. Even
so, authors such as Perrenoud (2002) point to
the inconsistency, incoherence and planned
ineffectiveness of educational policies, as re-
flecting, among other dimensions involved,
a poor investment in resolving school failu-
re and only a change in the way it manifests
itself and warns that school principals and
staff are more concerned with preserving or
improving their position and managing their
organization than transforming pedagogical
practices with a view to guaranteeing school
success for all. Thus, “the combination of in-
dividual characteristics, their respective edu-
cational experiences, the clash between school
and family culture, or even the inadequacies
of other broader social and cultural factors,
makes the experience of failure highly proba-
ble” (Palacios, 2004).

According to Leite, Fernandes, Mouras and
Sampaio (2015), the absence of institutional
partnerships limits the school’s ability to col-
lectively diagnose and intervene in problems.
In this way, there is no way of getting to know
the community, there is no way of knowing
which problems are really common and se-
eking solutions for the benefit of all, because,
as Hespanha (2008) states, partnerships imply
a better knowledge of the reality where you
want to intervene and Formosinho (1997, p.
24) also points out that:
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The social problems of the community are
also the problems of the students as mem-
bers of that same community, and it is to this
extent that the school should be aware of
them, since the heterogeneity of the school
population and of the contexts in which the
school is inserted implies, in itself, profound
changes in the moral and social values of the
school.

Groups that find themselves in situations
of imminent risk tend to be inclined to avoid
taking responsibility for their actions, and in
the specific case of school failure, this leads
to a constant “blame game” between teachers,
families and students, which induces the
problem to persist and become increasingly
strong and evident, as can be seen in the va-
rious studies and research carried out by dif-
ferent authors. We call for awareness of the ac-
tive role of each person in the construction of
knowledge, in changing society, in implemen-
ting values and moral norms, and a joint sear-
ch for a solution to the problems experienced
individually, but suffered collectively, bearing
in mind that the future of the student who is
failing at school today will certainly be an un-
certain one, and the direction taken today by
the modernization that characterizes society
worldwide does not allow for uncertain futu-
res, leaving them socially excluded.

In addition, everything that is considered
to be the student’s malaise is considered to
be an indicator of school failure, because just
the fact that, once schooling is over, the abi-
lity to mobilize the knowledge acquired, the
curiosity or desire to achieve greater culture
is not triggered, already demonstrates that
education has not been fulfilled and quoting
Oliveira (2017) “in order to analyze the insti-
tutional dimension of school failure, it is also
necessary to understand to what extent the
focus of the school’s action is the student and
how the educational establishment realizes its
concern’, because when a student is labeled
as being good, they internalize this label and
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act in the way they are seen to, good students,
studious and deserving of the praise they re-
ceive, on the contrary, they also get feedback,
in other words, if they are labeled as bad stu-
dents, they tend to behave in the way that cha-
racterizes them as such: low grades, aggressi-
ve and destructive behavior, claiming within
himself that he is already a bad student, and
according to the national education council in
Brasilia (2017, p. 6) “the curriculum is always
moldable and its development flexible and ne-
cessarily differentiated according to the lear-
ning contexts and the actors present (...)".

We can understand that the school, with
all its technical and structural apparatus, its
management (administrative and curricular),
pedagogy adopted, teacher training, ways of
intervening with the student and the surroun-
ding environment, can influence a weak level
of competitiveness, indicating a low level of
effort and bringing with it demotivation, often
translated into a lack of encouragement.

When we talk about school and its rela-
tionship with underachievement and dropout,
we quickly come to look directly at the rela-
tionship between teacher and student. This is
because the two are the main players in the te-
aching and learning process, and the school is
the place and the means for the two individuals
to meet. But the school ends up playing an im-
portant and even responsible role in this pro-
cess, because it has the duty to create the struc-
tures and means that will optimize learning.

Marisa Alves (2009) highlighted the “tea-
cher effect” in the production of school success,
also pointing out that it is a decisive factor in
the transformation of the student. The author
also highlights the importance of the teacher in
contributing to school success, working toge-
ther with the student and the family.

The teacher needs to be able to establish
school equity by rectifying language and, in
turn, changing communication relationships,
reducing linguistic misunderstandings and
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minimizing failure through the teacher. Alves
(2009) argues that “in the opinion of the
students, the teacher-student relationship
and the teacher’s expectations are associated
with school (in)success.” In studies on school
failure, the teacher is always pointed out as the
link that creates a balance, the conductor of the
relationship created between the two. In this
way, the teacher also needs to be so committed
and dedicated as to be able to captivate the
students and transmit positive ideas about what
he or she thinks of the process in question.

Cortesao and Torres (1994) believe that the
teacher’s belief in the students’ chances of suc-
cess is important, as they argue that “teachers
who don't believe transmit their disbelief,
even if unintentionally.” Belief/disbelief in the
student’s potential, especially in those who are
socially disadvantaged and who have little or
no family support, becomes very important,
as it will be the basis of their emotional and
moral support and will give them the streng-
th to continue, we call this phenomenon the
Pygmalion effect, named by Robert Rosenthal
and Lenore Jacobson (Oliveira, 2007, pp. The
Pygmalion effect is considered positive from
a dualistic point of view, i.e. there needs to be
a reciprocal positive expectation between tea-
cher and student. This expectation of success
can be self-expectation (when it comes from
the individual themselves in relation to their
own success) or an external expectation of
what success might be. However, Rosenthal
and Jacobson considered 1.Q. for academic
achievement and student behavior as varia-
bles to be taken into account, but in the initial
idea, the teacher is the Pygmalion of the scho-
ol, being the communicator of expectations
that shape student behavior.

However, it is important not to assume
straight away that a particular factor is respon-
sible for a particular phenomenon, as they are
highly variable and have multidirectional cau-
sal relationships. Costa (2008, p.94) states that:
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The presentations about school failure are
not clearly assumed by any of the actors to
be the result of pedagogical and/or organi-
zational causes, which, at the level of the te-
achers, translates into a lack of questioning
of their practices, of their actions, since they
are not involved in the problem.

Pires (1988), Fernandes (1991) and For-
mosinho (1991) mention the school as being
responsible for school failure, referring to a
number of factors, including the type of cou-
rses and curricula, the structure and methods
of assessment, the way students are grouped,
and the scientific and pedagogical preparation
of teachers. Paulo Freire (1970, p. 68) in his
work Pedagogy of the Oppressed, stated that:
“between remaining because he disappears,
in a kind of dying to live, and disappearing
through and in the imposition of his presen-
ce, the ‘banking’ educator chooses the second
hypothesis.” From this we can see that when
education is imposed, there is no significant
development or change, and there remains a
void in the being who is “educated”, because in
fact theoretical knowledge is instilled in him
that has nothing to do with his reality and that
the student cannot identify with.

However, students are not all the same, as
Benavente and Correia (1980, p.20) state: “it is
important to emphasize that it is the school’s
responsibility to be proactive and to ensure
that there is variety and pedagogical distinc-
tion™

In the 1970s, Bordieu and Passeron stated
that schools can only reproduce social inequa-
lities by favoring the advantaged, and we are
still struggling with the same problem today.
Public education policies should focus more
on processes than on results.

On the other hand, let’s also talk about the
conditions of the school’s own infrastructure,
which, because of its purpose, needs to be at-
tractive, have structures and conditions that
respond to the needs of the students, even as a
matter of inclusion, and in the era in which we
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live, we can’t have a school that doesn’t have a
library, whether it's virtual or more traditio-
nal, space for sports, a psycho-pedagogical
support office and even the promotion of co-
existence and social exchanges. A school that
provides the conditions mentioned here will
certainly promote greater student adherence
and permanence, making it the ideal place
to motivate, develop skills and provide equal
opportunities for users.

We came to the conclusion that, accor-
ding to the theoretical framework we found,
some of the factors behind school failure and
dropout are: 1) The schools inability to di-
fferentiate the ways of teaching according to
the student and their social background; 2)
The incoherence and ineffectiveness of educa-
tional policies; 3) The cultural clash between
family and school; 4) The lack of institutio-
nal partnerships; 5) The student’s unease at
school, caused by various situations; 6) Poor
teacher-student relationships and low expec-
tations of each other; 7) Lack of confidence in
the development and intellectual abilities of
students; 8) Deficiencies in school facilities; 9)
Ineffective assessment structure and methods,
ways of grouping students, scientific and pe-
dagogical preparation of teachers; 10) Redu-
ced connection to the family and the surrou-
nding environment; 11) Lack of attention to
individual and social needs.

Individual factors

Benavente (1980) refers to the innate abili-
ties of each student, because in his view, “it is
the student himself and his IQ that determi-
ne failure or success at school, understanding
the aptitudes of students in the talent, or lack
thereof, for studies and the relationship with
academic performance” But he also states
that “not all children learn for the same rea-
sons, nor at the same time, nor in the same
way” (1980, p.64). Peixoto (1999, p. 130) also
indicates intellectual level as an aspect linked
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to school failure, when he says that “as we
move from high to low intellectual level, the
percentage of subjects with zero failures de-
creases’, adding self-esteem and referring to
it as another aspect related to failure. When
there is nothing to achieve, the objectives are
not well defined and the means to be used are
not identified, the student wanders around
and cannot see what is around them and the
opportunities they have in their hands, this
leads to low self-esteem and they easily feel
demotivated and disgusted, consequently le-
ading to failure. Failure, in turn, is halfway to
dropping out of school. The items described
above are interconnected, and one can lead to
another and thus both lead to dropping out of
school, but there is not necessarily a logic to
their sequence.

Motivation, whether extrinsic or intrinsic,
brings about major changes in the student
and leads them to set goals and look for ways
to achieve them, because they can look for
ways and strategies for significant change on
their own. Often, the awareness of a certain
situation experienced by the family, if they
are socially disadvantaged, leads to intrinsic
motivation, which translates into the desire to
overcome barriers, succeed in life and get the
family out of the bad situation they are in.

According to Muiiz (1982), there are typical
behaviors observed in the family environment
of students who, in general, will be unsuccess-
ful. They are seen as confused, lazy, distracted,
unable to concentrate on the tasks they have
to perform, lacking interest and responsibility
and always attributing their failure to others.

According to Elizabeth Musterberg (1980),
students with serious learning problems show
the following types of behavior: 1) Restless-
ness: hyperactivity, distraction; 2) Low frus-
tration tolerance: inability to accept failure or
criticism; 3) Irritability: little inner control,
impulsiveness; 4) Anxiety: tension, embar-
rassment; 5) Retreat: passivity, apathy, depres-
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sion; 6) Aggressiveness: destructive behavior
towards others; 7) Constant attention-se-
eking: absorbent, controlling, impertinent;
8) Rebelliousness: defiance of authority, lack
of cooperation; 9) Somatic disorders: ner-
vous gestures, headaches, stomachaches, tics,
drumming with fingers, tapping feet, curling
hair; 10) Schizoid behaviour: going unnoti-
ced, talking to oneself, weak and disorganized
contact with reality, strange behaviour; 11)
Delinquent behaviour: stealing, setting fires.

These are identified as the main behaviors
that cause serious learning problems and can
lead to failure and possibly school dropout.
In a quick and summarized analysis, it can
be seen that these behaviors, characterized
as antisocial, appear in most cases of failure
and dropping out of school, because, in fact,
there is already a tendency not to participate
in school activities which, together with the
symptoms, gives the student sufficient reason
not to attend school anymore.

In addition, Elizabeth Musterberg (1980)
points out the following as characteristics of
situations considered to be temporary: 1) The
student shows distress and disgust at their poor
academic performance; 2) They show depres-
sive symptoms, but actively try to solve the
problem; 3) They ask for help and are eager to
take advantage of it; 4) There are alternations
in their performance, characterized by small
improvements, followed by relapses. In gene-
ral, when a student shows these symptoms, it
means that they are not yet rigidly structured,
because they give in at certain times.

An alarming situation is indicated when the
student’s behavior tends to have the following
characteristics: 1) The student tries to cover up
their poor performance, not expressing distress
or displeasure; 2) They look for all kinds of jus-
tifications which are generally not appropriate
to reality; 3) They seem to be unaware of their
difficulties, nor do they judge them responsi-
bly, they don’t know what tasks or work to do,
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or how to do them; 4) They don’t look for so-
lutions, nor do they ask for help, and if they do
get it they refuse to accept it, always taking a
negative attitude towards any school work or
request; 5) There are no signs of improvement,
but rather they face a permanent situation with
slight variations.

Filho and Aratjo (2017, pp. 25-27) also
point to internal factors as indicators of unde-
rachievement and school dropout: 1) Failure:
seen as a necessary evil, but which happens
most of the time when it is extremely neces-
sary. In Angola, for example, it can be un-
derstood that the new education system was
created to eliminate this, but there are some
important premises that we believe were not
taken into account when designing the system;
2) Exam results: the tendency is to use exams
as the main indicator of school success. In An-
gola, for example, continuous assessments are
carried out during lessons, but the exam result
will have the greatest weight in the final score.
And so a bad exam result is a strong cause of
failure; 3) Being behind at school: this causes a
correlation between age and the class attended
by the student, and being behind at school de-
lays the whole process of education from an
early age. In this way, the student will always
fall out of line in subsequent classes and the
difference in age makes socializing with other
classmates less healthy; 4) Absenteeism: the
result of dislike of school, or of some rele-
vant factor linked directly or indirectly to the
student; 5) Dropping out: in general terms, it
reflects the rejection of school by those who
feel excluded from it for many reasons; 6) Per-
sonal feelings: the self-image of failure that
everyday life helps to build and which often
precedes any of the causes mentioned above.

Thus, all the phenomena and players men-
tioned and observed here do not act separa-
tely, and one alone can be a sufficient cause,
but they are usually always accompanied by
others that are equally relevant. Educating

young people for academic training will not
only be a solution for the individual’s life as
such, but also for the lives of those who live
with them, preventing them from behaving
inappropriately in society.

We can understand that student failure de-
pends on a number of factors, namely: 1) Low
self-esteem; 2) Substance abuse; 3) Behavioral
problems; 4) School demotivation; 5) Lack of
school ambitions; 6) School absenteeism; 7)
Attraction to the world of work; 8) Indiscipli-
ne; 9) Learning difficulties; 10) Health diffi-
culties; 11) Low performance in mother ton-
gue and mathematics; 12) Early motherhood/
paternity; 13) Crime.

STRATEGIES FOR OVERCOMING
SCHOOL FAILURE AND DROPOUT

The factors described above influence
failure and dropping out of school, some of
which can be a major influence on their own
and others which act together. The subject of
failure and dropping out of school has been
studied extensively, as have the consequences
of these two phenomena, which are logically
part of a diverse range of factors.

Pozzobon, Mahendra and Marin (2017)
state:

It is therefore important to encourage stu-
dents to seek growth, to try again, and te-
achers to seek out new technologies and
information. We want a school that values
multiple skills and abilities and that works
closely with families to strengthen their go-
als for the healthy development of the citi-
zenship of the new generations.

In this context, it's common to say that we
can’t talk about a problem without pointing
to solutions. So, below, we can look at some
strategies, from a general point of view, to take
into account in order to combat school failu-
re and dropout, although we can intervene in
both phenomena separately.
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Strategies for overcoming school failure

Promoting and ensuring success at school
for young people is an important task, and for
this to happen, the role of parents, teachers
and psychologists is crucial in the choices of
school path and the options to be followed
by students at the end of basic education.
When students are underachieving, action
must be taken to promote success, but their
environment must be taken into account, as
it alone cannot overcome their situation. The
following are strategies that can be used to ad-
dress this phenomenon:

o Identifying students who are weak in
terms of academic performance and being
helped by teachers to read or identify their
successes and failures, more in terms of
method and school workload than their
cognitive ability, will help them to over-
come their weaknesses or limitations, as
Almeida et al. (2008, p.175) state that “ob-
viously, by emphasizing effort, students
end up learning to value the appropriate
use of learning strategies, which are alwa-
ys necessary in any learning and academic
achievement situation”

« Constant flexibilization and reorgani-
zation of the curriculum, as Benavente
(2001, p.114) points out, “the flexibiliza-
tion of curricula, adapting them to the
needs of the students”, while Silva (2003,
p.181) states that it is “urgent to reorga-
nize the curriculum and adapt the asses-
sment to the curriculum”.

» Promoting pedagogical quality and
human quality, i.e. the pedagogical rela-
tionship of what we achieve within the
school and classroom. UNESCO, (2014)
“(...) teachers should not take responsi-
bility alone”. This report also shows that
they only succeed if they excel in the ri-
ght context, with well-designed curricula
and assessment strategies that enhance
teaching and learning.
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« Reducing the number of students per
class, giving the teacher the opportunity
for greater group and personal interac-
tion and attention to individual needs,
although some independence in terms of
study is already evident in certain classes
(for example, in the second cycle).

Strategies for overcoming

school dropout

Support and encouragement for students,
from teachers in terms of disciplinary rein-
forcement and, above all, greater support and
encouragement from parents, as Soares, Fer-
nandes, Nobrega and Nicolella (2015, p. 770)
state “(...) family mediation is very important
in cases of dropout, as the importance that the
family attaches to education can be decisive
in ensuring the continuity of studies (...).” As
Costa (2008, p. 54) says, “beyond this core of
causes and solutions lies the school, both in its
pedagogical and organizational aspects.”

The school must act from a social point of
view, together with the families, because, as Al-
ves (2009, p.51) states, “affection and help are
the basis for transforming students who are
underachieving in order to positively reverse
their situation” In addition, the results of an
intervention showed an important perspective:

(...) that through involvement, parents can
find new paths for the trajectory of their
children’s school life, and discover that scho-
ol failure can be reduced, and school can
have another meaning for the family and the
student, be respected and considered impor-

tant for their child’s personal and social ful-
fillment. (Chechia & Andrade, 2017, p. 112)

The creation of physical conditions in
schools, such as laboratories, gymnasiums,
libraries and a whole set of conditions that
are fundamental to the effective success of
students, is of the utmost importance. There
is an urgent need to create a concept of a com-
plete school, which has all the conditions for
a global and full education with equal oppor-
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tunities and, on the other hand, the creation
of properly organized spaces for students to
dedicate themselves to cultural, sporting and
vocational training activities, which seek out
their deepest vocations, thus combating the
formal atmosphere in schools.

However, it’s not always easy to achieve the
objectives proposed by the school, idealized
by political models, and adapt to society, but
we need to take into account the formation of
the individual of tomorrow and the society we
want to have in the future, the one to which
our descendants will belong, and for this rea-
son, projects have been created to participate
in and elevate the educational system. Among
others, we can mention the TurmaMais Pro-
ject (2013), whose main objective is to crea-
te organizational and pedagogical conditions
that lead to an effective improvement in stu-
dents’ learning and school results, focusing on
preventing school failure in basic education.
They advocate immediate intervention by
educational agents at the first signs of student
disinterest in school, which is a preventive in-
tervention.

In the literature consulted, the school is
highlighted as the main educational agent
that must take measures to prevent failu-
re and school dropout. In fact, according to
Silva (2015, p. 11), after an investigation that
identified factors for school dropout, “scho-
ols should draw up a suitable project for their
own students and not follow ready-made mo-
dels (...)” In this context, it is considered ex-
tremely important to rethink and reorganize
the school in order to take into account the
commitment and total involvement of the stu-
dents, the delivery of society and the unders-
tanding of the knowledge acquired as mecha-
nisms for change, a lever for development and
social equality. Sharing the same position, So-
ares, Fernandes, Nobrega and Nicolella (2015,
p. 770) argue that “there needs to be specific
programs and projects for each school, which
increase the interest and motivation of young
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people at risk of dropping out (...)” and, there-
fore, Filho and Aradjo (2017, p. 45) also point
out ways of combating failure and dropping
out of school:

A change that is not simply a passive adap-
tation, but one that seeks to find its own
place in the construction of something new,
allowing for the expansion of human poten-
tial and the emancipation of the collective,
looking in all directions and dimensions
- historical, cognitive, social, affective and
cultural.

Creating ways of coping from the perspec-
tive of the system, the school and the indi-
vidual, capable of alleviating the causes that
lead to overcoming difficulties in order to
reduce school dropout, are discussions that
could indicate this phenomenon.

However, for Filho and Aratjo (2017, p.
45), “it is essential that educators use their
methodologies to teach beyond what is ne-
cessary for the completion of education and
age and class adequacy.” However, Silva (2015,
p. 11) states that “Teachers, together with the
pedagogical team, should always be updating
their knowledge and teaching methods (...)”

Pozzobon, Mahendra and Marin (2017),
when carrying out research into school failu-
re, in which 58 teachers participated, conclu-
ded that “..the majority of teachers surveyed
consider the existence of school recovery pro-
grams to be necessary and even beneficial, but
they do not evaluate the conditions in which
these programs are developed very positively”
Silva (2015, p.11) corroborates the same idea,
in that he recommends a “contextualized cur-
riculum that gives more meaning to learning”
as a way of improving students’ performance
at school and reducing failure and dropout.

Of course, we will always have to deal with
cases of underachievement and dropping out
of school, but the aim is to create ways of in-
creasingly eliminating these phenomena and
creating a society in which all individuals have
equal treatment and opportunities. It is also
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important to pay attention to each particu-
lar case , such as the type of society, its habits
and customs, its constitution, way of life, the
way it views school attendance, among other
aspects, and to work towards promoting pro-
ductive involvement between family, school,
student and the surrounding environment.

SCHOOL FAILURE AND
DROPOUT IN ANGOLA

THE EDUCATION SYSTEM OF
THE REPUBLIC OF ANGOLA

The Basic Law of the Education and Tea-
ching System, no. 17/16 of October 7, 2016,
is the document that establishes the general
principles and bases of the education and tea-
ching system. In its first point, Chapter I, Ar-
ticle 2, it defines education as “a planned and
systematized process of teaching and learning,
which aims to fully prepare the individual for
the demands of individual and collective life”
In point three, it also states that:

The Education and Teaching System is the
set of structures, modalities and educational
institutions through which the educational
process is carried out, aimed at the harmo-
nious and integral formation of the indivi-
dual, with a view to building a free, demo-
cratic society, based on the rule of law, peace
and social progress.

Article 4 defines the purposes of the edu-
cation and teaching system, among others, as
the following:

b) to ensure the acquisition of knowledge
and skills necessary for adequate and effecti-
ve participation in individual and collective
life.

¢) to train individuals capable of unders-
tanding national, regional and international
problems in a critical, constructive and in-
novative way, so that they can actively parti-
cipate in society in the light of demographic
principles.

Chapter II sets out the general principles of
the education and teaching system, and Arti-
cle 9 (Universality) states that:

the education system is universal, so that
all individuals have equal rights to access,
attend and succeed in school at the various
levels of education, provided that the criteria
of each education subsystem are observed,
ensuring social inclusion and equal oppor-
tunities and fairness, as well as the prohibi-
tion of any form of discrimination.

Article 10 (Democracy) states:

the education and teaching system is demo-
cratic in nature, so that, without any distinc-
tion, all individuals directly involved in the
teaching and learning process, as agents of
education or partners, have the right to par-
ticipate in the organization and management
of structures, modalities and institutions re-
lated to education, under the terms to be re-
gulated for each education subsystem.

In Article 11 (Gratuity), the third point
states that “payments for enrolment, class at-
tendance, school materials and other charges
in the second cycle of secondary and higher
education are the responsibility of parents
and guardians or of the students themselves,
in the case of adults”, while in Article 12, the
first point states that “compulsory education
translates into the duty of the state, society, fa-
milies and companies to ensure and promote
access to and attendance at the education and
teaching system for all individuals of school
age”.

Chapter III presents the organization of the
education and teaching system. Thus, the first
section, in its article 17 (structure), point two
establishes in paragraph b) the general educa-
tion subsystem and in point three paragraph
c) secondary education, which is the field of
action of this investigation. Article 33 defines
the following specific objectives for the se-
cond cycle of general secondary education:
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a) Ensure solid, in-depth training in a parti-
cular area of knowledge;

b) To prepare students for entry into the hi-
gher education subsystem or for vocational
training and integration into working life;

¢) Develop a world view based on philoso-
phical, logical and abstract thinking and the
ability to evaluate the application of scienti-
fic models in solving practical problems;

d) To encourage the acquisition and applica-
tion of increasingly in-depth knowledge, ba-
sed on study, critical reflection, observation
and experimentation;

e) To consolidate patriotic, moral and civic
values, developing a spirit of participation
and involvement in social life;

t) Developing practical experiences to stren-
gthen the mechanisms for bringing the
school and the community closer together,
boosting the school’s innovative and inter-
ventionist role;

g) Encourage the orientation and vocational
training of young people, through technical
and technological preparation, with a view
to entering the world of work.

Chapter V, on human, material and finan-
cial resources, Article 95 (education and tea-
ching staff), in its second point, states that:

In order to carry out their duties, teachers
and other education and teaching staft are
required to be of good moral and civic cha-
racter and integrity, to have a sense of patrio-
tism, to constantly improve their technical,
scientific and professional skills, to dedicate
themselves exclusively and on a full-time
basis, and to meet other requirements under
the terms to be regulated in the respective
career statutes.

In chapter VI, on the administration and
management of education and teaching sys-
tems, in article 105 (curricula, study plans,
study programs and school textbooks), the
first point states: “curricula, study plans and

study programs and school textbooks for pre-
-school education, primary education and se-
condary education have a national character
and are compulsory under the terms to be
approved by the holder of executive power.”
Article 106 (vocational and professional gui-
dance), in points two and three, states:

vocational and professional guidance is ba-
sed on knowledge of the aspirations and abi-
lities of learners and the particularities of the
social environment and the labor market, as
well as the priorities of political, economic,
social and cultural development; vocational
and professional guidance is provided in
each educational institution and all levels of
the education and teaching system, through
curricular and extracurricular activities and
other services.

Characterization of the
phenomena in Angola

With a view to expanding education to all
areas, reducing the illiteracy rate and eradica-
ting poverty, the government of the Republic
of Angola adopted the “Education for All”
program and in the opening speech of the
2014 report, the then Minister of Education,
Dr. Pinda Simao (2014, p. 5) stated:

the angolan state’s political commitment to
quality education for all dates back to March
1990, at the world conference on education
for all held in Jomtien (Thailand), which
adopted the World Declaration on Educa-
tion for All: Meeting Basic Learning Needs
(o).

With this in mind, the Education for All
program has six main objectives. The sixth ob-
jective is to “Improve all qualitative aspects of
education, guaranteeing recognized and mea-
surable learning results, especially in reading,
writing, calculation and practical skills essen-
tial to life” In this way, the educational reform
was implemented in Angola, comprising three
distinct phases: experimentation, generaliza-
tion and evaluation, also leading to a commit-
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ment to teacher training with the opening of
primary schools and higher education schools
. In this context, the implementation of lite-
racy and school acceleration followed, as an
incentive to catch up on school delays. At the
end of this report, it is recommended, among
other things, that teacher training programs
be improved, and that learning be re-evalua-
ted in order to strengthen indicators of quality
and results and the effectiveness of the educa-
tion system.

As part of the 1st Colloquium on the the-
me “The inclusion of social work in education
in Angola”, Angolan social worker Paulo Cus-
todio (2010, p. 2) stated that “the causes of
school failure have to do with the precarious
conditions that schools provide, the social
conditions of families and the poor commit-
ment of students to the teaching and learning
process.”

In an investigation carried out by Paula Vi-
soleta Tchifulezi (2016), as part of her master’s
degree in Education Management and Admi-
nistration, in June 2016, the author presents
the problem of school dropout in Benguela
schools, under a descriptive-exploratory type
of research, based on observation, recording,
analysis and correlation of facts. Three scho-
ols with very similar characteristics were
analyzed from the point of view of their loca-
tion and educational agents, concluding that
“there is a list of causes of dropout identified,
which is divided into two specific points: pro-
blems of integration, family and accessibility.
In the end, he suggests five points for action,
including:

o There should be early identification of
individual difficulties and the adoption
of global prevention strategies at school,
as these are the best methods for redu-
cing the rate of early school leavers;

 The teaching/learning process should
be adapted to the level, characteristics
and difficulties of the students in order to
allow them to adapt actively and produc-
tively in the teaching and learning pro-
cess;

« Studentlearning and motivation could
be improved by making more teaching
materials (e.g. computers, books, videos,
magazines, newspapers, etc.) available in
sufficient numbers.

Enés Eyanga (n.d., p. 3) also reflects on
school dropout in Angola, diagnosing the
causes and consequences and proposing me-
asures to minimize this phenomenon. The
main causes are:

Difficulty in assimilating curriculum con-
tent, incorrect assessment; lack of profes-
sional ethics and deontology on the part of
teachers; family issues (divorce, financial di-
fliculties, excessive savings, large numbers of
children, early pregnancy, early marriages);
the use of alcohol and drugs, encouraging
early entry into the world of work and mo-
ney; difficulty in dealing with conflicts that
arise at school, such as: rejection by peers,
for some physical or even personality traits;
lack of support from parents and guardians;
lack of incentives from teachers and difficul-
ty in assimilating curriculum content.

The same author points to the following as
possible consequences: the poor development
of society, an increase in juvenile delinquen-
cy, a lack of job opportunities, the breakdown
of families, risky and often undignified work,
an increase in youth prostitution and con-
sequently a relevant factor in the increase in
HIV-AIDS cases, an increase in poverty and
wages that do not meet basic needs.

Ana Paula Inés (2015), the then Secretary
of State for Education, at the opening of a
seminar to raise awareness about the role of
education in preventing and responding to
emergencies, pointed to social and cultural
factors as causes of school dropout.
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Abordagem morfossintactica do imperativo nos media tele-

visivos angolanos

Resumo

Este artigo examina o uso do modo impe-
rativo nos media televisivos de Angola em
contraste com a norma-padrao europeia.
O trabalho da énfase, assim, aos aspectos
em gue o uso do imperativo se afasta gra-
dativamente do convencional no portu-
gués padrao europeu. Com maior realce
a abordagem qualitativa, o estudo fez re-
curso ao método comparativo, bem como
a pesquisa descritiva. Foram gravados,
transcritos e explicados, a luz da morfos-
sintaxe, enunciados orais, proferidos por
distintos falantes nos media televisivos de
Angola. Os dados indicam uma tendén-
cia de as formas vistas como desviantes
se tornarem mais recorrentes, sendo usa-
das quer por pessoas que desconhecem
o funcionamento da lingua quer por pes-
soas com consideraveis niveis de conheci-
mento linguistico.

Palavras-chave: Modo Imperativo, Mor-
fossintaxe, Variagao, Norma e Media Tele-
visivos Angolanos.

Betuel Vunda José Tomé

Kitetu

Kamukanda kaka kazambula ukexilu wa
kituminu mu mitelembe ya italela kanga
ya Ngola, mukudixa ni ijika ya elopa. Oki-
kalakalu kitumbikisa ukexilu yo udison-
dolokesa Iwofelelwofele muzwelelu wa Ki-
tuminu kya Kkijila kya ukexilu wa phutu. Ni
utumbikisu uzwelelu wa kijingu, ulongelu
ulondekesa masunga a kudifanganesa ni
kuzambula kwa kusosa. Esete, esoneka
anga etetulwila, mukudifangana kwa
molofologiya ni sintakeze, oyambelu ya
kuzwela, yatange kunzungule ya azwedi
mu mitelembe ya italela kanga ya Ngola.
Oyizwelelu ilondekesa okwila ukexilu wa-
talesa okwila kiwafamena osanzuune din-
gi, mukwila ozwela kwala athu yo afikikila
okwila kyejiya ijila ya dizwi, mba na kwa
athu atalesa okwila ijiya kyambote ijila ya
lingwistika.

Maba Angunji: Ukexilu wa kituminu, Mo-

lofologiya ni Sintakeze, Dihanda, Kijila, Mi-
telembe ya Italela Kanga ya akwa Ngola
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Abstract

This article contrastively analyzes the use
of the imperative mood in Angolan tele-
vision media and the European standard
norm. The research emphasizes the as-
pects in which the use of the imperative
gradually moves away from the conven-
tional in standard European Portuguese.
Essentially with a qualitative approach,
the study used the comparative method,
as well as descriptive research. Oral utte-
rances were recorded, transcribed and
explained in the light of morphosyntax,
uttered by different speakers in the An-
golan television media. The obtained data
show a clear tendency for the forms seen
as deviant to become more recurrent,
being used either by people who do not
know how the language works or by pe-
ople with considerable levels of linguistic
knowledge.

Keywords: Imperative Mood, Morphosyn-

tax, Variation, Norm, and Angolan Televi-
sion Media.
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l.Introducao

O presente artigo, cujo titulo é
“Abordagem Morfossintactica do Impe-
rativo nos Media Televisivos Angolanos”,
examina o emprego do modo imperativo
no portugués falado em Angola, descre-
vendo estruturas frasicas produzidas nos
media televisivos do Pais, tendo como re-
feréncia a norma-padrao europeia, a nor-
ma de que Angola se serve.

O trabalho da énfase aos aspec-
tos em que o uso do imperativo se afasta
gradativamente do convencional no por-
tugués padrao europeu, havendo, deste
modo, uma tendéncia de as formas vistas
como desviantes se tornarem mais recor-
rentes, sendo usadas quer por pessoas
gue desconhecem o funcionamento da
lingua quer por pessoas com considera-
veis niveis de conhecimento linguistico.

Seguindo essa linha de orientacao,
considerou-se o uso do modo imperativo
nas suas duas variantes: as formas asso-
ciadas ao presente do indicativo e as for-
mas associadas ao presente do conjunti-
VO, EmM um corpus constituido a partir dos
pronunciamentos dos jornalistas e das in-
tervencdes dos diferentes interlocutores,
em situacdes discursivas que envolvem
O imperativo negativo, o imperativo da 3.2
pessoa do plural e a conformidade entre
O imperativo e as formas de tratamento
genéricas como tu, vocé, o senhor / a se-
Nnhora, pois sao nesses aspectos em que
se notam divergéncias entre a tradicao
gramatical e o emprego do imperativo na
lingua falada por um numero expressivo
de angolanos.
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2.Metodologia

Com o propodsito de se realizar esta
investigacao, fez-se necessario gravar e
anotar enunciados proferidos nos media
televisivos angolanos e analisar o empre-
go do modo imperativo nesta realidade.
Optou-se pelo método comparativo que
permitiu ressaltar as diferencas morfos-
sintacticas do imperativo no portugués
falado em Angola e na norma-padrao eu-
ropeia. Pautou-se por uma abordagem
qualitativa uma vez que houve a necessi-
dade de se descrever os dados colhidos.

Fez-se a listagem de um corpus oral
gravado aleatoriamente em um aparelho
digital, a partir de programas televisivos,
composto por um numero de enunciados
possiveis em razao da limitagao temporal
e da matriz morfossintactica, todavia, de-
pois da transcricao das amostras gravadas,
o referido corpus serviu para o propdsito
inicial do trabalho: descricdes, compara-
¢coes, generalizacdes e hipodteses teodricas.

3.0 imperativo no Portugués Eu-
ropeu

Ao entrar em contacto com diferen-
tes gramaticas, verifica-se que a aborda-
gem dada ao imperativo, na maior parte
das obras, € pouco pormenorizada. Por
conseguinte, expde-se a seguir extractos
sobre o modo imperativo, retirados de al-
gumas gramaticas para se compreender,
da melhor forma, os aspectos relaciona-
dos com as formas imperativas na tradi-
¢ao gramatical do portugués.

Deixando de parte a forma negativa,
de uma forma muito sintética, Figueiredo
(1999) afirma que “no modo imperativo

afirma-se imperiosamente: toma cuida-
do!” (p.73). Nesta linha de pensamento, o
autor considera apenas as formas da se-
gunda pessoa, singular e plural, em frases
afirmativas, como se vé nos seus exemplos
no paradigma de flexao verbal (“aplaudir —
aplaude tu e aplaudi vos”).

Por seu turno, Dias (2010) afirma
qgue “o imperativo serve para exprimir or-
dem, preceito, exortacao, peticao, desejo,
permissao e uma concessao” (p. 97). No-
ta-se aqui, diferentemente de Figueiredo,
mMais nuances semantico-pragmaticas
para a nogao do modo em questao. O au-
tor refere ainda que o imperativo “nao se
emprega em oracdes negativas; € substi-
tuido entao pelo presente do conjuntivo”
(p- 9L

Borregana (2003), assemelhando-
-se a ideia de Dias, diz que o imperativo
“‘exprime uma accao apresentada como
uma ordem, uma exortagao, um pedido.
Lava-te, rapaz! Lavai-vos, rapazes!” (p.121).

O fildlogo realgca também que “a
mesma funcao apelativa exprime-se por
meio do conjuntivo, sobretudo nos casos
em gue a ordem é negativa ou o sujeito é
da 3.2 pessoa ou equivalente: Nao facam
isso! Vocés, saiam daqui! Senhores, déem-
-me licenca. V.as Ex.as, entrem. Leve daqui
estas cartas. Deixe-se disso. " (121).

Na sua obra intitulada “Moderna
Gramatica Portuguesa”, Bechara (2006),
na mesma linha de pensamento dos au-
tores referenciados nos paragrafos ante-
riores, conceitua imperativo como sendo
o0 modo que “expressa a posicao do falan-
te em relacao a um acto que se exige do
agente” (p. 232).
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Ainda segundo Bechara (2006), “o
modo conjuntivo ocorre normalmente
nas oracdes imperativas negativas e afir-
mativas (nestas Ultimas com excepc¢ao da
2.2 pessoa do singular e plural): “Nao em-
prestes, nao disputes, nao maldigas e nao
teras de arrepender-te”. “Nao desengane-
Mos os tolos se Nnao queremos ter inume-
raveis inimigos”. “Louvemos a quem nos
louva para abonarmos o seu testemunho”
(p. 237).

Enfim, o modo imperativo exprime
pedido, ordem, exortacao, desejo, conse-
Iho, convite, instrucao e emprega-se com
O objectivo de incitar ou estimular o in-
terlocutor a realizar a acgao representada
pelo verbo. Este modo apresenta duas for-
mas: a afirmativa e a negativa, formadas e
conjugadas de maneira especifica, como
se observa logo a seguir.

3.1.Formacao do imperativo

No modo imperativo nao existe a
primeira pessoa do singular, eu, porque €
empregue para o falante dirigir-se a um
interlocutor, por isso s6 € conjugado nas
pessoas que indicam aquele a quem se
fala — 2.2 do singular e do plural, 3.2 do sin-
gular e do plural e 12 do plural (ha qual o
falante faz parte).

Como se constatou no ponto ante-
rior, no geral, as gramaticas da lingua por-
tuguesa sao condizentes em considerar
gue o imperativo, em portugués, apenas
possui formas proéprias para a segunda
pessoa (“tu”, singular e “vos”, plural). Com
efeito, quando se trata da primeira pessoa
(“ndés”, plural) ou da forma de tratamento
de 32 pessoa (“vocé / vocés”), usa-se a fle-
xao do presente do conjuntivo, usando-a
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também na forma negativa do imperativo
em todas as pessoas.

Por outras palavras, o imperativo
afirmativo, na segunda pessoa (tu e vos),
forma-se a partir do presente do indicati-
VO, suprimindo-se o -s.

Por exemplo: Fica em casa! Ficaiem
casa! Exceptua-se, para este caso, o verbo
ser, que é flexionado fora do paradigma
referenciado: sé tu, sede vos. Para as de-
mais pessoas gramaticais, 3.2 do singular,
1° e 32 do plural, usam-se as formas ver-
bais flexionadas no presente do conjunti-
VO.

Exemplos: Figue em casa! Fique-
mos em casa! Figuem em casa!

Portanto, ao flexionar-se o verbo fi-
car no imperativo afirmativo, ter-se-a: fica
tu, figue vocé / o senhor; fiquemos Nods, fi-
cai vos, figuem vocés / os senhores.

Como ja se frisou, as formas do im-
perativo negativo sao sempre idénticas as
do presente do conjuntivo.

Exemplos: Nao fiques em casa! Nao
figue em casa! Nao fiquemos em casa!
Nao fiqueis em casa! Nao figuem em casa!

Logo, ao conjugar-se o verbo ficar
no imperativo negativo, ter-se-a: Nao fi-
ques tu, Ndo figue vocé / o senhor, N&o fi-
guemos nos, Nao fiqueis vos, Nao figuem
vocés / os senhores.

Em contextosem que hajaum verbo
pronominal, deve fazer-se as devidas con-
cordancias com as formas cliticas corres
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pondentes e atentar-se a posicao destas
gue, em consequéncia das circunstancias
e propriedades das estruturas frasicas em
gue estiverem inseridas, podem ocorrer
antes do verbo (proclise ou posi¢cao procli-
tica) ou depois do verbo (énclise ou posi-
¢ao enclitica).

Exemplos: Protege-te da COVID-19!
Nao te protejas da COVID-19! Proteja-se
da COVID-19! Nao se proteja da COVID-19!
Protejamo-nos da COVID-19! Nao nos pro-
tejamos da COVID-19! Protegei-vos da CO-
VID-19! Nao vos protejais da COVID-19! Pro-
tejam-se da COVID-19! Ndo se protejam da
COVID-19!

Assim, Protege-te (tu), Proteja-se
(vocé / o senhor), Protejamo-nos (nés),
Protegei-vos (vOs) e Protejam-se (vocés ou
0s senhores) — imperativo afirmativo — e
N&o te protejas (tu), Ndo se proteja (vocé /
o senhor), Nao nos protejamos (nds), Nao
VOs protejais (vos) e Nao se protejam (vo-
cés / os senhores) — imperativo negativo.

4. Descricao e interpretacao dos
dados

Neste ponto, realiza-se a descri-
cao morfossintactica de estruturas e ex-
pressoes frasicas, centrando-se no modo
imperativo. Como objecto de analise, na
composicao deste texto, dispde-se de um
corpus oral formado por um universo de
15 sequéncias, organizadas segundo a ca-
tegoria dos desvios alistados: o imperati-
vo negativo (5 enunciados), o imperativo
da 3.7 pessoa do plural (5 enunciados) e o
imperativo nas formas de tratamento (5
enunciados).

4.1. O imperativo negativo

Conforme se observou em 3.1, de
acordo com a norma-padrao europeia,
toda a flexao do imperativo negativo, uma
vez que nao possui formas proprias, deri-
va das formas associadas ao presente do
conjuntivo. Entretanto, nao € o que se ve-
rifica no portugués falado em Angola, por-
guanto os enunciados abaixo revelam um
desvio ao paradigma acima referido. Veja-
MosS:

(1 “[.] todo o cuidado é pouco
nao negligencia, fica em casa.” [TPA, Tele-
jornal, 02/04/2020]

(2) “Nao foge da conversa, ves-
tiste blazer ou decote [..] " Senta-te.” [Zap
Viva, Programa Zap News, 22/10/2020

(3) “Foi, entdao, a minha colega Fi-
lomena Mununga a partir da Lunda Nor-
te. Muito bem, a fazer o seu trabalho. Nao
se esquece as medidas de protecgao. Ate
a proxima!” [TPA, Programa Familia em
Acgao, 23/04/2020]

(4) “[...] nao deixa-se enganar,
todo o jovem conhece o partido que pode
dar solucao aos problemas que o Pais en-
frenta [...] " [TPA, Telejornal, 18/07/2021]

(5) “Senhor Deputado, nao mo-
nopoliza o debate, todos, aqui, tém o direi-
to de rebater.” [TV Zimbo, Programa De-
bate Livre, 17/08/2021]

Como se pode verificar nos enuncia-
dos acima, a exteriorizagao do imperativo
negativo no portugués falado em Angola
caracteriza-se pelo uso das formas, morfo-
logicamente, associadas ao modo indica-
tivo em substituicao das formas vincula-
das ao modo conjuntivo, principalmente
Nna segunda e terceira pessoas do singular,
embora ocorra também, muitas vezes, na
terceira pessoa do plural, conforme se ob-
serva adiante.
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Em vista do que se afirmou no paragrafo anterior, se se comparar os segmentos
desviantes com o0s seus equivalentes na norma-padrao europeia, ter-se-ia 0 quadro se-
guinte:

Quadro n.° 01 — Desvios no imperativo negativo

N.° Portugués falado em Norma-padrao europeia
Angola

(1) Nao negligencia Nao negligencies

(2) Nao foge Nao fujas

(3) Nao se esquece Nao se esqueca

(4) Nao deixa-se Nao se deixe

(5) Nao monopoliza Nao monopolize

Fonte: autor.

O quadro 2 revela que a formacao do imperativo negativo na norma-padrao
europeia obedece a formula: operador de negacao + forma verbal associada ao presente
do conjuntivo. No portugués falado em Angola, constroi-se com o operador de negacao+a
forma verbal associada ao presente do indicativo, nao havendo distincao entre a segunda
e a terceira pessoas do singular, diferenciando-se da variedade europeia do portugués
em que, para além de usar a forma verbal associada ao presente do conjuntivo, ha a
presenca do sufixo flexional (-s) na segunda pessoa, como explicita o quadro seguinte:

Quadro n.° 02 — A variabilidade nas 2.7 e 3.2 pessoas do singular

Variedade 24 Pessoa do 3.2 Pessoa do singular
singular
Portugués Nao negligencia Nao negligencia

falado em Angola

Norma- Nao negligencies Nao negligencie
padrao europeia
Fonte: autor.

Sabe-se que,em portugués, essa diferenciacao de forma acima referenciada ocorre
em todas as flexdes nos diferentes modos verbais, por exemplo, no condicional, jogarias
(2.2 pessoa) e jogaria (3.2 pessoa) e, no infinitivo, jogares (2.2 pessoa) e jogar (3.2 pessoa).
Porém, relativamente a mudanca de polaridade, na 2.2 pessoa do singular (tu), s6 no
imperativo € que se verifica variagcao de forma, sendo que as formas verbais correlativas
do indicativo, do conjuntivo, do infinitivo e do condicional mantém-se inalteraveis.

Como refere Undolo (2014):
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[...] o nivel de dominio da fungao
e uso do imperativo negativo é
critico, dando lugar a um indi-
cador de instabilidade no PA. [..]
Verificamos: (i) desconhecimen-
to dos paradigmas do impera-
tivo negativo do PE (provavel-
mente esse desconhecimento
Vird a ser o responsavel pela ins-
titucionalizacao do referido tra-
co linguistico, a reter no PA); (ii)
tendéncia para a aceitagcao da
construcao do imperativo nega-
tivo com seleccao de formas ver-
bais do modo indicativo, em de-
trimento das formas verbais do
conjuntivo, tipicas do PE, a par
de recursos discursivos expressi-
VOS cOmo a entoacao. Esta acei-
tacao generalizada revela uma
Nnova estrutura légica da grama-
tica da lingua, supondo que o
uso das formas do indicativo em
lugar das formas do conjuntivo
Nnao acarreta problemas de co-
municacao. Exemplo: PA: Nunca
aceita comer em casa do teu ad-
versario. PE: Nunca aceites co-
mer em casa do teu adversario.

[..] (p.180)

4.2. O imperativo da 3.7 pessoa do
plural

Quer no imperativo afirmativo quer
Nno negativo, a 3.7 pessoa do plural, na nor-
ma-padrao europeia, deriva da forma as-
sociada ao presente do conjuntivo. No en-
tanto, ndo é o que ocorre, reiteradamente,
Nno portugués falado em Angola, como se
pode constatar nos enunciados abaixo:

6) “Nao percam, ficam ligados
[...] " [TV Zimbo, Programa Made in Angola,
25/09/2020]

(7) “[...] Aconselho a todos, explo-
ram mais 0 Nosso pais, vém conhecer os
outros cantos de Angola.” [TPA, Programa
Destinos, 22/11/2020]

(8) “Sejam bem-vindos e sen-
tem-se em casa, meus queridos.” [TV Zim-
bo, Programa A Sua Manha, 17/06/2021]

(9) “Roubam, mas nao me tiram
a vida." [TV Zimbo, Programa Fala Angola,
13/07/2021]

(10)  “Nao fazem confusao no meu
programa.” [TV Zimbo, Programa A tarde
é Nossa, 09/09/2021]

Nos enunciados acima, observa-se,
tal como nos casos ja analisados em 4.1,
0 uso da forma associada ao presente do
indicativo em substituicdo da forma as-
sociada ao presente do conjuntivo. Como
se vé no quadro abaixo no qual se com-
param os segmentos desviantes com os
seus equivalentes na norma-padrao euro-
peia.

Quadro n.° 03 — Desvios no imperativo da
3.2 pessoa do plural
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N.° Portugués Norma-padrao europeia
falado em Angola

(1) Ficam Fiquem

(14) Exploram Explorem

(15) Vém Venham

(17) Sentem-se Sintam-se

(19) Nao me Nao me tirem

tiram
(21) Nao fazem Nao facam

Fonte: autor

4.3.0 imperativo nas formas de tratamento

Como se sabe, em portugués, num enunciado, os elementos estruturais devem
partilhar tracos gramaticais respeitantes ao género, ac numero e a pessoa, bem como
respeitar outros principios sintacticos de harmonia entre os componentes frasicos. No
caso das interacgdes verbais imperativas, € preciso também ter em atencao os codigos
de respeitabilidade, de cortesia e de simpatia, ou seja, devem-se respeitar as marcas
sociais a partir do uso das formas de tratamento, pois nao tem o mesmo valor tratar al-
guém por tu (usando a 2.° pessoa) ou por vocé (usando a 3.° pessoa e as formas nominais
o0 senhor ou a senhora). Logo, a escolha de uma palavra determina o uso obrigatoério de
uma forma congruente as palavras que |lhe sao adjacentes. Todavia, nao € o que se veri-
fica nas proposicdes apresentadas adiante.

(11) “Senhor Deputado Higino Carneiro, se esta de acordo, levanta a mao, por favor [...]
" [TPA, Programa Assembleia Nacional, 22/04/2020]

(12)  “[..] € dessa forma que a Familia em Accdo lhe aconselha: cria ideias e da resposta
ao seu negoécio” [TPA, Programa Familia em Accdo, 20/04/2020]

(13)  “Nessa quarentena, fica em casa e passe o fim-de-semana com a TPA" [TPA, Pro-
grama Janela Aberta, 19/04/2020]

(14)  “Cumpra com a lei, fica em casa” [TV Zimbo, Programa 113, 24/09/2020]

(15)  “Como a sua intervencdo é consistente, vamos atender um telespectador. Permi-
te-me, por favor.” [TPA, Programa Janela Aberta, 12/04/2020]
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Ao se observar as construcdes aci-
mMa, constata-se que elas apresentam os-
cilacao nas formas imperativas, ora a 2.2
pessoa ora a 3.2 pessoa, e de tratamento,
ora por tu ora por Vocé&, nao respeitando o
paralelismno morfossintactico entre os ele-
mentos referentes ao tratamento formal
e entre os componentes da abordagem
informal, pois que, por um lado, o trata-
mento por tu exige a segunda pessoa do
singular dos verbos, os pronomes com-
plementos de 2.7 pessoa e 0S POoSssessivos
igualmente de 2.2 pessoa; por outro lado,
o tratamento por vocé (o/a senhor/a) exige
a terceira pessoa do singular do verbo, os
pronomes complementos de 3.2 e 0os pos-
sessivos igualmente da 3.2 pessoa.

5.Consideracgoes finais

Assim, a partir destes pontos de
reflexao, evidenciou-se que, a divergén-
cia entre o portugués falado em Angola
€ a norma europeia Nao se circunscreve
apenas na polaridade negativa, pois veri-
ficam-se, igualmente, desvios no empre-
go da 3.2 pessoa do plural quer na pola-
ridade negativa quer na positiva, bem
como em relacao a concordancia entre as
formas verbais do imperativo e os prono-
mes ou o0 modo de tratamento. Portanto,
conclui-se que nessa realidade linguistica:

i. coexistem duas possibilidades de
se exprimir o imperativo negativo, numa
consta o operador de negacgao + a forma
verbal associada ao presente do indica-
tivo e noutra, o imperativo negativo se-
gundo a norma-padrao europeia, integra
o0 operador de negacao + a forma verbal
associada ao presente do conjuntivo;

ii. 0 uso do imperativo da 3.° pes-
soa € muito variavel, ora a forma as-
sociada ao presente do conjuntivo
ora a associada ao presente do indi-
cativo;

iii. as formas nominais presidem
e ditam a formalidade ou a infor-
malidade de tratamento entre os
interlocutores, desviando-se da nor-
ma-padrao europeia, por causa da
variagao no tratamento e na incor-
reccao da seleccao das formas pro-
nominais.
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Resumo

O presente trabalho trata da analise do processo do ensino-aprendizagem nos conteudos de
orientagdo cartografica da 72 classe na disciplina de geografia. Para o estudo, foram seleccionadas
(3) trés escolas no municipio de Porto Amboim as quais denominamos A, B e C. Para avaliagdo da
situacdo em estudo, elaboraram-se questionarios/ inquéritos dirigidos aos professores e alunos,
sendo que ao corpo directivo foi direccionada uma entrevista. Em cada escola foram seleccionados
(60) sessenta alunos, usando a escolha na base de todos os numeros primos e impares. Quanto
aos professores foram seleccionados 14, sendo 6 da escola A, 6 da escola B e 2 da escola C, dos
quais (3) trés sdo coordenadores da disciplina de geografia. O corpo directivo integrou os directores
gerais e subdirectores pedagodgicos de cada escola. Os resultados dos inquéritos/questionarios e
entrevistas foram processados e apresentados em graficos. Podemos aferir que as aulas tedricas
nos conteudos de orientacao cartografica nao tém sido acompanhadas com as aulas praticas. Por
outro lado, da analise do programa de disciplina de geografia da 72 classe constatou-se que a
distribuicdo dos tempos lectivos varia em fungao do trimestre e que existem (3) trés horas de
reservas, as quais se sugere a sua utilizacao nas aulas praticas. Neste trabalho propde-se um
sistema de acgdes didacticos-praticas que poderia ser um instrumento para o desenvolvimento de
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A orientacado cartografica no ensino da Geografia na 72 Classe. Uma experiéncia em algumas escolas do...

habilidades cartograficas nos alunos, no processo de ensino-aprendizagem da disciplina de
geografia na 72 classe.

Palavras-chave: Orientacao cartografica; Praticas de campo; Ensino Geografia.

Resumen

El presente trabajo aborda el analisis del proceso de ensefianza-aprendizaje en los contenidos de
orientacion cartografica de la 72 clase en la disciplina de la geografia. Para el estudio, (3) se
seleccionaron tres escuelas en el municipio de Porto Amboim, que denominamos A, By C. Para la
evaluacion de la situacion en estudio, se prepararon cuestionarios / encuestas para maestros y
estudiantes, y se dirigid una entrevista al érgano rector. En cada escuela se seleccionaron (60)
sesenta estudiantes, utilizando la eleccion sobre la base de todos los numeros primos e impares.
En cuanto a los docentes, fueron seleccionados 14, 6 de la escuela A, 6 de la escuela By 2 de la
escuela C, de los cuales (3) tres son coordinadores de la disciplina de geografia. El érgano de
gobierno ha integrado a los directores generales y subdirectores pedagogicos de cada escuela. Los
resultados de las encuestas/cuestionarios y entrevistas fueron procesados y presentados en
graficos. Podemos ver que las clases tedricas en los contenidos de orientaciéon cartografica no han
ido acompafadas de las clases practicas. Por otro lado, el analisis del programa de disciplina de
geografia de la 72 clase encontré que la distribucion de los tiempos escolares varia segun el
trimestre y que hay (3) tres horas de reservas, lo que sugiere su uso en clases practicas. Por otro
lado, el analisis del programa de disciplina de geografia de la 72 clase encontré que la distribucion
de los tiempos escolares varia segun el trimestre y que hay (3) tres horas de reservas, lo que sugiere
Su uso en clases practicas. Este trabajo propone un sistema de acciones didactico-practicas que
podrian ser un instrumento para el desarrollo de habilidades cartograficas en los estudiantes, en el
proceso de ensefnanza-aprendizaje de la disciplina de geografia en la 72 clase.

Palabras clave: Orientacion cartografica; Practicas sobre el terreno; Ensefio geografia.

Abstract

This research deals with the analysis of the teaching-learning process in the contents of cartographic
orientation of the 7th grade in the subject of geography. For the study, (3) three schools were
selected in the municipality of Porto Amboim, which we named A, B and C. In order to assess the
situation under study, questionnaires/surveys were prepared for teachers and students, and an
interview was directed to the governing body. In each school sixty students (60) were selected, using
the choice in the base of all prime and odd numbers. As for the teachers, 14 were selected, 6 from
school A, 6 from school B and 2 from school C. Three (3) of them are coordinators of the geography
subject. The governing body included the general directors and pedagogical subdirectors of each
school. The results of the surveys/questionnaires and interviews were processed and presented in
graphs. We can see that the theoretical classes in cartographic orientation content have not been
accompanied by practical classes. On the other hand, from the analysis of the 7th grade geography
subject program, it was found that the distribution of teaching time varies according to the quarter
and that there are (3) three hours of reservations, which are suggested to be used in practical
classes. This work proposes a system of didactic-practical actions that could be an instrument for
the development of cartographic skills in students, in the teaching-learning process of the subject of
geography in the 7th grade.

Keywords: Cartographic orientation; Field practices; Teaching geography.
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INTRODUGAO

A Geografia, enquanto ciéncia visa discutir as transformagdes ocorridas no espago
a partir da relagao sociedade versus natureza, que tem na cartografia um mecanismo
didactico e eficaz, na transmissao de conhecimentos e das transformagdes ocorridas no
espaco, para tal, € necessario o ensino dessa ciéncia desde as classes iniciais nos ciclos
de formagéao, de modo a estimular o desenvolvimento das nogdes espaciais nas criangas.

No entanto, autores como Almeida, R. (2004), Mariza C. P. e Rosely S. A. (2007),
referem ser comum observar diversas limitagdes quanto a incorporagdo do saber
cartografico no processo de ensino-aprendizagem de geografia na educagao (caso que
observado também no contexto angolano), as quais passam pelo préprio nivel de
abstraccdo que aquele conhecimento congrega o que, por vezes, o torna de dificil
compreensao para estudantes e, em alguns casos, para professores.

O estudo da orientacdo cartografica segundo Almeida, R. (2002), Mariza C. P. e
Rosely S. A. (2007); Pimenta S. A., Carvalho, A B. (2008), além de servir como ferramenta
para o melhor entendimento dos conteudos, viabiliza o desenvolvimento da leitura e
interpretacdo de mapas, fundamentalmente para que o aluno compreenda a distribuicao e
organizagao dos espagos que fazem parte da realidade vivenciada. Além disso, contribui
no desenvolvimento de habilidades relativas a representagcao espacial.

A importancia pedagoégica do presente estudo visa melhorar a forma como o aluno
deve relacionar-se com o “lugar” e a construgéo de conhecimentos geograficos através de
uma analise da relagdo entre as vivéncias sécio-espaciais do aluno e a geografia ensinada
concrectamente no ensino da orientagdo cartografica. Em outras palavras, buscou-se
entender como o aluno consegue relacionar a geografia aprendida na escola com o seu
quotidiano. Partimos do pressuposto de que os agentes do processo de ensino-
aprendizagem, alunos e professores, pertencem a um meio social, pelo qual sao
influenciados e, no qual, certamente, exercem influéncias.

A investigacao centra-se na avaliagdo dos conteudos de orientacado cartografia no
processo de ensino-aprendizagem na 72 classe em algumas escolas do municipio de Porto
Amboim, de formas a dotar os professores de geografia de ferramentas para o
desenvolvimento de habilidades ao longo das suas aulas de orientagdo cartografica
permitindo que aos alunos uma participagdo activa na construcdo do seu préprio

conhecimento.
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Olhando para a realidade vivida nas escolas secundarias concretamente nas escolas
do 1° ciclo do municipio de Porto Amboim, detectamos varias insuficiéncias no que tange:

¢ As limitadas metodologias que os professores utilizam na condug&o do processo de
ensino-aprendizagem na disciplina de geografia;

e O uso de métodos inadequados por parte dos professores, que ndao promovem a
aplicacédo pratica dos conhecimentos; tornando os alunos meros depdsitos de
contéudos;

e Uso excessivo do método expositivo, facto que torna o aluno um instrumento, ou seja
um actor passivo, nao participando na contru¢ao do seu proprio conhecimento;

e A falta de preparagcdo metodoldgica para professores em matéria de metodologias
para a condug¢ao do processo de ensino-aprendizagem de forma mais dinéamica e
eficaz.

Analizadas as insuficiéncias vividas pelos professores de geografia e alunos em
algumas instituicbes escolares, levou a definicdo do seguinte tema: A orientacao
cartografica no ensino da geografia na 72 classe. Uma Experiéncia em algumas escolas do
municipio de Porto Amboim.

Como Problema Ciéntifico apresenta-se o seguinte: Como tem sido o processo de
ensino-aprendizagem na disciplina de Geografia para desenvolvimento de habilidades
cartograficas na 72 classe nas escolas do municipio de Porto Amboim?

Objecto de estudo ou da investigagao: Processo de formagdo continua de
professores.

Campo de accao da investigagcdo: Preparacdo de professores para
desenvolvimento de habilidades cartograficas no processo de ensino-aprendizagem da
disciplina de geografia.

Objectivo geral da investigagao: Avaliar o processo de ensino-aprendizagem nos
conteudos de Cartografia na 72 classe, na disciplina de Geografia em algumas escolas do

Municipio de Porto Amboim.
MATERIAIS E METODOS

Caracterizacao do Campo de Pesquisa

Para a investigagao foram selecionadas trés escolas do municipio de Porto Amboim,
na Provincia do Cuanza Sul, sendo elas codificadas em escola A com 12 turmas, localizada

no centro da cidade (zona A), uma outra como escola B com 8 turmas localizada também
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na cidade (zona B) e a escola C com 4 turmas, localizada num dos bairros da periféria da
cidade (Cauila). A amostra foi de 180 alunos, 14 professores de geografia e 6 membros do
corpo directivo das escolas, que perfaz um total de 200 intervinientes como demonstra a
tabela n°1 abaixo. As referidas escolas albergam um total de 24 turmas da 72 classe do 1°
ciclo do ensino secundario, essas escolas desenvolvem aulas noutras classes e niveis de

ensino ja que elas tém a designacado de complexos escolares e uma unica de colégio.

Procedimentos

No intuito de valorizar as opinides dos alunos e professores de Geografia sobre a
forma como se desevolve o processo de ensino e aprendizagem na disciplina de Geografia
nestas escolas, concrectamente nos conteudos de orientacdo ou representagao
cartograficas, de formas a dar maior solidez e eficacia na nossa investigacao, foram
selecionados todos os professores de Geografia; os alunos foram selecionados de forma
aleatdéria com base em todos numeros primos e impares ou seja fazendo variar os numeros
em todos turmas das classes em referéncia nas escolas em estudo fazendo com que a
amostra fosse representativa por turmas pelas quais os professores de Geografia
desevolvem a sua actividade docente, este procedimento permitiu aferir de forma concreta,
como tem sido leccionadas as aulas de Geografia nas tematicas referenciadas.

Trata-se de uma pesquisa descritiva com a abordagem metodoldgica mista
(qualitativa e quantitativa).

A metodologia utilizada para esta pesquisa baseou-se em uma analise documental
(Programa da disciplina e a dosificagdo quinzenal), aplicagdo de inquéritos/questionarios
aos professores de Geografia € aos alunos; entrevistas as direcgcbes das escolas. Os
inquéritos/questionarios permitiram que os professores e alunos respondessem de forma
clara sobre o processo de ensino-aprendizagem dos conteudos relacionados com a
representacao geografica e cartografica.

O questionario continha perguntas abertas e fechadas sobre a forma como
desenvolvem as suas aulas de geografia e de que materiais didacticos se tém socorrido
para tornar as suas aprendizagens mais significativas. Buscou-se identificar que formagao
tém os professores que actuam na area de geografia bem como analisar os principais
desafios enfrentados por eles para que possam dar uma boa aula de geografia no que se
refere aos conteudos que trabalham os fundamentos da cartografia.

As entrevistas ao corpo directivo de cada escola serviu para aferir o nivel de

preparagao dos professores e as condicoes que as mesmas tém proprocionado aos

Revista Amazonida, Manaus, AM, vol. 6, n 1. p.01 - 16, 2021




A orientacado cartografica no ensino da Geografia na 72 Classe. Uma experiéncia em algumas escolas do...

professores para o desenvolvimento das suas tarefas lectivas por formas a garantir uma
aprendizagem activa e participativa ao ministrar os conteudos que tém a ver com as nogdes

basicas de cartografia ou orientagdo no espaco.
ANALISE E INTERPRETAGAO DOS RESULTADOS

Este capitulo centra-se na analise e interpretacdo dos resultados obtidos por meio
de instrumentos utilizados na recolha de dados ou informacdes relacionadas com o tema
em estudo, que sdo a entrevista e inquéritos dirigido ao corpo directivo, professores e
alunos em algumas escolas do municipio de Porto Amboim concrectamente na disciplina
de geografia no que tém a ver com o desenvolvimento de habilidades no ensino dos

conteudos de orientacao cartografica ou nogoes basicas de cartografia na 72 classe.

Resultado da entrevista dirigida ao Corpo directivo das Escolas seleccionadas (A-B

e C) do municipio de Porto Amboim

Pretendeu-se com esta entrevista aferir o nivel de desenvolvimento do processo de
ensino-aprendizagem na disciplina de geografia, concrectamente no estudo dos conteudos
que tém a ver com orientacao e representagao cartografica ou orientagdo no espaco, na 72
classe em algumas escolas do municipio de Porto Amboim.

Aos dirigentes destas instituicbes de ensino foi indagado se os programas de
Geografia da 72 classe, contam com aulas praticas lectivas para o desenvolvimento dos
conteudos de representagdo cartografica. Conforme indicado no grafico n°1, 4 que
representam 66,7% dos 6 entrevistados afirmaram que o referido programa nao tem na sua
distribuicao lectiva tempo ou reservas de horas para que os professores possam trabalhar
a componente pratica dos conteudos aprendidos. Esta situagdo tem levado os alunos a
submeterem—se apenas a aprendizagem tedrica, tirando a possibilidade de estes
relacionarem os conhecimentos aprendidos a pratica. Compulsando o programa constata-
se que existem horas de reserva que de uma forma racional poderiam facilitar a gestéao
pedagogica das escolas em referéncia, recomendar aos professores o uso delas para as

aulas praticas, o que permitiria a consolidagao dos conhecimentos.
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Grafico 1 — Resultado da Pergunta sobre o programa de geografia da 72 classe

O programa de geografia da 72 classes conta com aulas praticas
para as aulas nos temas de orientagao ou representagao cartografica.
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Fonte: Elaborado pelos autores (2022)

No concernente a existéncia de guias metodoldégicos que ajudam no
desenvolvimento de actividades praticas para facilitar processo de ensino e aprendizagem
dos alunos, como apresenta o grafico n° 2 os 6 dirigentes entrevistados que correspondem
a 100% , foram unanimes em afirmar que as escolas em estudo ndo possuem tal instrutivo
pedagogico, tanto que ao longo do processo de ensino os professores ndo conseguem
realizar actividades didacticas praticas para elevar o nivel de compreensao dos conteudos
principalmente de orientagao cartografica por parte dos alunos ficando assim em falta esta

componente na aprendizagem dos mesmos.

Grafico 2 — Resultado da Pergunta sobre a existéncia de guias metodolégicos

Existem na escola guias metodolégicos que contém actividades praticas
em matérias de nogdes basicas de cartografia
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Fonte: Elaborado pelos autores (2022)
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Sobre a vinculacdo dos conhecimentos tedéricos com a pratica por parte dos
professores, através da realizagao de aulas de campo, representado no graficon® 3, 5 dos
entrevistados que representam 83,3 % disseram que poucas vezes, ou mesmo nunca, a
nivel das escolas se promoveram aulas de campo, situagdo que compromete a solidez dos
conhecimentos adquiridos ao longo das aulas teoricas, visto que acgdes deste tipo elevam
o nivel de desenvolvimento de habilidades cartograficas dos alunos consequentemente dos

préprios professores.

Grafico 3 — Resultado da Pergunta sobre a vinculagao dos conhecimentos tedricos com a pratica

Com base a vinculagao da tedria e a pratica que permite a solidez dos conhecimentos
tem-se promovido aulas de campo.
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Fonte: Elaborado pelos autores (2022)

Resultados do inquérito dirigido aos Professores de Geografia das Escolas

Seleccionadas (A-B e C) municipio de Porto Amboim.

Pretendeu-se com este inquérito valorizar as opinides dos professores sobre a forma
como desenvolvem o processo de ensino-aprendizagem na disciplina de geografia,
concrectamente no estudo dos conteudos que tém a ver com orientagado ou representagao
cartografica ou orientagao no espaco, na 72 classe.

De acordo com os resultados obtidos, dos 14 professores inquiridos ao longo da
nossa investigagao (ver graf. N° 6), 10 que representam 71% afirmaram que o programa da
72 classe na disciplina de geografia na sua programagdo de conteudos ou seja na
distribuicao lectiva de tempos nédo contempla aulas praticas de campo, concrectamente
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naqueles conteudos de dificil compreensao, tornando desta forma o processo de ensino
sem a componente pratica lectiva, situagdo que dificulta a aprendizagem, visto que esta
componente é deveras importante para a solidificagdo dos conhecimentos adquiridos de
forma tedrica.

Grafico 4 — Resultado da Pergunta sobre o programa da 72 classe

O programa de geografia da 72 classes conta com aulas praticas para
nos temas de orientagao ou representagao cartografica.
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Fonte: Elaborado pelos autores (2022)

Quanto a area de formagéo / especializagdo dos professores que leccionam a
disciplina de geografia, a realidade mostrou que dos 14 professores como demonstra o
grafico n® 7, 12 que representam 85,8% nao possuem a formagao na area, apenas 2 o que
representam 14,2% dos professores possuem a formagao em ciéncias da educagao na
especialidade de ensino da geografia, situacdo que leva as direcgdes destas escolas a
recorrerem ou optarem em colocar para o ensino desta disciplina professores com outras
formagdes, o que torna muitas vezes, o processo de aprendizagem desta disciplina menos

eficaz principalmente nos conteudos que requerem competéncias especificas de geografia.
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Grafico 5 — Resultado da Pergunta sobre a area de formacgao / especializagdo dos professores

Quanto a area de formagao / especializagdo dos professores
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Fonte: Elaborado pelos autores (2022)

Perguntamos aos professores se ao longo das suas aulas no desenvolvimento do
processo de ensino-aprendizagem nos conteudos de orientagdo cartografica os mesmos
tém promovido aulas praticas, conforme o grafico n°® 8, 12 destes que perfazem 85,8 %
disseram que nao realizam por ndo encontrarem tempo na sua programacgdo ou
planificacédo. Esta situagdo pode tornar o ensino menos significativo e dindmico, visto que
desta forma existe uma contrariedade com o principio didactico que é o de vincular os

conhecimentos tedricos com a pratica.

Grafico 6 — Resultado da Pergunta sobre o desenvolvimento do processo de ensino-aprendizagem

nos conteudos de orientagéo cartografica

No desenvolvimento do processo de ensino-aprendizagem nas

aulas de orientagao cartografica tem promovido aulas de campo
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Fonte: Elaborado pelos autores (2022)
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Sobre a disponibilidade ou uso de meios de ensino para o desenvolvimento de aulas
de orientacdo cartografica de forma condigna (ver graf. n° 9), 10 professores o que
representa 71% afirmaram que ndo usam nenhum meio de ensino que permita que eles
desenvolvam o processo de ensino eficaz, apenas 4 que perfazem 29% disseram que usam
mapas que muitas vezes ndo estudam a tematica em causa, factor que n&o facilita o
desenvolvimento de habilidades cartograficas, visto que as escolas ndo dispbéem de
instrumentos cartograficos, recorrendo assim ao trabalho apenas com o livro que nem todos

também possuem.

Resultado do inquérito dirigido aos alunos das Escolas A-B e C do municipio de Porto

Amboim

Pretendeu-se com este inquérito valorizar as opinides dos alunos sobre a forma
como se desenvolve o processo de ensino-aprendizagem na disciplina de geografia,
concretamente no estudo dos conteudos que tém a ver com orientagdo cartografica na 72
classe.

No grafico n® 11 os resultados indicam que dos 180 alunos inqueridos das escolas
seleccionadas, 149 que correspondem a 82,2% responderam que nas suas escolas nao se
realizam aulas praticas de campo nos conteudos de orientagdo cartografica ou nogdes
basicas de cartografia, para relacionar os conteudos aprendidos na sala de aula, factor que
fragiliza os alunos em termos de desenvolvimento de habilidades cartograficas bem como

a sua orientagao no espago que os rodeia.

Grafico 7 — Resultado da Pergunta sobre realizagdo de aulas praticas de campo

Na tua escola realizam-se aulas de campo para relacionar os
conteudos aprendidos na sala de aulas
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Fonte: Elaborado pelos autores (2022)
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Quanto a programacgéo de actividades praticas para facilitar a compreensao dos
conteudos de orientacdo no espaco pelos professores das referidas escolas como ilustra o
grafico n°® 12, 130 alunos que prefazem 77, 2% disseram que ndo ha programacéo de
actividades do género, situagdo que torna os alunos fracos em termos do dominio de
matérias que tém a ver com a orientagdo espacial, visto que as aulas tém sido apenas

ministradas de forma teodrica.

Grafico 8 — Resultado da Pergunta sobre a programacao de actividades praticas

Nas aulas de Geografia quando falam de orientagao cartografica
realizam actividades praticas.
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Fonte: Elaborado pelos autores (2022)

No que se refere ao uso de instrumentos cartograficos ou meios de ensino que
ajudam na compreensao e assimilagdo dos conteudos, o grafico n® 13 ilustra que, 110
destes que correspondem a 60,2 % dos inqueridos, afirmaram que os professores ao longo
das aulas, para além dos livros e mapas que nem sempre abordam o tema em estudo,
utilizam outros instrumentos didacticos para facilitar a aprendizagem e outros até nao se
fazem acompanhar de nenhum meio de ensino, apoiando-se apenas no livro, situagcao que

torna o processo de ensino menos atractivo e dinamico.

Revista Amazonida, Manaus, AM, vol. 6, n 1. p.01 - 16, 2021




MANICO, Elias Feliciano; SOUSA, Lourenco Lino

Grafico 9 — Resultado da Pergunta sobre o uso de instrumentos cartograficos

Quanto ao uso de instrumentos cartograficos ou meios de ensino.
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Fonte: Elaborado pelos autores (2022)

Questionados se para além da figura Rosa-Dos-Ventos o professor ensina outras
formas de orientagdo no espaco (vide grafico 14), 120 alunos que totalizam 66,7 % foram
unanimes em afirmar que poucas vezes os professores nas suas aulas apresentam as
outras formas de se orientar no espaco, situacdo que torna os alunos limitados na
orientagdo no espago porque pouco ou nada sabem sobre as varias formas de orientagao

no espago.

Actividades praticas para intervéncao pedagogica, que possam contribuir na

melhoria do ensino da orientagao cartografica na disciplina de geografia na 72 classe

O conjunto de Actividades praticas — metodoldgicas que nos propusemos apresentar
€ baseada na pedagogia Waldorf, Lanz, R. (2005) e sustentado de trabalhos de Almeida,
R. D.; PASSINI, Elza Y. (1991); Cavalcanti, L. (2002); Castrogiovanni, A. C, (2003); Camila
de Freitas, C. (2011) e Luis, A. B. V. (2011), apud Manico, E. F. (2021) e sera um
instrumento muito importante para o desenvolvimento de habilidades nos alunos, no
processo de ensino-aprendizagem da disciplina de geografia concrectamente nos
conteudos de orientagao cartografica, coordenadas geograficas e estudos de Escalas na
72 classe em algumas escolas do municipio de Porto Amboim e n&o so.

Os problemas enfrentados no ensino de geografia, bem como no ensino dos
conteudos de cartografia em Angola, estdo quase todos ligados a uma associagédo a
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técnicas tradicionais, com grande destaque para o uso do livro didatico, como o unico
elemento central do processo de ensino.

Como é referenciado por Manico F. A. (2021) a orientagcédo pela observagao visual
da posigao do sol, Orientagcéo pelo Ponteiro do relégio, Orientagao pela técnica da sombra
de uma estaca vertical, Orientagdo pela bussola e a Orientagdo pelo GPS (Sistema de
posicionamneto Global), podem de forma pratica serem aprendidas através da:

e A aplicagao do jogo didacticos: Descobrindo a escala: O jogo baseado no
conteudo escala cartografica, Tesouro perdido: foi pensado para contemplar
questdes de orientacdo cartografica, Batalha geografica: busca contemplar as

dificuldades no conteudo de “coordenadas geogréaficas.

e Uso da tecnica de modelagem: Construgédo de bussolas e esquema de orientagéo
pelo sol. Apos as abordagens do conteudo, os alunos podem ser incentivados a
construir os instrumentos. Coordenadas geograficas: o conteudo evidencia o
conhecimento das coordenadas geograficas, paralelos, meridianos, latitudes e
longitudes, bem como sua importancia na determinacdo da localizagado geografica

de lugares e objectos.
CONSIDERAGOES FINAIS

A Geografia como ciéncia abarca um conjunto de conhecimentos que estao
presentes no quotidiano das pessoas. A sua relevancia pode ser notada em diversas
actividades que envolvam a vivéncia do espaco ocupado, através de diversas relacoes
exercidas pelos varios sujeitos e no deslocamento espacial realizado pelas pessoas.

Para realizar o ensino de Geografia de forma eficaz na escola é preciso uma
abordagem dos conteudos curriculares que contemplem tanto a compreensao da dimensao
socioespacial do individuo, quanto a caracterizagcao do espaco fisico habitado por ele.

Assim o estudo cartografico além de servir como ferramenta para o melhor
entendimento dos conteudos, viabiliza o desenvolvimento da leitura e interpretacdo de
mapas, ferramentas fundamentais para que o aluno compreenda a distribuicido e
organizagado dos espagos que fazem parte da realidade vivenciada, contribuindo para o
desenvolvimento de habilidades relativas a representagéo espacial.

Por ultimo apresentamos uma metodologia investigativa para o ensino da orientagéo
cartografica usando instrumentos ou recursos proprios para processo de ensino-

aprendizagem de Geografia, através de um conjunto de actividades praticas apresentado
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neste estudo poderia ser um instrumento fundamental para a realizagao exitosa das aulas

de geografia na 72 classe nas escolas em estudo e ndo so.
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Resumo

As Tecnologias da Informacéo e a Comunicacdo (TICs) jogam um papel revolucionario na
sociedade e na escola; trazem consigo mudancas nas formas de relacionar-se, actuar, pensar,
dialogar, trocar informacdes e experiéncias e produzir conhecimento. O Instituto Superior
Politécnico de Porto Amboim (ISUP), da Provincia Cuanza Sul, Angola em seu programa de
formacéo continua dos professores; planeou um curso de formacao nas TICs para os docentes
desta instituicdo de ensino superior; com o fim de incentivar a evolugdo do pensamento critico e
a capacidade de inovacao e colaboragdo dos professores, para o desenvolvimento de suas
actividades docentes mediante o uso das TICs. As medidas higiénicas sanitarias adoptadas pela
Republica de Angola para enfrentar a propagacdo do COVID-19 reforcaram a necessidade da
execucdo do curso de formag&o para poder continuar com o objecto social do ISUP mediante a
educacéo a distancia. Foi realizado um diagnostico a 52 docentes, que mostrou um baixo indice

de uso das TICs pelos mesmos em sua préatica pedagdgica, entre os quais destacam-se 23% do

uso de plataformas digitais; deste resultado s6 4% tenham dominio do Moodle. O curso foi
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ministrado em um periodo de 15 dias, e segundo a avaliagdo das tarefas, como componente
pratico foram capacitados no uso das TICs os cursistas. A resposta do inquérito aplicado ao
finalizar o curso mostrou que foram alcancados os objectivos do mesmo.

Abstract

Information and Communication Technologies (ICTs) play a revolutionary role in society and
at school; they bring changes in the ways of relating, acting, thinking, dialoguing, exchanging
information and experiences and producing knowledge. The Higher Polytechnic Institute of
Porto Amboim (ISUP), from the Cuanza Sul Province, Angola, in its program for the continuous
training of teachers; planned a training course in ICTs for the teachers of this institution; in order
to encourage the evolution of critical thinking and the capacity for innovation and collaboration
of teachers, for the development of their teaching activities through the use of ICTs. The
hygienic sanitary measures adopted by the Republic of Angola to face the spread of COVID-19
reinforced the need to carry out the training course in order to be able to continue with the social
object of ISUP through distance education. A diagnostic was applied to 52 teachers, which
showed a low rate of use of ICT by them in their pedagogical practice, among which 23% of the
use of digital platforms stand out; of this result, only 4% have mastered Moodle. The course was
given over a period of 15 days, and according to the assessment of the tasks, the course
participants were trained in the use of ICTs. The response of the survey applied at the end of the
course showed that the objectives of the course were achieved.

Palavras chave: tic; formacao; docentes; ensino superior; educacao a distancia.

Keywords: ict; formation; teachers; university education; distance education.
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Introducgéo

O surgimento da Internet mudou a forma de interagir as sociedades, entre as quias situa-se a
académica. O professor do seculo XXI tem que adaptar-se ao contexto histérico socio cultural
onde ministra suas aulas. A formacdo continua do docente ajuda a aprimorar, actualizar e
adquirir os conhecimentos e habilidades para incorporar as novas metodologias ao processo de
Ensino-Aprendizagem (PEA).

Autores como Lévy (1992), Almeida (2001), Martins (2009), Fernandes (2013) e outros
abordam o papel da Tecnologia da Informagéo e a Comunicagéo (TI1C) na sociedade e na escola,
seu impacto na mudanca das formas de relacionar-se, actuar, pensar, dialogar, trocar informacoes
e experiéncias e produzir conhecimento, também sobre a mudanca no processo de Ensino-
Aprendizagem, criando novos cendrios educativos.

Segundo Moore e Kearsley (2007) as mudancas no ensino sao abordadas como uma
Revolucdo Copernicana, onde o escola e professores tenham-se visto como centro do PEA; no
moderno cenéario os estudantes ndo precisam estar na instituicdo de ensino, nem com o professor
como figura lider, pois com as TICs o docente torna-se um elemento mais do PEA e adopta um
rol de facilitador; neste novo contexto o estudante mediante o uso das TICs torna-se auto-
regulador de sua aprendizagem.

Para Brandado (2008) a sociedade exige um novo perfil de educacdo, que forme individuos
criativos, capazes de entender e relacionar conhecimentos, assumir responsabilidades e trabalhar
em equipes cooperativas. Também que tenham capacidades para auto-aprendizagem, resolucao
de problemas, adaptabilidade e flexibilidade frente a novas tarefas.

O Instituto Superior Politécnico de Porto Amboim (ISUP) da provincia Cuanza Sul, Angola,

aplicou um diagndstico para determinar o grau de conhecimento e uso das TICs pelos docentes
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em suas praticas pedagogicas, os resultados mostraram baixos indices do uso das TICs pelos
professores para interagir com seus estudantes, esta resposta suportou o planeamento do curso de
Formacdo nas Tecnologias da Informagéo e a Comunicacdo para Docentes do Ensino Superior.

No contexto historico sociocultural actual, onde a pandemia do COVID-19 obriga a sociedade
universal a tomar medidas higiénico sanitarias e continuar o curso normal da vida, o ISUP
adoptou medidas para facilitar a seus estudantes o acesso aos contetidos digitais mediante as
TICs. Foi parametrizada a plataforma virtual da instituicdo apoiados no uso de Moodle.

O Ministério do Ensino Superior, Ciéncia, Tecnologia e Inovacgdo (2020) mediante o Decreto
Executivo 02/20, decreta a suspenséo das actividades lectivas como uma medida adicional para
evitar a propagacéo eventual da pandemia COVID-19. Orientou-se que durante o periodo de
suspensdo das actividades lectivas, os estudantes deviam realizar trabalhos académicos
determinados pelas instituicbes do ensino superior.

Um estudo realizado por Valencia, Serna, Ochoa, Caicedo, Montes e Chavez (2016) com a
colaboracdo da UNESCO mostrou que as competéncias de planeamento, implementagéo e
avaliacdo de espacos educativos significativos apoiados nas TICs, devem ser privilegiados pelo
professor; o curso teve em conta desenvolver estas habilidades, para que os docentes sejam
capazes de adaptar-se ao novo contexto.

Apresenta-se um programa com o nome “Curso de Formacao nas Tecnologias da Informagéo
e a Comunicacao para Docentes do Ensino Superior” elaborado com o fim de incentivar a
evolucdo do pensamento critico e a capacidade de inovacéo e colaboracdo dos professores, para
0 desenvolvimento de suas actividades docentes mediante o uso das TICs. A execugdo do mesmo
capacitou aos cursistas de um conjunto de ferramentas TICs, para incorporar seu uso nas praticas

pedagdgicas e apoiar a Educacéo a Distancia (ED).
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Além disso mostram-se os indicadores de participacdo dos professores do ISUP no curso,
assim como suas opinides sobre os contelldos ministrados e os temas nos quais eles precisam
aprofundar seus conhecimentos.

Populagdo e Amostra

A investigacdo realizada no ISUP, na provincia do Cuanza Sul; Angola, no més de Junho de
2020; classifica-se como exploratdria dentro do contexto do paradigma qualitativo. A populacdo
alvo (tabela 1) do estudo corresponde & totalidade do pessoal docente (monitores, docentes
efectivos e colaboradores) que trabalham no ISUP 73 em total. Os monitores sdo estudantes da
instituicdo que tem uma média geral por acima de 14 de um méaximo de 20 valores, e cursam
como minimo um ano superior do que estdo a ministrar aulas; os professores colaboradores tem
outro trabalho principal e colaboram com o centro de ensino no tempo livre e os professores
efectivos estdo contratados para trabalhar o 100% de seu tempo para o politécnico, 0s mesmos
dedicam-se de forma exclusiva na labor como docentes.

Amostra correspondeu-se com 71,2% da populacdo. O diagndstico, foi aplicado mediante o
uso da Internet, para garantir manter as distancia com os professores, como medida de
cumprimento adoptada pela instituicdo para evitar a propagacdo da COVID-19. O mesmo tenha
como fim, estimar os niveis dos conhecimentos no uso das TICs pelos professores, nas préaticas

pedagogicas.
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Tabela 1
Populacédo e Amostra.
Estrato Populacado Amostra Percentagem (%0)
Estrato Total
Monitores 7 7 100,0 9,6
Colaboradores 31 26 83,9 35,6
Efectivos 35 19 54,3 26,0
Total 73 52 71,2 71,2

Os métodos tedricos empregados foram:

Analitico-sintético: Foi utilizado para analisar a bibliografia e sintetizar os estudos ja
realizados, assim como para caracterizar o estado antes e depois do curso do uso das TICs pelos
professores do ISUP. Sistémico: Serviu para a elaboracdo e execucdo do Curso de Formagao nas
Tecnologias da Informacgéo e a Comunicagéo para Docentes do Ensino Superior. Indutivo-
Dedutivo: Empregou-se durante o planeamento do curso na fase de andlise bibliogréfica.

O método de nivel empirico_utilizado foi 0 uso dos Inquéritos por questionarios: Para
conhecer o0s niveis de conhecimento e uso das TICs dos monitores e professores antes e depois
do curso nas praticas pedagdgicas.

O método matematico estatistico aplicado foi o Descritivo: para o processamento, analise e
sintese da situacdo apresentada pelos professores no uso das TICs.

Resultados e Discussao

Nesta seccao analisa-se os resultados, do diagnostico realizado para o levantamento prévio
dos niveis de conhecimento e uso das TICs pelos professores do ISUP, o planeamento do curso,
resultados do inquerito aplicado ao finalizar o curso, as opinides dos participantes, e a discussao

dos resultados.
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Foi aplicado um inquérito para estimar os niveis dos conhecimentos no uso das TICs pelos
professores do ISUP, nas préticas pedagdgicas os dados obtidos mostram 19% dos professores
ndo tem dominio no uso do computador e 81% (tabela 2) declara ter dominio com a classificacéo
a sequir: 58% Suficiente, 19% Bom, 4% Muito Bom.

Tabela 2
Dominio do uso do Computador.

Abs. % Aspectos

30 58 a) Suficiente
10 19 b) Bom

2 4 c) Muito Bom

Entre os resultados encontrados observou-se que ndo era preciso abordar os topicos
elementares da informatica e o programa foi executado com uma estratégia académica,
investigativo e laboral. Focalizado para desenvolver nos professores, habilidades e destrezas para
elaboracéo padronizada de materiais didacticos, que visam a utilizar-se como suporte das TICs
na plataforma digital do ISUP, e responder a necessidade das aulas de educacéo semi-presencial
e ED.

Sobre o0 uso de telefone 73% declaram ter utilizado 0 mesmo com fins docentes (tabela 3)
deles 42% utiliza o e-mail como ferramenta de trabalho, 73% nas redes socias, 31% para editar
documentos, 50% na procura de informacéo na Internet e 12% refere-se a ter experiéncias no uso

de video conferéncia.
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Tabela 3
Uso de Telefone com Fins Docentes.

Abs. % Aspectos

22 42 Correio Electronico
38 73 Redes Sociais

16 31 Edicdo de documentos
26 50 Procurar por Internet
6 12 Video conferéncia

Sobre o0 uso das plataformas digitais 77% nao tenham usado as mesmas, entanto 23% declara
ter dominio das mesmas com a distribuicao a seguir (tabela 4): 19% tem pratica no Google
Classroom, 4% em Moodle e 0% outras plataformas.

Tabela 4
Uso das Plataformas Digitais com Fins Docentes.

Abs. % Aspectos

10 19 Google Classroom
2 4 Moodle

0 0 Outras

Para dar cumprimento ao caracter educativo e flexivel deste curso; abriu-se a possibilidade
que os professores declararam, que conhecimentos ou habilidades precisavam de adquirir; 0s

resultados mostram-se a seguir na figura 1.
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Figura 1. Contetdos Solicitados Pelos Professores.

Os professores estdo conscientes da necessidade de conhecer o uso das plataformas digitais
(62% Moodle, 54% Google Classroom, 37% GreenStone), no caso das ferramentas de office
(50% PowerPoint e Excel, 23% refere-se ao Word), no uso da Internet ( 31% Video
Conferéncias, 29% procura da informagéo, 13% mostra interesse na aplicacdo das provas a
distancia), outros interesses (29% trabalho com pautas (registro electronico de valores), 17%
deseja desenvolver habilidades na instalagdo do Windows e 10% fala de aprimorar as destrezas
em Paint).

Programa do Curso:

Baseado no diagnostico das habilidades incorporadas e requeridas por parte dos professores

para cumprir com o objectivo do curso, implementou-se o programa a seguir (tabela 5):
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Tabela 5
Programa do Curso de Formacéo nas Tecnologias da Informacéo e a Comunicacéo para
Docentes do Ensino Superior.

No. Temas Objectivos

Familiarizar ao professor no uso das Tecnologias
1 Introducdo as TICs da informacéo e a comunicacao para sua
incorporacdo na préatica docente.
Criar materiais didacticos mediante o uso do
2 Microsoft Word (Avancado) Microsoft Word para sua incorpora¢do na pratica
educativa.
Fortalecer as habilidades do professor na
elaboracdo de materiais didacticos com caracter de
3 Microsoft PowerPoint (Avancado)
multimédia mediante o uso do PowerPoint para sua
incorporacdo na préatica educativa.
Desenvolver as habilidades do professor e
destrezas na criacdo de grupos e salas virtuais
4 Conectividade Aulas Virtuais
mediante o uso das TICs para sua incorporagao no
processo de ensino-aprendizagem.
Desenvolver as habilidades do professor na
organizacéo e facilitacdo dos materiais didacticos
5 Plataforma Digital

mediante a plataforma digital do ISUP (Moodle) para

sua interaccdo com os estudantes a distancia.
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O tempo de execucdo do curso foi de 15 dias com uma distribuicdo de 20 encontros dos quias
12 foram presenciais e 8 ndo presenciais, com um total de 80 h que corresponderam com 20 h
tedricas e 60 h préticas (tabela 6).

Tabela 6
Distribuicéo de Tempo por Tema.

Tema Tempo (h) Encontros Horas
Total Presenciais Né&o Teoricas Praticas
Presenciais

1 4 1 1 0 4 0

2 12 3 2 1 2 10

3 12 3 2 1 2 10

4 12 3 2 1 2 10

5 40 10 5 5 10 30
Total 80 20 12 8 20 60

A bibliografia seleccionada para elaborar o curso foi vasta, mostra-se as que foram citadas no
curso:
Brandédo A. L. (2008) Introducdo a Educacéo a Distancia
Belloni, M. L. (2002). Ensaio sobre a educacéo a distancia no brasil,

https://doi.org/10.1590/S0101-73302002000200008

Capron, H.L.,& Johnson, J.A. (2004). Introducéo a Informatica (8?2 ed.). Sdo Paulo:
Pearson Prentice Hall.
Correa R. L. & Santos J. G. (2013). A Importéancia da Tecnologia da Informacéo e

Comunicacéo (TIC) na Educacéo a Distancia (EAD) do Ensino Superior (IES).
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Gamboa, A, M. (2020). Conferéncias das Aulas do Curso Informatica na Optica de
Utilizador, Porto Amboim, ISUP.

Ramalho, J.A. A. (2001). Introducéo a Informética — Teoria e Prética. Editora
Berkeley.

Marcelo, C. (2001): Funcao docente: novas demanda para velhos propositos.

Santos, A.A. (2003). Informatica na empresa (3 ed.). Sdo Paulo: Atlas.

Pereira D. M. & Santos G. S. (2011). As Tecnologias de Informacéo e Comunicacéo
(TICs) como aliadas para o desenvolvimento.

Quintero M. A. (2002). Introducédo na computacéo. Merida.

Participacao dos Professores:

O curso contou com a presenca da totalidade dos professores do ISUP, com um 93,4% de
assisténcia, no caso da elaboragéo e entrega das tarefas, 58% dos cursistas entregaram em tempo
as mesmas.

Ao finalizar o curso foi aplicado um inquérito aos professores e os resultados sdo mostrado de
forma resumida a seguir.

No tema de Introducéo as TICs, 100% dos docentes declaram que acharam interessante, pelo
contexto actual onde deve-se manter o distanciancimento social provocado pela pandemia da
COVID-19 desta forma se contribui a garantir as medidas higienicos sanitarias que o goberno de
Angola esta a implementar, o tema de PowerPoint também contou com o 100% da aceptagdo. No
caso dos conteudos do tema Word, 70% dos cursistas, encontraram-lhe como interessante, 10%
preferiu o tema das Referéncias Bibliograficas, 10% os temas de Quebra Seccdo e Numeragéo e
0 resto o tema de Sumario. Os temas de Conectividade e Aulas virtuais foram classificados como

inovadores. No caso do tema Moodle o 75% declara ter adquiridos Boa Destreza e 14%

Universidad de Granma. Bayamo MN, Cuba. 59
Carretera de Manzanillo Km 17 % Bayamo. Granma. Cuba. C.P. 85100.
https://revistas.udg.co.cu/index.php/roca



https://revistas.udg.co.cu/index.php/roca

Gamboa Moreira y otros.

suficiente e 11% reconhece ter dificuldades para utilizar a plataforma. Além disso 100% afirmou
que 0 curso conseguiu; incentivar a evolucdo do pensamento critico e a capacidade de inovagdo e
colaboragéo dos professores, para o desenvolvimento de suas actividades docentes mediante o
uso das TICs; pelo qual concluiu-se que o objectivo Geral do curso foi alcangado.

Por ltimo os cursistas expressaram suas opinides de forma aberta, as mesmas sao mostradas

a seguir com a estrutura de Positivo, Negativo, Interessante (PNI). Foram excluidas as opinides
de felicitacdes e agradecimentos para os professores que ministraram o curso:

Positivo:

e Todo o que novo é bom, porque o professor tem que estar pronto a aprender todos 0s
dias.

e O curso foi muito bom.

e O curso foi ministrado com muita sabedoria e vai facilitar as actividades lectivas e
académicas.

e Todos os contetdos ministrados, sdo de grande valia, para o professor que se deseja no
Seculo XXI. O objectivo deste madulo foi cumprido.

e O curso foi muito positivo actualizaram-se e se aprenderam novos conhecimentos das
TICs. Muito oportuno.

e O curso tem muitas ventagens para 0 momento actual em que vivemos hoje de
confinamento social, sé se tem que fazer as praticas em casa e demonstrar as habilidades
para com os estudantes.

e O curso foi proveitoso. Se conseguiram alcangar os objectivos e notou-se por partes dos
colegas, o interesse pelos temas.

e Foi muito bom ter este curso.
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e O curso é muito Gtil. Permitird uma interacgdo positiva (Agora que existe 0
distanciamento social) com os estudantes. Aprender é sempre algo muito importante para
a formacéo dos docentes.

e O curso em questdo, enquadra-se no ambito de Formacédo Continua dos profissionais de
uma instituicdo que se quer actual, com pés bem firmes na busca do desenvolvimento
académico. E importante que os professores estejam munidos de ferramentas eficazes,
para a leccionacdo de suas aulas, em tempos de pandemia. Logo as TICs surgem como
um importante meio de trabalho, mesmo estando a distancia.

e Este curso se enquadra no contexto actual, s6 formando os seus quadros é que as
empresas poderdo viver neste ambiente dificil, que estamos quer a nivel financeiro quer
de mercado em si proprio, por isso esta formacao esta a ser como treinamento.

Negativo:

e E preciso que a instituicdo tenha em conta que os gastos de comunicacdes nos quais
incurrem-se para o uso de Internet sdo elevados.

e  Seria bom empregar mais tempo, para aprofundar nos temas que sao de interesse dos
professores.

e Deve-se melhorar a Lingua Portuguesa dos professores que ministraram o curso.

e Faltou informac&o para a feitura de um video.

Interessante:

e O curso foi muito bom, porgue ao final da formacéo os pensamentos séo diferentes do
gue ja se tenham, como Aprender a Desaprender.

e Na abertura do médulo de Didactica, o Sr. Director afirmou que se Ihe preguntasse qual

dos cursos era mais importante, responderia que era o de pedagogia. Porem, depois de
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participar neste modulo de Técnicas de Informatica no Ensino Superior, concluem que
este é o curso de suporte para todos o0s outros.

e O curso foi muito inovador e interessante.

e O curso é muito bom, porque moderniza e incentiva o uso das TICs no ensino superior.

Segundo Ponte (2000), as tecnologias provocam uma incomodidade nos docentes, questéo
visivel no diagndstico ao observar os baixos indices de utilizacdo das tecnologias com fins
educativos.

Segundo Vifias (S/D), a memorizacao e reproducdo de uma informacgdo em um livro de texto
nédo pode ser vista como a melhor forma de educagéo hoje em dia deve-se ter em conta que
dentro e fora da sala de aula os estudantes estdo a aprender de diferentes formas (activa,
colaborativa e autdnoma) e os professores devem ter as habilidades suficientes para promover
este tipo de ensino, como mostra-se no PNI, os cursistas consideraram na necessidade de estar
munidos das ferramentas TICs para sua actividade docente e promover os diversos cenarios
educativos.

Os professores do ISUP estdo de acordo com David e outros (2001) no papel preponderante
da instituicdo de ensino na preparacdo dos seus alunos como forma de insercéo e preparacéo para
uma sociedade mais global, actuante e globalizante.

Conclustes

1. Detectaram-se no diagndstico um baixo uso das TICs nas préaticas docentes, indicadores

como o uso das plataformas digitas para interagir com os estudantes so atinguiram a
alcancar 12%.
2. O curso de formagéo nas TICs, foi executado com uma estratégia académica,

investigativo e laboral, focalizado no desenvolvimento de habilidades e destrezas no uso
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das novas tecnologias para responder as necessidades das aulas de educagdo semi-
presencial e ED.

3. Os cursistas foram capacitados na criacdo de materiais didacticos, sua colocacao e
utilizacdo na plataforma digital, mediante o uso das TICs.

4. O curso alcangou o objectivo de incentivar a evolugdo do pensamento critico e a
capacidade de inovacéo e colaboragéo dos professores, para o desenvolvimento de suas
actividades docentes mediante o uso das TICs.
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